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GROUND RULES:
As members of the audience, you play a vital 
part in the success of a theatrical performance. 
Please review the following theatre rules with your 
students prior to your visit to YPT.

• Food, drinks, candy and gum are not permitted in 
the theatre.

• YPT is a nut-free zone, as many children have 
severe, life-threatening allergies. NO PEANUTS or 
NUT products may be brought to our theatre.

• No electronic devices are permitted in the theatre, 
because they aff ect our sound system.

• Photography, audio and video recording during 
a performance are prohibited by the Canadian 
Theatre Agreement.

• Students are not permitted to leave the theatre 
unless they are accompanied by an adult.

THEATRE IS A TWO-WAY 
EXCHANGE:
Actors are thrilled when the audience is engaged 
and responsive. This show relies especially on the 
audience’s active engagement and participation. 
We want you to laugh, cheer, clap and really enjoy 
your time at the theatre. As you participate, please 
remember to be considerate of the performers and 
of your fellow audience members.

ENHANCE YOUR VISIT:
Encourage your students to look at diff erent 
aspects of the production. Before the show, 
identify tasks for your class. Have one group of 
students focus on the set, another listening for 
the music and sound eff ects, a third watching 
the lighting and a fourth, the costumes. Compare 
notes after the show about what they observed. 
Your students will be more informed and they’ll be 
surprised by how much they noticed. 
Ask them to prepare one question to ask the 
actors after the show during the Q&A. Brainstorm 
with them about possible topics to get the most 
out of the experience!

LIVE THEATRE IS AN ACTIVE 
EXPERIENCE!
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THE STUDY GUIDE
THEMATIC OVERVIEW
Beyond the Cuckoo’s Nest explores the 2011/2012 season theme of “The Power of Change” with particular 
regard to issues of teen mental health. In this play, we are introduced to three teenagers, each of whom is deal-
ing with a diff erent experience of mental illness. Beyond the Cuckoo’s Nest invites the audience to consider the 
ways in which mental health aff ects each of us and to think particularly about the importance of mental health 
and well-being for young people, as they negotiate their identity and learn how to build healthy relationships. 

This study guide aims to promote a more holistic understanding of mental illness. Through the pre-show activi-
ties, students will apply techniques of characterization and role-playing in order to critically analyse the stig-
matization associated with mental illness. Students will also examine diff erent aspects of health and wellness, 
especially the importance of caring relationships, open communication and community support. The post-show 
unit strives to further enhance students’ understanding of mental wellness and the value of artistic creation and 
interpretation in promoting awareness about teen mental health and working building communities of support.

We understand that this issue may bring up strong emotions or disclosures from students, particularly those 
who have experienced mental illness personally or in their circle. We trust that teachers will work with their 
colleagues and, in particular, guidance counsellors and school social workers, to provide support within and 
beyond the classroom. In seeing Beyond the Cuckoo’s Nest and by engaging with these exercises, students will 
be encouraged to recognize the importance of mental health and to work together to create hope.

A sincere thank you to Carolee Mason and her OISE Pre-Service Teacher Candidates: Baz Ali, Natasha Bastian, 
Benedict Dingle, Kevin Doe, Andrew Frey, Jessica Garrod-Martin, Dani Klein, Andrew Kowal, Kristin Martin, 
Patrick Murphy, Sarah O’Connor, Christina Phan, Jeremy Powell, Olivia Rameau, John Rowe, Ian Shanahan and 
Jessica Toal, for their thoughtful and inspiring work on this study guide.

To extend this unit of study, please see Appendix E. These alternate lessons focus on teaching mindfulness 
and meditation, confronting stigmatization and understanding mental health holistically.

STRANDS AND CURRICULUM CONNECTIONS 
CURRICULUM CONNECTIONS: Health and Physical Education, Social Studies

CHARACTER EDUCATION CONNECTIONS: Respect, Integrity, Honesty

THEMES: Stigmatization, Negotiating Identity, Teen Mental Health

THE CAST THE CAST
Patricia

Jude
Cathy

Trey

Director and Playwright
Set and Projections Designer

Costume Designer
Lighting Designer

Sound Designer
Dramaturg

Assitant Director
Stage Manager

Apprentice Stage Manager

Miranda Edwards
David Patrick Flemming
Soo Garay
Brendan McMurty-Howlett

Edward Roy
Andy Moro
Nina Okens
Kim Purtell
Lyon Smith
Stephen Colella
Liz Saunders
Kevin Olson
Valerie DeJong

THE COMPANY
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What is it that makes us detest, admire, or share a special 
affi  nity with certain characters of fi ction or drama?

This is a question I ask my directing students at the 
beginning of the Fundamentals of Directing course 
that I teach at the University of Guelph. Each year the 
students grapple with this question and toss out a slew 
of possible answers such as, “Because we like them? 
Because they’re interesting?” “That’s too general,” I’ll 
answer and ask, “Why do we like them? Why do we 
fi nd them interesting?” I’ll point out that Shakespeare’s 
play, Richard III, has a villain at the heart of it and yet, 
actors love to play Richard and audiences love watching 
this character perpetrate his evil deeds. So I’ll ask, “Do 
we actually like Richard and, if so, why?” This will elicit 
another round of questions and speculative answers 
until one of the students will propose, “Is it because 
they’re like us in some way?”

Suddenly the clouds of confusion clear and everybody 
in the room knows that the right answer has been 
arrived at. But how do they know it’s the right answer? 
Why do they all nod in communal agreement when 
someone fi nally pulls that magical rabbit out of the hat? 
Is it possible they all share the same reaction because 
they recognize the inherent truth of the statement? Is 
that the secret? That in order for us to enjoy or relate to 
a specifi c piece of fi ction or drama and the characters 
that live within them, we have  to recognize some quali-
ties, good or bad, that we share with them? It would 
seem so. It’s all about recognition; we have to see some 

part of ourselves in the characters in order for us to 
empathize or relate to them. So, when researching and 
writing Beyond the Cuckoo’s Nest I had to ask myself, 

”What would audiences recognize in these characters 
who are dealing with mental illness and the challenges 
of being young?” The answer wasn’t that diffi  cult to 
arrive at, because the characters in the play are not just 
young people “dealing with mental illness”, but young 
people who want what everyone wants, young or old: 
self-esteem, acceptance, respect, and love. While try-
ing to achieve these goals, they might make some good 
decisions and some bad ones, just like the rest of us.

Despite the fact that these characters are dealing with 
mental illness, they’re just like everybody else. Our 
character is not defi ned by what we look like, where we 
come from, what color our skin or hair is, or any other 
physical or mental attribute; character is defi ned by 
the choices we make. That’s where recognition comes 
in. We can relate to a character because of the choices 
they make to overcome the challenges they face.

So, does that mean we all have a little bit of Richard III 
in us? There’s only one way to fi nd out.

I would like to extend special thanks to Mental Health 
Care professionals: Patricia Merka, Janice Harris RN, Dr. 
Andrea J. Levinson, Dr. Marsha Zeeman; to the actors 
that participated in the workshop process, and very 
special thanks to Allen MacInnis, Stephen Colella, and all 
the folks at YPT.

a second self; another side of one’s personality
a nervous disorder characterized by a state of excessive and irrational uneasiness; a treatable disorder
an illness in which one experiences alternating mood swings from periods of serious depression to epi-
sodes of elevated or irritable moods, also known as “highs” or “manias”; a treatable mood disorder
also called clinical depression, a state of extreme dejection; a mood of hopelessness and feel-
ings of inadequacy, often with accompanying physical symptoms; a treatable mood disorder
the overall mental, physical, emotional and social condition of a person or a group in respect to 
the functioning in everyday life; mental health, conceived of holistically, includes mental illness 
in its spectrum
any of a variety of disorders in which a person’s thoughts, emotions or behaviour causes suff er-
ing, thus aff ecting their overall mental health
an established standard of behaviour shared by members of a social group to which each mem-
ber is expected to conform
a condition which aff ects the mind where there has been some loss of contact with reality
a mental disorder marked by a breakdown in the relation between thoughts, feelings, and 
actions, frequently, but not always, accompanied by delusions and retreat from social life
a mark or sign of disgrace or discredit; a label, often for something that diff ers from the norm; 
an unfavourable reputation
a silent and motionless group of people arranged to represent a dramatic scene

Alter Ego
Anxiety Disorder
Bipolar Disorder

Depression

Mental Health

Mental Illness

Norm

Psychosis
Schizophrenia

Stigma

Tableau

A NOTE FROM PLAYWRIGHT AND DIRECTOR, EDWARD ROY

GLOSSARY

SYNOPSIS
Commissioned by YPT, this riveting play explores teen mental health. Patricia, Jude and Trey meet regularly at a 
drop-in group for teenagers diagnosed with a mental health issue. In a series of scenes from both the group and 
their personal lives, we get to know their unique situations as they struggle with school workloads, worried par-
ents, peer pressure and broken hearts. Beyond the Cuckoo’s Nest reminds us that stigmatization of mental illness 
is still one of the biggest barriers to fi nding and holding on to hope.
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By participating in the following activities, students will:

UNITS OF STUDY
CURRICULUM EXPECTATIONS

(BY: A. KOVAL, K. MARTIN, C. PHAN, & J. TOAL)

(BY: A. KOVAL, K. MARTIN, C. PHAN, & J. TOAL)

• Select and use appropriate forms to present 
identifi ed issues from a variety of perspectives

• Use role play and characterization to explore 
personal and social issues

• Use elements and conventions of drama eff ectively 
in creating individual and ensemble drama works, 
including works based on a variety of sources.

• Use a variety of conventions to create a distinct 
voice that refl ects a particular global, social, or 
personal perspective

• Explain how dramatic exploration helps develop 
awareness of diff erent roles and identities people 
have in society

• Demonstrate an understanding of specifi c mental 
health and wellness issues 

• Apply the skills necessary to manage stressful 
situations

• Demonstrate an ability to use skills to enhance their 
own mental health

• Identify sources of information on, and services 
related to, mental heath

• Demonstrate an understanding of strategies that 
promote healthy relationships

• What do you think of when you hear the phrase 
“mental health?”

• What comes to mind when you hear the phrase 
“mental illness?”

• Can you list any mental health issues? 
• What are some pre-conceived notions we have of 

people who suff er from mental illness? 
• How is mental illness portrayed in the media? 
• How do you defi ne stigma?
• What are some of the stereotypes or stigmas that 

have been formed about individuals who are mar-
ginalized because they diff er from the social norm?

• Have you ever witnessed or experienced stigma in 
your own life? 

• Why is something that is stigmatized often so dif-
fi cult to talk about? 

• How can we learn to better understand and empa-
thize with the struggles that are connected with 
being marginalized or oppressed?

PRE-SHOW QUESTIONS

ACTIVITY 1.1: STORY EXPLORATION THROUGH MOVEMENT

Materials:
• A long strip of coloured or masking tape

Objective:
Through this activity, students will have the oppor-
tunity to explore the concept of stigmatization fi rst 
hand, both individually and as a group. Students will 
explore the many diff erences and similarities that exist 
between themselves and their peers with regard to 
mental health awareness. Students are encouraged to 
be conscious of how they feel while they are partici-
pating in this activity, paying particular attention to 
any statements they feel are diffi  cult for them to talk 
about, the reasons for this, as well as why this might 
be an issue that needs to be addressed.

Directions: 
• Using tape, create a line on the fl oor along the 

centre of your classroom, dividing it into two sec-
tions.

• Have students, in two equal groups, stand on 
either side of the tape. Students should stand side 
by side, about two steps away from the tapeline. 

• Explain that you will be reading a series of state-
ments and, for each one, ask students to take 
one step forward if their response is “no” and two 
steps, so they are standing on the line, if they feel 
the statement applies to him or her.

• Allow students to observe who is on the line 
before asking them to step back.

PRE-SHOW ACTIVITIES

Teacher Prompt:
Remind students that they have “the right to pass” on any of the state-
ments in this activity. This allows students the choice to refrain from 
disclosing any information they feel uncomfortable sharing.



YOUNGPEOPLESTHEATRE.CA

Beyond the Cuckoo’s Nest Study Guide

6

Debriefi ng Questions:
• Ask students to share how they felt participating 

in this activity: 
• What were some of your thoughts as you and 

others chose to step up to the line?
• What are some experiences that came to mind 

when you stepped up to the line?
• How do you think this activity relates to 

stigmatization and judging others? 
• Discuss stigmatization and how it relates to 

mental illness: 
• Address common stereotypes that are thought 

of when talking about mental illness.
• Brainstorm some ways in which someone with 

mental illness might be stigmatized and how 
this might aff ect their life as a whole.

Extension: Researching Mental Health
As a class, research facts about teen mental health. 
Invite students to share what they learn, especially 
what most surprised them, in the form of “Walk the 
Line” statements. Then, repeat the “Walk the Line” 
activity using these newfound statements.

“Walk the Line” Statements

You are wearing the colour black. 
You took public transit to school today.
You are looking forward to summer vacation. 
You have ever had trouble concentrating.
You have ever had negative thoughts.
You have ever felt withdrawn from your friends or family.
You have ever felt guilty for something that you did.
You have ever felt unmotivated to do something.
You have ever felt a sense of belonging.
You have ever felt excluded from a group. 
You have ever felt marginalized for being different.

(BY: B. DINGLE, C. PHAN, I. SHANAHAN)

ACTIVITY 2: UNVEILING DEPRESSION/CORRIDOR OF VOICES

Materials:
• Article: My life’s a lie (Appendix A)

Objective:
Through this exercise, students will explore and use the 
concept of internal thought in order to learn about the 
story of Jesse Graham. This activity will aid students in 
understanding internal experiences as they pertain to 
mental health. This will also provide students with an 
opportunity to explore characterization and character 
development.

Directions: 
• Open this activity by having students refl ect on, 

either privately or in a class discussion, the follow-
ing two questions:
• What are some of the struggles you or your 

friends face on a daily basis?
• What are some ways you deal with or manage 

these struggles?
 

Internal Thought
A dramatic technique used in characterization in which char-
acters externalize or reveal their inner thoughts. This strategy 
is used to explore and express what the characters are really 
thinking, feeling and experiencing at a given moment. This tech-
nique may also be used in order to develop empathy and to help 
deepen the audiences understanding of the character.

• Read or present the My life’s a lie (Appendix A) 
article to your students. Alternately, you may want 
to provide students with copies of this handout for 
their individual reading.

• After giving students time to refl ect on the story, 
guide a class discussion using the following ques-
tions to frame your conversation:
• What are some of the struggles that Jesse might 

have experienced in his life?
• What are some of the reasons Jesse might have 

been dealing with these issues?
• What type of relationship do you think he shared 

with his parents? Siblings? Friends? Teachers?
• Review the concept of internal thought with students.
• Facing each other, have students stand in two 

equal lines, side by side, in order to create a tunnel 
or corridor with their bodies.

• Have one student take on the role of Jesse.
• The student who is in this role then moves to the 

beginning of the corridor. With each step down 
the corridor, students on either side will reveal one 
of Jesse’s internal thoughts. This can be just one 
word, a sentence or a longer thought.
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CULMINATING ACTIVITY 3.1: ROLE ON THE WALL

CULMINATING ACTIVITY 3.2: THOUGHT TABLEAU PERFORMANCE

Materials:
• Article: My life’s a lie (Appendix A)
• Large chart paper
• Masking tape
• Markers

Objective:
Using the article from the previous activity, students 
will again explore characterization and the internal 
thoughts and feelings of Jesse Graham, this time in 
connection with the external experiences of signifi cant 
people in his life. Students will gain further insight into 
how internal and external experiences and percep-
tions aff ect our understanding of mental health.

Materials:
• Article: My life’s a lie (Appendix A)

Directions: 
• Review the concept of tableau with students.
• Divide the class into groups of no more than 5. 
• Have each group create 2 tableaux: one that 

represents the internal thoughts of Jesse and a 
second one that represents the external thoughts 
about him. 

• Traditionally, tableaux do not include dialogue, but 
for this activity, have each student prepare one brief 
thought to be expressed by their character in each 
tableau. 

• During the performance, the teacher will go up 
to each tableau and tap one or more students, so 
that he or she can reveal his or her character’s 
thought.

Extension: Ticket Out the Door” 
The ticket would be in the form of a letter-writing 
activity where students would write a letter in the 
role of the character they represented in their group’s 
tableau. The letter could be to Jesse from someone 
important in his life or it could be from Jesse to his 
friend, parents, teacher, etc. 

Directions: 
• A large outline of a human fi gure is drawn on large 

chart paper. This fi gure represents Jesse.
• To start, the class will brainstorm a series of state-

ments made about Jesse by the people in his life 
(i.e.: teacher, coach, friends, parents, siblings, etc.) 
and write them outside of the fi gure. These state-
ments may be taken directly from the article and 
imagined based on what the article suggests.

• Next, have students to come up with internal 
thoughts of Jesse’s and record them within the 
fi gure. They may draw from those they came up 
with in the previous activity or develop new ones.

Debriefi ng Questions: 
• How did it feel to “be” Jesse?
• How does ‘living through’ someone else’s reality 

change the way you think about mental health? 
• How did this experience deepen your understand-

ing of the inner thoughts and feelings someone 
with a mental health issue might be experiencing?

Extension: Supporting Characters
Change the central character from Jesse to Jesse’s 
mother, father, sibling, teacher, friend, etc. and have 
them walk down the tunnel.

(BY: N. BASTIEN, J. ROWE)

• Can you identify one fact you learned from the play about the reality of mental illness that you did not know 
before? What myths, if any, were dispelled for you when you saw the play and learned more about mental illness?

• Imagine Patricia, Trey and Jude are students at your school. What kind of support is available at your school 
or community that might have helped each of these characters? If you were to meet one of these characters, 
what might you do to be supportive toward them?

• Which characters did you connect with most? Why?
• In terms of seeking help for their mental health issues, what obstacles did each character encounter? 

What challenges might lie ahead for them in future? How might they begin to achieve balance in their lives?
• What pressures and stereotypes were they combating each day?
• What role can you play in your school or community to help others understand mental illness and to help 

stop the stigma?

POST-SHOW DISCUSSION QUESTIONS
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ACTIVITY 1 WRITING-IN-ROLE AND EXPLORING ALTERNATIVES

Materials: 
• Paper
• Writing utensils
• Chart paper
• Response journal or notebook

Objective:
Using a particular scene from the play, students will use 
the technique of writing-in-role (writing as if they are 
their character) to aff ect positive change in a situation 
between Trey and Jude. This activity will allow stu-
dents to creatively interpret Beyond the Cuckoo’s Nest. 
Students will also demonstrate an understanding of the 
challenges involved in human interactions and identify 
the factors that contribute to healthy relationships.

Directions:
• As a class, have students discuss what they re-

member about the scene between Trey and Jude 
in which they share a joint, as well as the events 
that follow this interaction.

POST-SHOW ACTIVITIES

Teacher Prompt:
You may wish to use the “Place Mat” technique in order to revisit this 
scene. (Organize students into groups of 4 and give each group a piece 
of chart paper. Have each group draw a circle in the centre of their paper 
and divide the remaining area of the paper into 4 equal sections. Have 
students, working individually, write down what they remember to be the 
most important elements of this scene. Then, have each group discuss 
their ideas together, with the aim of discerning what they have in common. 
The group will then record the most pertinent points in the centre of the 
placement. Finally, each group can share their fi ndings with the class.

(BY: B. DINGLE , P. MURPHY)

• Next, have each student write down fi ve words 
they believe capture the feeling of this scene. 

• Organize students work in pairs.
• In each pair, one student will take on the role of Trey 

and the other student will take on the role of Jude.
• Writing-in-role, they will each express what their 

character is feeling before, during and after this 
particular scene.     

• Have students share their writing with their scene 
partner.

• Working in these same pairs, have students re-
write the scene, so that an alternate, more positive 
conclusion is reached.

• Invite students to read or stage and perform their 
new scenes for the class.   

Debriefi ng Questions:
• Think about the characters in the play. How might 

a mental mental health impact someone’s ability 
to make friends?

• Had you been in Trey’s position, how do you think 
you would you have reacted to Jude’s episode? 

• How do you think Trey would have reacted had he 
known about Jude’s condition?

Extension: Exploring Escapism
• Have students bring in images of what they 

consider to be “escape” and, as a class, create 
a collage of these images on the fl oor. Looking 
at the images together, facilitate a discussion in 
which students talk about which ones they have 
the strongest reaction to and why.

Debriefi ng Questions:
• What is positive and negative about each form 

of escapism?
• Think about the play. Why is it important for people 

to take a break and escape from the sources of stress 
in their life? What does escaping allow us to do?

• What are we searching for when we choose a 
method of escape? What were Trey and Jude 
searching for in the play?

• What can be dangerous about escapism?
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ACTIVITY 2: EMOTIONAL IDENTITIES

Materials: 
• Response journal or notebook
• Writing utensils
• Chart paper
• Coloured markers
• Blackboard and chalk
• Emotional Identity Paintings (Appendix B)

Objective:
In this activity, students will look at depictions of men-
tal illness through paintings and analyse the emotional 
identities of the characters portrayed. Students will 
explore the following questions: How might people 
dealing with a mental health issue feel? What are the 
diff erent pressures that weigh on them? How might 
they begin to achieve balance in their life? Using a va-
riety of drama strategies, which employ creative and 
critical analysis processes, students will be challenged 
and inspired to better understand issues of mental 
health.

Directions: 
• Divide the class into pairs.
• Have each pair choose to examine one of the four 

Emotional Identity Paintings (Appendix B).
• In pairs, have students briefl y discuss what is 

going on in the painting and how the depicted 
character might feel, noting down at least three 
adjectives to describe the central character’s emo-
tional state.

• Students will then participate in an activity that 
explores the concept of an alter ego. Working in 
the same pairings, one student will play the char-
acter and one will play the character’s thoughts. 
The “thoughts” student’s function is to provide a 
commentary of the inner dialogue of the character, 

focusing thoughts and feelings against which the 
“character” student plays out their surface action 
and dialogue, acting as though they cannot see or 
hear their alter ego.

• Give students some time to rehearse this together 
and then have them share their performances with 
the rest of the class.

• Following these performances, have students, 
working individually, discern a single statement 
that sums up their character’s emotional status.

• Once each student has come up with a statement, 
have the whole class form a circle.

• Invite students to close their eyes.
• Instruct students that they are going to take turns 

saying their lines aloud. There will be no predeter-
mined order. Encourage students to speak when 
they feel the moment is right. The idea is that no 
two people speak at the same time and that the 
lines should be delivered when students feel that 
they are appropriate or ‘fi t’ with the preceding line.

Debriefi ng Questions:
• What did you think the eff ects of speaking aloud 

were?
• How did the collective nature of the activity add 

to the meaning of what you were saying?
• How did you feel when saying your chosen phrase 

aloud?

(BY: S. O’CONNOR)

Teacher Prompt:
The desired eff ect is one of collective refl ection about the wide range 
of emotions that encompass one’s experience of mental health and 
mental illness.

ACTIVITY 3: CHARACTER CREATION

Materials: 
• Mental Illness Information Sheet (Appendix C) 
• Character Building Worksheet (Appendix D)
• Writing Utensils

Objective:
Through this activity, students will use research and 
character-building techniques in order to create a char-
acter who is aff ected by mental illness. Students will 
become more familiar with specifi c mental health is-
sues, their symptoms and diff erent coping mechanisms.

Directions: 
• Give each student a Mental Illness Information 

Sheet (Appendix C) and a Character Building 
Worksheet (Appendix D).

• Working individually, students will be asked to 
imagine a character who is dealing with a particu-
lar mental health issue, chosen from the Mental 

Illness Information Sheet (Appendix C), and will 
focus on the question of how this is aff ecting their 
life as a whole.

• Next, students will build upon their character by 
fi lling in a Character Building Worksheet (Appen-
dix D).

• This will help them to structure basic facts about 
the character they are creating. 

• Next, have students exchange their worksheet 
with a classmate and spend some time reviewing 
their new character.

• Have students fi nd a space in the room and spread 
out as much as possible.

• Ask them to imagine they are looking into a 
mirror at themselves. Instruct students to stand 
as neutrally (back straight, hands at their sides) as 
possible.

• Body part by body part, starting from the ground 
up, they are asked to start “seeing” their charac-

(BY: J. POWELL)
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ter in the mirror. Teacher prompts may include, 
“What’s diff erent about your character’s hips?” or 
“How does your character hold their arms?”

• At the end of this exercise, students should have 
transformed and should be standing as their char-
acter would stand. 

• In role, students will then be instructed to sit in a 
circle. The teacher will take on the role of a facili-
tator and will tell the assembled characters that 
they are attending a group therapy session (similar 
to the one in the play).

• They will begin by having everyone introduce 
themselves. Following introductions, the facilitator 
will remind them that they are there to talk about 
how their mental health is aff ecting their lives. The 
facilitator will ask questions to help students to 
engage with each other and to prompt characters 
who have similar symptoms to compare how they 

are aff ected or how they cope.
• At the end of this activity, it is very important to 

have students “de-role” and get out of character. 
Guide students through a physical activity, such as 
the Hokey Pokey, to help them to do so. Follow 
this by having students introduce their “real” 
selves back.

Debriefi ng Questions:
• How did students feel at diff erent points 

throughout their characterization process?
• How did it feel to create and become a 

new character?
• What connections did you notice between the 

lives of the characters you created? How were 
they the same and how were they diff erent from 
one another?

CULMINATING ACTIVITY 4: SHARING SECRETS, CHALLENGING STIGMA

Materials: 
• Postcard -sized pieces of cardstock 
• Writing utensils
• Coloured pencils
• Other art-making materials
• Background information on PostSecret

Objective:
This activity builds upon the characters developed in 
the previous activity. Students will be working with the 
idea of challenging the stigmas associated with mental 
illness and breaking down the communication barri-
ers that prevent us from talking about these important 
issues. Through character work and dramatic explora-
tion, students will develop an awareness of the diff er-
ent roles, relationships and identities people have.

(BY: J. GARROD-MARTIN, K. MARTIN)

PostSecret
Frank Warren, the founder and curator of the PostSecret commun-
ity art project, began by leaving self-addressed postcards through-
out public places, inviting people to anonymously share a secret 
that had never been shared with another person. To date, Warren 
has received more than half a million PostSecrets. He exhibits this 
artwork online, in print, as well as in art galleries and museums.

To learn more, visit postsecretcommunity.com..

PostSecret connects strongly to mental health awareness with 
regard to challenging the stigmatization of mental illness by open-
ing up conversation about the challenges we face,and building 
networks of support, care and communication. Frank Warren has 
also used the extended PostSecret community in order to contrib-
ute to the funding of a national suicide prevention organization in 
the United States.

Image Theatre
This technique, created by Augusto Boal, uses tableaux in order to 
explore relationships and real-life situations, especially those that 
involve oppression. Image Theatre can help participants to better 
understand how internal thoughts and emotions are connected to 
external situations. These physical expressions can be both abstract 
and specifi c. This is a complex technique, but a simple introduction 
to working with Image Theatre can be a very eff ective teaching tool. 

To introduce this technique, have students stand in a circle, facing 
away from one another. Have them create a frozen image with 

their body in response to a given theme (i.e. fear, power, commun-
ity, strength, etc.) This should happen quickly without too much 
thinking or planning in advance. Have students turn around and face 
inward once they have created their image. 

Next, have students, keeping their images as frozen as possible, 
look around at what others have created. Invite students to move to-
ward images they feel are like their own. Once they have moved into 
these groups, invite students to add a sound, word or movement to 
their action, so as to bring their tableaux to life.

Directions: 
• Introduce students to the community art project 

PostSecret.
• Instruct students to fi nd a private space to work 

within the room.
• Provide students with postcard-sized pieces of 

cardstock and tell them they are going to be 
creating a PostSecret from the perspective of the 
character they enacted in the last activity. Encour-
age honesty and creativity.

• Once they are fi nished, have students place their 
PostSecret somewhere around the classroom. 

• Then, give students time to silently, carefully and 
respectfully view all of the PostSecrets.

• After the class has viewed all of the PostSecrets, 
have students sit in a circle.

• Next, introduce students to the concept of Im-
age Theatre and have them explore some of these 
techniques together.
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Using the skills they have developed around Image 
Theatre, have students, working in groups of 4 or 5, 
physicalize their created PostSecrets. Each PostSecret 
presents a problem or challenge. Have students cre-
ate one image or tableau that expresses this problem. 
Then, have them create 2 other tableaux that move 
toward a potential solution. In total, students will cre-
ate 3 images to share with the class.

Debriefi ng Questions: 
• Which PostSecret stuck with you the most? Why?
• How did it feel to use art to express your charac-

ter’s secret?
• What did the technique of Image Theatre allow 

you to do?
• Do you think that by developing and dramatizing 

these PostSecrets, we have begun to start a con-
versation about stigmatization and mental illness? 

• What role does the art of theatre play in bringing 
to life the challenges people face, such as those 
revealed through this exercise or those explored in 
the play.

Teacher Prompt:
The desired eff ect is one of collective refl ection about the wide range 
of emotions that encompass one’s experience of mental health and 
mental illness.

JON KAPLAN’S INTRODUCTION TO STUDENT REVIEWERS
Theatre is, for me, an art form that 
tells me something about myself or 
gets me thinking about the world in 
which I live. 

Whether going to the theatre as 
a reviewer or simply an audience 
member, I think that watching a 
play is an emotional experience and 
not just an intellectual one. I always 
let a show wash over me, letting it 
touch my feelings, and only later, 
after the show, do I try to analyze 
those feelings. 

That’s when I start to think about 
some of the basic questions you ask 
when you’re writing a review – what 
did I see (story, characters, themes); 
how did I respond to what I saw; 
what parts of the production (script, 
performances, direction, design 

and possibly other elements) made 
me feel and think what I did; why 
was I supposed to respond in that 
fashion?

When you go to the theatre to re-
view, take a few notes during a show 
if you feel comfortable doing so, but 
don’t spend your time writing the 
review during the show; you’ll miss 
what’s happening onstage.

Writing a review doesn’t mean pro-
viding a plot summary. That’s only 
part of the job; you have to discuss 
your reaction to what you saw and 
try to explore some of the reasons 
for that reaction. 

I don’t believe that there’s any such 
thing as a totally objective piece 
of criticism. We are all individu-

als, bringing our own backgrounds, 
experiences and beliefs to a produc-
tion. In some fashion, every one of 
us sitting in the theatre is a critic, 
no matter whether we’re writing a 
review or not; we all react to and 
form judgments about what we see 
on the stage.

When I go to a production, I always 
keep in mind that the people in-
volved in putting it on have worked 
long and hard – weeks, months, 
sometimes years – getting it onto 
the stage. Even if I have problems 
with the result, it’s important to 
respect the eff orts that went into 
the show.

Jon Kaplan is senior theatre writer 
at NOW Magazine, where he’s 
worked for the past 30 years.

REVIEWING A PLAY

Geoff  Davies
Your Ottawa Region, 15 September 2011 
Retrieved from yourottawaregion.com/community/
article/1082544--my-life-s-a-lie-jesse-graham

Jesse Graham loved to win. And often, he did. On the 
soccer pitch, in the classroom, in excited debates or 
board games, Jesse found joy in things that pushed 
his limits. He loved to push back. Those who loved 
him smile as they remember his mile-wide competitive 
streak. They laugh to think of his fi red-up rants, notori-
ous for leaving everyone in stitches. He was a fi erce 
friend, a devoted son, and a now full year has passed 
since his death.

The beam in Jesse’s basement bedroom was low, so 
it was easy enough for his father, Jeff , to lift up his 

dangling body and untie the noose. It wasn’t quite six 
in the morning by the time Jesse – brother to Katie, 
Zachary, Kelsie, Jarred and Lauren – was stretched out 
on the fl oor of their home in Balderson, Ont., with his 
mother and father bent over him, performing CPR.
By the time the paramedics arrived, the boy who loved 
to win, who dreamed of becoming prime minister or 
practising law, was dead. “We never had a real inkling 
that Jesse was suicidal,” says his mother Shelly, who is 
a nurse. “He never once said to us ‘I’m depressed.’ He 
didn’t look depressed… he didn’t do all the things… the 
signs of suicide that you look for. He didn’t give any-
thing away.”

Randy Thompson, 19, and Jesse were best friends 
through high school, right up until Jesse hanged him-
self in the early hours of June 18, just days away from 

MY LIFE’S A LIE: JESSE GRAHAM
APPENDIX A
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graduation, at the age of 17. 
“I went through a couple months of just numbness,” 
says Randy. He was right there to witness the changes 
in his friend. 

At 16, Jesse was a ball of fi re. He was clean-cut, not 
into the same drinking and dosing scene as some of 
his peers. He went to youth group at his church every 
Thursday. He liked to hang out with the brainier kids. 
He liked debates, not chit-chat, and attacked them with 
the same ballistic energy that made his teacher hide 
the classroom dodge ball and his friends steer clear of 
him during soccer games.

A year later, he wasn’t himself. His parents noticed it, 
his friends did too. He was angry. 

“He’s 17 and lots of boys get angry at 17, because they’re 
fi nding their way. So you try to give him space; give 
him enough room to kind of fi gure things out,” says 
Shelly. Obstacles multiplied and hope dwindled. Jesse 
kept his pain to himself. He never sought help, but he 
sought comfort elsewhere. Beer, liquor, cigarettes, pot, 
sometimes harder stuff . Jesse tried to get out of his 
own tormented head, but it made things worse. Jesse’s 
grades fi rst started slipping as he began Grade 11. For 
a guy remembered as exceptionally bright, with test 
results placing him among the country’s most gifted 
kids, this was unusual. Shelly’s description of her son 
fi ts both a perfectionist and a buzzing mind. Noth-
ing, even the simplest assignment, was worth handing 
in unless it was just right. Not long before, he used to 
cruise through the curriculum without a problem. But 
now he was lagging behind, and getting in trouble in 
the classroom to boot. What was happening?

Looked like defi ance
“We didn’t have a clue. It looked like laziness, it looked 
like defi ance,” says Shelly. “We realize now it was none 
of the above. He was frustrated with himself and he 
didn’t know what was wrong with him.”

Toward the end of his life, Jesse started to fi gure it out. 
After doing some research online, he announced to his 
family that he thought he had Attention Defi cit Disor-
der. The family doctor concurred, and started him on 
Concerta, a psychostimulant similar to Ritalin. That was 
a couple of months before his death, says Shelly. ADD, 
says Shelly, was just part of his problems. The other 
part wouldn’t become known until after Jesse’s death, 
after his suicide note was published on the front page 
of a major daily newspaper. The Grahams’ phone rang 
one day, a few weeks after Jesse’s death. On the line 
was Louise Brazeau-Ward. Brazeau-Ward is an inter-
nationally-renowned expert on dyslexia. She started 
the Canadian Dyslexia Association, after witnessing 
her own son’s struggles with the condition. At Heritage 
Academy, the specialty school she runs in Aylmer, Que., 
she teaches kids how to overcome dyslexia. The article 
in the newspaper said your son had ADD, she said to 
Shelly, but why didn’t it mention his dyslexia? Dyslexia? 
The Grahams had never suspected their son had the 
condition, which impairs ones ability to read and write. 
No one, not even his teachers, had noticed anything 
out of the ordinary. 

But there were signs, and you could see them in his 
suicide note. Lisa Taylor does screening and testing 
for the association. With her 20 years of experience 
in the fi eld, they were brutally obvious. “I call them 
no-brainers,” she said in an interview at her Kanata 
offi  ce. Taylor says she spent two hours picking out pos-
sible indicators in Jesse’s note: capital letters reversed; 
hesitations, where Jesse started writing one letter 
and chose another; back-and-forth switches between 
cursive and printing. “At 17, you don’t reverse your B’s 
and D’s.” On behalf of the Canadian Dyslexia Associa-
tion, Brazeau-Ward off ered to test the Grahams’ two 
youngest children – Jarred, 12, and fi ve-year-old Lauren 

– for dyslexia, as the condition is hereditary and often 
shared among family members. They made the off er 

“in Jesse’s honour”, declining payment for tests that can 
cost around $450 each. Turns out the hunch was right. 
The association’s testing found Jarred to be mildly dys-
lexic. After a separate assessment by the school board, 
he now uses computer programs to level the educa-
tional playing fi eld. Lauren proved to be too young for 
test results to be conclusive, but her mother expects 
she’s not out of the woods yet. Meanwhile, their cousin 
was also identifi ed as having similar learning disabilities, 
just as she was putting high school behind her.

On the living room couch of the family home, Jeff  can 
still quote the words from his son’s fi nal message. “I 
hate myself,” Jesse wrote. “My life’s a lie.” “I believe 
the lie was he put on a happy face. He had all this pain 
inside,” says Shelly. Now that Jesse’s gone, no test can 
be done to prove it, but his parents believe he suff ered 
from dyslexia, and that it helped pushed him over the 
edge. “It makes me wonder how many kids are out 
there that haven’t been picked up.”
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EMOTIONAL IDENTITY PAINTINGS
APPENDIX B

The Scream Edvard Munch
Retrieved from http://www.edvard-munch.com/
gallery/anxiety/scream.htm

Hell Karen Blair
Retrieved from 
http://photos1.blogger.com/x/blogger/635/82/
1600/633611/helllarge.jpg

The Old Guitarist Pablo Picasso
Retrieved from http://www.pablopicasso.org/
old-guitarist.jsp

Self-portrait Vincent van Gogh
Retrieved from
http://upload.wikimedia.org/wikipedia/commons/f/
f0/VanGogh-self-portrait-with_bandaged_ear.jpg
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My name is 

I am    years old.

I live in 

I live with 

During the day I

I spend my free time

I really like

I really don’t like

Someday I hope to

My friends call me

My friends would describe me as

I feel happiest when

I feel afraid when

I tell my secrets to

I really trust

My biggest fl aw or weakness is

My biggest strength is

MENTAL ILLNESS INFORMATION SHEET

CHARACTER BUILDING WORKSHEET

APPENDIX C

APPENDIX D

I have diffi  culty managing tasks and never seem to get anything done. I constantly have 
apprehensive feelings and I am usually tense. I have trouble sleeping as it seems as though my 
mind is always racing. Sometimes I purposely avoid participating in certain activities due to 
excessive worrying that something terrible will happen to me. 

I have a certain way I like my room to be. I know where everything is and if something is out of 
place I have a hard time concentrating on something else. I often avoid doors in public places 
and I am always obsessing over little things. 

I often have trouble focusing and I am constantly tired. Most days I do not have an 
appetite. I’m often irritable and agitated and activities I used to enjoy doing do not old 
my interest anymore. 

Some days, I am extremely happy, in good spirits and energized, while other days I feel 
extremely sad, angry and lack energy. 

I have trouble sitting and focusing on my work. I constantly need breaks and have trouble 
attending to one thing at a time.

Anxiety Disorder

Obsessive Compulsive 
Disorder (OCD)

Depression

Bipolar Disorder

Attention Deficit 
Hyperactivity Disorder 

(ADHD)

Adapted from: www.camh.net/About_Addiction_Mental_Health/Mental_Health_Information/index.html
For more mental health facts, visit www.ontario.cmha.ca/fact_sheets.asp?cID=2795
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ALTERNATE LESSONS: MINDFULNESS AND MEDITATION, CONFRONT-
ING STIGMATIZATION, HOLISTIC MENTAL HEALTH

APPENDIX E

ACTIVITY 1: MINDFULNESS AND MEDITATION 
(BY: K. DOE, D. KLEIN)

Objective: 
Through participation in this unit, students will 
become more aware of the interconnectedness of the 
body, mind and emotions. They will have the oppor-
tunity to practice some everyday techniques that may 
help them to focus on their mental health. These les-
sons are intended to help students to connect with 
themselves and others in the classroom, with the aim 
of creating an awareness of how we are all aff ected 
by mental health. In connection with Beyond the 
Cuckoo’s Nest, this unit will provide a practical intro-
duction into education surrounding mental health 
awareness.

Directions:
BODY

• Have students fi nd a comfortable place in the 
room to either sit or lie down. Invite students to 
close their eyes.

• After taking a few deep breaths together, have 
the participants to fi ll, bit by bit, certain parts of 
their body on each breath: “Breathe in and feel the 
breath fi ll the bottom of your stomach. Breathe 
in and feel the breath fi ll your chest and shoul-
ders. Breathe in and feel the breath fi ll your arms. 
Breathe in and take your breath all the way down 
to your fi nger tips, etc.”

• Next, ask the participants to focus on each part 
of their body to relax it: “Focus on your face and 
relax it. Focus on your shoulders and relax them. 
Focus on your back - what muscles in your back 
are still tense - release them and relax., etc.”

• Now, ask the participants to fi nd a spot in their 
body that is sore, uncomfortable, holding tension 
or any part of their body that does not feel right. 
This may be where they hold their stress, and 
learning to relax this part of the body (through 
meditation, massage, heat pad/compress, etc.) 
can assist with relieving stress and tension. Ask 
the participants to bring a few more breaths to 
this part of the body.

EMOTIONS
• Mindful meditation is all about allowing thoughts 

and emotions to come into your mind, but instead 
of worrying about them or trying to suppress 
them, simply noting that they exist and letting 
them pass through you while staying present. 

• Have students, while continuing to breathe, think 
about a strong emotion they felt lately, or have 
been carrying with them, whether it is positive or 
negative. Tell them to bring this emotion into their 
minds: “Don’t let this feeling take over and don’t 
try to push it away. Just look at it from a distance.”

• Give students a minute or two to focus on this pri-
vately and individually.

• “Now, we are going to take 5 deep breaths 
together, and on each breath, you can start to 
let this feeling go. We are not ignoring it or pre-
tending it doesn’t exist, we are just letting it pass 
through us. With each breath, see it move further 
and further away from you”. 

• Take fi ve deep breaths together.

MIND
It is now time to breathe normally and to spend some 
time in our own mind. The goal is to keep a clear and 
calm mind. This is rarely possible because our brains 
are so active, so don’t feel bad if thoughts keep com-
ing into your head. This is not the time to think about 
what you need to do or what’s going on in your life. 
Try to keep your mind at peace. When thoughts fl oat 
into your mind, note what kind of thought this is, 
acknowledge it, and then, as practiced in the previous 
exercise, let it go. 

VISUALIZATION
Visualization takes students out of the clear, calm 
mindset and brings them into contact with images and 
emotions, but students really like it and rarely have an 
opportunity to be lead in a journey like this. You may 
have your own visualization script that you like to use. 
There are also a variety of diff erent scripts online. Feel 
free to add details or alter the following script in any 
way that suits the needs of your students.

“Begin by getting comfortable. You may want to 
sit or lie down. Close your eyes.
Start to relax your body, beginning with your 
feet. Allow a feeling of relaxation to fi ll your 
feet...feeling heavy, loose, and relaxed. Relax 
your ankles...lower legs...and knees.

Allow the relaxation to continue, relaxing your 
upper legs. Let the muscles of your legs com-
pletely let go...feeling very heavy and relaxed.

Relax your hips and pelvis, and all the surround-
ing muscles. Feel your stomach and lower back 
relaxing...the muscles giving up their hold.

Feel the relaxation in your chest, back, and 
sides...feeling very relaxed...very heavy.

Let your hands relax, all the way from your 
fi ngertips to your wrists. Feel your lower arms 
relaxing...letting go. Relax your elbows and 
upper arms...loose and heavy.

Relax your shoulders, feeling them lowering 
slightly...fi nding a comfortable, relaxed position...
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free from tension...

Allow the muscles of your neck to relax...letting 
go...and relax your face and head.

Feel your entire body relaxing even more 
deeply...becoming completely relaxed...limp...
heavy...comfortable.

Now, see yourself standing inside your house. 
You’re at the door and you’re soon going to 
leave your house. But not yet. Look around. 
What do you see? Notice the room. What does 
the fl oor look like? Is the room clean or messy? 
Are there pictures on the wall? Other art or 
decoration? What does it smell like? Is it dark or 
light? Allow yourself to take in this room. How 
does it feel to be home?  

Walk toward the door. You now put your hand 
on the door-knob and you are ready to go. You 
open the door and see a beach. A beautiful 
beach with white sand and aqua blue water. The 
sun is shining and you can hear the waves on 
the beach. No one else is around. Visualize this 
beach. 

You step out of the door and close it behind you. 
As you walk along the beach, you realize you 
are in bare feet. You feel the sand under your 
feet and between your toes. You feel calm and 
relaxed.

On the beach, you see a pair of shoes. What do 
they look like? They are your size so you put 
them on. Put on the shoes.

When you look up, there is a forest in front of 
you. The beach is behind you, but something 
tells you that you should go into the forest. 
Begin to walk toward the forest. Step into the 
forest. You are now shaded by large trees. It is 
cool and comfortable in the shade of the trees, 
and the sun in coming in through the branches. 
You fi nd a dirt path and you start to follow it. 
Look around. What do you see? What kind of 
plants are around you? Are there animals? It 
is very quiet but you hear the wind blowing 
through the trees. 

Ahead of you, you see a stone wall with a gate in 
it. The gate is open. You walk toward this stone 
wall when you get to it, you look through the 
gate. On the other side of the gate is a clear-
ing, with soft grass and a small, shallow pond. 

Go through the gate and walk into this clearing. 
Look around. What do you see? You walk toward 
the pond and sit down beside it. You dip your 
fi ngers into the water and it is warm water with 
beautiful fi sh swimming around. What colour are 
they? You feel relaxed and safe here. At the bot-
tom of the pond, you see a silver box. Reach into 
the water and get the silver box. Set it on the 
grass beside you. Open the box. Inside you will 
fi nd a piece of paper. It is a letter addressed to 
you. This letter is from someone you’ve wanted 
to speak to for a long time. Someone who wants 
to tell you something. Someone who means a lot 
to you.

Open the letter and read it. 

Once you’re fi nished the letter, stand up and put 
it in your pocket. When you look up, you see 
a door in the stone wall. You know it’s time to 
leave. Walk over towards the door. When you 
get to the door, take one more minute to real-
ize how peaceful it has been in this place. Think 
about the message you received. Put your hand 
on the door. Take a deep breath, and open the 
door. You are back in your house. Walk in your 
house and close the door behind you. Look 
around. Take in the familiar smell and feel of your 
home. 

Take a deep breath. Take another deep breath. 

When you are ready, open your eyes and sit up.” 

After you fi nish the visualization, you may wish to 
lead students through the Mind exercise once more, 
allowing them to clear their minds of the images and 
emotions that came up in the visualization and helping 
them to end the session feeling both calm and present. 

Debriefi ng Questions:
• Can you describe how you felt when you entered 

the classroom today? 
• How do you feel now?
• How do you feel in connection to this space?
• How do you feel in connection to your classmates?
• Do you feel more or less stressed?
• What are the benefi ts of being mindful? For our 

body? Our emotions? Our mind? Our overall 
health?

• What does meditation allow us to do?
• What is challenging about meditation and mindful-

ness?
• What is the connection between our mind, body 

and emotions?
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ACTIVITY 2: SELF CARE 
(BY: O. RAMEAU)

Directions:
• Have students stand in “neutral” (weight evenly 

distributed on both feet, arms relaxed by their 
sides, standing tall - imagining they have a string 
pulling them up from the tops of their heads). 

• Have them walk around the room in this neutral state. 
• Call out “freeze” and have students freeze exactly in 

the position they were in when the word was called 
out. This may need to be practiced a few times. 

• Once this has been established, describe a diff er-
ent scenario each time you call “freeze”. The scen-
arios should relate clearly to the concepts of sleep, 
food and exercise. 

• With each scenario, have students remain frozen 
until you have fi nished describing it. 

• Then, have students physically express your 
description. They will not speak or use sound, 
but will incorporate the feelings into their body. 
Encourage students to exaggerate their move-
ment, so as to communicate these feelings.

• Repeat this several times, with a new scenario 
each time.

• Once students have mastered physicalization, have 
them use sounds to voice how they are feeling.

Possible Scenarios:
1. a) You stayed up all night fi nishing a big as-

signment. You only got 2 hours of sleep. It’s the 
morning and you’re at school. How do you feel?
b) Imagine you had a great night’s sleep. You 
come to school feeling well rested. You just had 
a great class. How do feel? 

2. a) You just ate three tubs of ice cream, two 
chocolate bars and drank a litre of orange pop. 
How do you feel?

b) You had grilled chicken followed by a fruit 
salad. How do you feel?

3. a) You’ve been sitting on a bus for 9 hours. You 
haven’t had a chance to stretch your legs and 
the person next to you has been taking all the 
armrest room. How do you feel?
b) You just won the city-wide soccer champion-
ship. You played a great game. How do you feel?

4. a) You’re very, very hungry.
b) You’re extremely full.

 
Extension: “The Terrible Day”

• Divide the class into three groups. 
• In these groups, have students create a scene 

based on the previous scenarios, which follows 
a teenage character’s terrible day in high school. 
The events in each group’s “terrible day” are 
caused by either lack of sleep, lack of food or lack 
of exercise.

• Remind students to emphasize a snowball eff ect 
that sometimes happens: each event building of 
the previous event resulting in the day getting 
progressively worse. 

• Have students present their scenes to the class. 
• Next, have students repeat this, but as a “wonder-

ful day”, in which the character had enough sleep, 
great food, good exercise, etc.

Debriefi ng Questions:
• How, in your own life, has food, sleep and exercise 

aff ected your experience of school?
• What are some ways in which you might improve 

your food, sleep and exercise practices in order to 
live a more balanced life?

ACTIVITY 3: THE YELLOW WALLPAPER 
(BY: A. FREY)

Materials:
Excerpts from Charlotte Perkins Gilman’s The Yel-
low Wallpaper (approximately one column of the text 
from the story - something that can be read in less 
than fi ve minutes). A PDF fi le of the story, including an 
article by the author on why she wrote it, is available 
at http://www.library.csi.cuny.edu/dept/history/laven-
der/yellowwallpaper.pdf.

Directions:
• Provide each student with an excerpt of the story 

and give them time to read it over.
• Then, discuss the following as a whole class:

When do you think this was written?
What makes you think that?
What do you think will happen in the story? Why?
What are your fi rst impressions of the narrator?

• Explain to the class that you will be exploring the 
story, fi rst individually, then in groups, and fi nally 
as a whole class.

• Organize the class into groups of at least 5 people. 
• Give each group member a diff erent part of the story.
• Have students, working individually, highlight or 

underline any text that strongly reveals or speaks 
to the narrator’s imagination or mental state.

• Then, have students work in their assigned groups 
and share the text they highlighted. Have them 
talk about what they selected and why. They will 
be using their selected text to create their scene.

• In these groups, have students designate one per-
son to be the narrator, two people to be the actors 
and two (or more) to create the soundscape.

• Explain that the narrator will be reading an excerpt 
of text taken directly from the story. 

• Explain that the soundscape will include words 
or phrases from the story, sound eff ects inspired 
by the narration, as well as words or phrases that 
describe the narrator’s mental state or imagina-
tion. 

• Explain that the actors will be silent. They may 
be diff erent characters from the story, diff er-
ent aspects of one character and/or emotions or 
moods from the story.

• The scene can be a series of tableaux, an interpret-
ive movement or dance piece, a mimed scene, etc.

• Give each group about 25 minutes to create and 
rehearse their scene.

• Then, have each group perform their scene for the 
rest of the class.
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• Once all of the groups have presented, combine 
the scenes into one: have the narrators and those 
performing the soundscapes stand in a large circle 
around the room, with the actors in the centre of 
the circle.

Debriefi ng Questions:
• In the small group scenes, was there something 

that jumped out at you? A moment you found 
powerful or interesting? Why?

• What themes were addressed in the small group 
scenes?

• Was there anything that you think should have 
been included that wasn’t? Why?

• What happened when the scenes were combined? 
What worked and what didn’t work?

• This story deals particularly with mental illness? 
What do you imagine its impact was when it was 
written? Is it still an important text today? Why or 
why not?
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RESOURCES
CMHA: Canadian Mental Health Association
cmha.ca
The Canadian Mental Health Association promotes 
mental health awareness and supports the recovery of 
those dealing with mental illness. It provides a variety 
of information and resources, both local and nation-
wide.

East Metro Youth Services: what’s up walk-in 
416.438.3697 emys.on.ca
Located in East Toronto, what’s up walk-in, a part of 
East Metro Youth Services, is a no fee, no appointment 
service for young people dealing with mental health 
issues, including addiction, depression, identity and 
bullying.

Family Outreach and Response Downtown: 
416.535.8501 x7853 Scarborough: .416.439.2253
With offi  ces Downtown and in Scarborough, Family 
Outreach and Response provides recovery-oriented 
mental health educational and support services to fam-
ilies during the recovery process. Family Outreach and 
Response works with a diverse group of families.

The Hincks-Dellcrest Centre
416.633.0515 hincksdellcrest.org
With centres located in north Toronto and downtown, 
the Hincks-Dellcrest Centre is a non-profi t children’s 
mental health organization which off ers a wide range 
of mental health support services to children, youth 
and their families. In addition to its treatment programs, 
the Hincks-Dellcrest Centre is also committed to edu-
cation and research in the fi eld of young people’s men-
tal health.

Kids Help Phone
1.800.668.6868 kidshelpphone.ca
Kids Help Phone operates 24/7, 365 days a year. It is an 
anonymous, non-judgmental and confi dential phone 
and online professional counselling service provided 
for children and young people free of charge.

Mind Your Mind 
mindyourmind.ca
Mind Your Mind is an online teen mental health pro-
gram. It is a place for youth and young adults to fi nd 
and share information, resources and tools to help one 
another through diffi  cult times.

Mood Disorders Association of Ontario
mooddisorders.on.ca
The Mood Disorders Association of Ontario provides 
free support to people, and their families, across the 
province who are dealing with depression, anxiety or 
bipolar disorders.

Ontario Mental Health Helpline 
1.866.531.2600 mentalhealthhelpline.ca
The Ontario Mental Health Helpline provides free infor-
mation and referral health services 24/7, 365 days a 
year.

Toronto Distress Centre 
416.408.4357 torontodistresscentre.com
The Toronto Distress Centre provides confi dential and 
accessible emotional support, crisis intervention and 
suicide prevention 24/7, 365 days a year.

Youthdale 
416.363.9990 youthdale.ca
Youthdale provides comprehensive, integrated mental 
health services to children and young people, regard-
less of race, creed, ethnicity or fi nancial circumstances.
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ACCESSIBILITY PARTNERS

(formerly Lorraine Kimsa 
Theatre for Young People) is 
the largest Theatre for Young 
Audences (TYA) company 
in Canada and a signifi cant 
institution in the Canadian 
professional theatre commu-
nity. Over our 46-year history 
we have produced many of 
the most important works 
that now form the canon of 

plays for young audiences in this country. At the heart of 
founder Susan Rubes’ idea for Young People’s Theatre 
(YPT) was a belief that children deserve a theatre of 
their own – with resources and standards no lesser than 
those for adults. She believed – as we do today – that 
young people deserve good theatre because theatre is 
good for young people.

Through the communal experience of the theatre we 
create for them, children can receive indications of what 
is important, funny, trivial; positive, negative, wrong, 
right, rightish, wrongish; frightening, reassuring, empow-
ering, unavoidable; familiar, new, eternal … We strongly 
believe that even through the most playful of plays, we 
are speaking powerfully to children about the commu-
nity and the world in which they live.

Therefore, at the centre of the artistic policy of YPT is 
a desire to have a positive and lasting impact on the 
emotional, social, and intellectual development of young 
people. We want children to be imprinted with experi-
ences that will increase their access to the world, in 
order for them to grow into the unique and wonderful 

people they were born to be. To do this, our program-
ming is drawn from the world classics of children’s sto-
ries, from contemporary works, from the new plays we 
develop, and from productions showcasing the most in-
novative and accomplished theatre for young audiences 
by other Canadian and international theatre companies.

At YPT, because we are serious about child develop-
ment through theatre art, children can experience our 
work as either audience members or theatre creators. 
We extend the learning opportunities of our profes-
sional productions through our substantial Education & 
Participation Department. The Department’s services 
for teachers and students helps connect curriculum 
objectives and learning outcomes to the content of 
our professional productions; its Community Participa-
tion projects link our theatre skill with the educational 
aspirations of partners who are dedicated to the growth 
of young people; our interest-based Drama School of-
fers young people the chance to engage deeply in the 
excitement of theatre art; and our Community Volunteer 
programme off ers everyone who wants it, the opportu-
nity to participate in the mission of YPT. 

YPT is not only a professional theatre for young audienc-
es but a vital community-based centre of arts education.
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