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GROUND RULES:

LIVE THEATRE IS AN ACTIVE EXPERIENCE

1-2

3-4

4-5

6

As members of the audience, you play an important part in the 
success of a theatrical performance. Please review the following 
theatre rules with your students prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in the theatre.  
LKTYP is a nut-free zone. Many children have severe life-threatening 
allergies; NO PEANUTS or NUT products may be brought to our 
theatre.
No electronic devices are permitted in the theatre because they affect 
our sound system. Photography, audio and video recording during a 
performance is prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre unless they are 
accompanied by an adult.

•
•

•

•

THEATRE IS A TWO-WAY EXCHANGE: 
Actors are thrilled when the audience is 
engaged and responsive. We want you to 
laugh, cheer, clap and really enjoy your time at 
the theatre. However, please be considerate 
audience members. Talking, whispering and 
excessive movement during a live performance 
is distracting for the actors, and disruptive for 
other audience members.

Enhance your visit by encouraging your students 
to look at different aspects of the production. 
Before the show, identify tasks for your class.  
Have one group of students looking at the 
set, another listening for the music and sound 
effects, a third watching the lighting and a fourth, 
the costumes. Compare notes after the show 
about what they observed. Your students will be 
more informed and they’ll be surprised by how 
much they noticed. Ask them to be prepared 
with one question for the actors after the show. 
Brainstorm with them about possible topics to 
get the most out of the experience! 
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CURRICULUM CONNECTIONS: 

Danny, King of the Basement and the Ontario Curriculum

The presentation of Danny, King of the Basement can be an integral part of your classroom program. Your students will 
demonstrate many of the curricular expectations appropriate for their grade as they:

Prepare for the show;
Watch the production;
Participate in the follow-up activities.

•
•
•

Specifi c Curriculum Expectations addressed 
in this performance:

CURRICULUM CONNECTIONS: Danny, King of the Basement and the Ontario Curriculumt

Language Arts     By discussing or writing about the presentation (e.g. writing in-role), students   
       will demonstrate their ability to:

Grades 2-3 
Communicate ideas and information for 
specifi c purposes and to specifi c audiences;
Produce pieces of writing using a variety of 
forms (e.g. simple research reports, letters, 
stories, poems);
Write materials that show a growing 
ability to express their points of view and 
to refl ect on their own experiences (e.g. 
journal notes).

•

•

•

Grades 4-6
Communicate ideas and information for a variety 
of purposes;
Use writing for various purposes and in a range of 
contexts, including schoolwork;
Produce pieces of writing using a variety of forms 
(e.g. newspaper articles, lyrics, summaries of 
information), techniques and resources (e.g. library 
resources) appropriate to the form and purpose, 
and materials from other media.

•

•

•

To help you assess 
and evaluate these activities, 

we have listed Specifi c Expectations 
from the Ontario Curriculum that 
the performance and study guide 

activities address. 

Drama      By taking part in drama activities (e.g. role-playing), the students will demonstrate their ability to:

Grades 2-3 
Demonstrate an understanding of the 
character’s point of view through writing 
and speaking in-role, and through using 
body movement in-role;
Communicate, through movement, 
their thoughts and feelings about topics 
studied in other subject areas;
Defend a point of view through speaking 
and writing in-role;
Identify effective use of drama elements 
in performance and compare their own 
responses with those of their peers;
Identify the themes and subjects found 
in drama works, and make links between 
these and their own experiences.

•

•

•

•

•

Grades 4-6 
Demonstrate an understanding of ways of 
sustaining the appropriate voice or character when 
speaking and writing in-role for different purposes 
(e.g. role-playing scenes from the play);
Describe the skills needed to perform in public 
(e.g., changing voice and gesture when role-playing); 
Demonstrate understanding of ways of sustaining 
the appropriate voice or character (language, 
gestures, body movement) when speaking or 
writing in-role;
Evaluate drama performances with reference to 
their own experiences in daily life;
Provide evidence for their interpretations 
of personal experiences and events of social 
signifi cance, which they present through drama, 
using a variety of research sources.

•

•

•

•

•
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CURRICULUM CONNECTIONS:  

Visual Arts      By expressing their ideas through visual art (e.g. set and costume design), the students will:

Grades 2-6
Identify the skills required for making transitions to new situations;
Identify the variety of characteristics, skills, competencies, qualities and talents of others;
Demonstrate their understanding of using skills to build positive relationships; 
Identify their personal interests, strengths, competencies, and accomplishments.

•
•
•
•

Grades 4-6
Produce two- and three-dimensional works of 
art (i.e. works involving media and techniques 
used in drawing, painting, sculpting, printmaking) 
that communicate a range of thoughts, feelings, 
and ideas for specifi c purposes and to specifi c 
audiences; 
Demonstrate awareness that an artist 
intentionally uses some of the elements and 
principles of design to convey meaning, and 
explain how the artist accomplishes his or her 
intentions.

•

•

Grades 2-3
Make artistic choices in their work, using at least 
one of the elements of design specifi ed for this 
grade;
Produce two- and three-dimensional works of 
art (i.e. works involving media and techniques 
used in drawing, painting, sculpting, printmaking) 
that communicate thoughts and feelings;
Identify and explain the specifi c choices they 
made in planning, producing, and displaying their 
own art work (e.g. the choices of subject matter, 
colours, location for display).

•

•

•

Specifi c Curriculum Expectations addressed in this performance: (cont’d)

Guidance and Career Planning (Choices Into Action)

By discussing the ideas presented in Danny, King of the Basement in terms of their own lives and experiences, the 
students will:

CURRICULUM CONNECTIONS: Danny, King of the Basement and the Ontario Curriculumt
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THE PLAY

Cast
David S. Craig  
Richard Greenblatt
Heather Landon 
Andjelija Djuric  
Rick Sacks  
Glenn Davidson  

Creative Team

David S. Craig  
Tim Jennings 
Carrie Costello
Patterson Fardell 

Playwright
Director
Stage Manager
Set and Costume Designer
Composer
Lighting Designer

Louise
Penelope
Danny
Angelo

For Roseneath Theatre:

Artistic Director
Managing Director
Production Manager
Education and Outreach

Danny, King of the Basement was written by award-winning 
Canadian playwright David S. Craig and is produced by 
Roseneath Theatre. The play was commissioned with 
support from the Laidlaw Foundation and developed with 
a grant from the Canada Council of the Arts Creation 
Program. It premiered at the Lorraine Kimsa Theatre 
for Young People (formerly Young Peoples Theatre) in 
November 2001, playing to sold-out houses of both 
school and family audiences. In June of 2002, Danny, King 
of the Basement was awarded the Dora Mavor Moore 
Award for ‘Outstanding Production -Theatre For Young 
Audiences’, the Dora for Best Actor (TYA - Gil Garratt) 
and the Canada Council of the Arts Prize for TYA. In June 
of 2004, the German translation of Danny, King of the 
Basement (Agent im Spiel, translated by Anke Ehlers) was 
nominated for the Deutscher Kindertheaterpreis Award 
in Frankfurt, Germany. The published version of the 
performance text is the seventy-minute play script that 
was performed at the premiere and is available through 
Playwrights Canada Press. Subsequent productions have 
used a fi fty-two-minute version of the play which can be 
purchased through Roseneath Theatre 
(info@roseneath.ca). 

Conception and Production 

Danny, King of the Basement tells the story 
of Danny ‘Delco’ Carter. In two years, he 
and his Mum have lived in more places than 
most kids lose teeth. But far from being 
overcome by his homelessness, Danny 
appears to be thriving. He can pack his bags 
faster than it takes to tie a shoelace. He 
can make a friend in a morning and a best 
friend in a day. When Danny moves into 
a basement apartment on Clinton Street, 
the kids he meets seem to have way more 
problems than just being hungry. Penelope’s 
parents won’t talk to each other. Angelo’s 
Dad sounds like a dinosaur. But Danny’s 
imaginative play creates a community 
that allows his friends to cope with their 
problems and ultimately to help Danny -- 
because Danny’s crisis isn’t losing a home, 
it’s gaining one!

Synopsis
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THE PLAY

The Playwright, David S. Craig 

David has written more than 20 professionally produced 
plays including Having Hope at Home and Fires in the 
Night (Blyth Festival), a stage adaptation of Cue for Treason 
(LKTYP) and The Neverending Story (Imagination Stage 
and the Seattle Children’s Theatre).  For Roseneath 
Theatre he has written the internationally acclaimed 
Danny, King of the Basement, Smokescreen and with 
Robert Morgan, Morgan’s Journey, Head à Tête, The Book 
of Miracles, Health Class and Dib and Dob and the Journey 
Home.  His one-man show Napalm the Magnifi cent 
was performed extensively in Canada and at the John 
Houseman Theatre Centre in Manhattan.  For CBC 

Radio, David created a 51 part series for Morningside 
based on his stageplay Booster McCrane, P.M. and for 
Metro Morning, a 50 episode series titled The Diamond 
Lane.  He has written episodes of The New Babar 
(Nelvana) and is currently working on a screenplay 
of Danny, King of the Basement for Instinct Films.  His 
work in TYA as a playwright, director and producer has 
put Canada on the map internationally as one of the 
foremost producers of quality theatre for children and 
youth.

An Interview with the Playwright (by Shaun, grade 6)

Can’t they go to food banks? 

Many of them do, but what few people realize is 
that most food banks only let you visit once a 
month and take only three days worth of food. 

So why is Danny ‘King of the Basement’? 

Good question. When I interviewed kids who 
were living in shelters, I was amazed at how 
much they wanted to appear just like everyone 
else. They certainly didn’t think of themselves as 
being poor. I wanted that spirit to be part of the 
play. I wanted to make sure we never felt pity 
for Danny -- worry, yes, concern, yes -- but not 
pity. In fact I hope the audience will be amazed 
and impressed by Danny’s bravery, spirit, and 
imagination. He’s not the ‘King of the World’, but 
he is a king of his own world; the ‘King of the 
Basement’, because that’s where he always ends 
up living. 

I liked the characters of Penelope and Angelo in 
the play.  Why did you choose them? 

I wanted to show that Danny isn’t the only kind 
of kid who has problems. Angelo is scared of his 
Dad who has a ferocious temper and (cont’d)

Shaun: 

David: 

So why did you write Danny, King of the 
Basement? 

The idea came to me when I was driving my car, 
listening to my favourite radio station which is 
CBC. The news was on and I heard something 
that shocked me. I knew that there were a lot 
of homeless people in Toronto, but what I heard 
on the radio was that 25% of the homeless 
people in Toronto are children under the age of 
twelve – kids your age. I knew we had a problem 
with homelessness in our city. I had no idea it 
affected so many kids. Right then and there, I 
knew I needed to do something about this as a 
parent of two children, as a citizen of Toronto 
and especially as a theatre artist. I knew I had 
to write a play about it. That knowing sustained 
me during the next four years of research and 
writing to create this play. 

If there are so many homeless kids, how come I 
haven’t seen any of them? 

You probably have. These kids aren’t sleeping on 
subway grates or begging on corners. They come 
to school and look pretty much like anyone else, 
but they don’t have any permanent place to live 
and sometimes they don’t have enough to eat. 

Shaun: 

David: 

Shaun: 

David:  

Shaun:

David: 

Shaun:

David: 
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walk into a theatre I feel excited and happy and 
at home. And when I walk out of the theatre, 
even if I don’t like the play, I like talking about 
what I liked and what I didn’t like and what I liked 
and what I didn’t like and what I would have done 
if I was the playwright. I’ve been an actor and 
a producer and a director but the hardest and 
most wonderful job in the theatre is to be the 
playwright. 

How many plays have you written? 

About twenty. 

Wow! 

Does that seem like a lot? 

Yeah. 

It seems like I’ve just started. 

Thanks for talking with me. 

An Interview with the Playwright

THE PLAY

 David: 

 

Shaun:

David:

Shaun:

David:

(cont’d) yells all the time – a sign of misplaced 
anger over his prolonged unemployment. 
Penelope’s parents aren’t living together and 
buy her off with expensive gifts as a way of 
compensating for being too busy to spend time 
with her. These problems aren’t problems that 
the kids are creating. These are adult problems 
that affect kids.  All three of the youngsters are 
more successful at coping when they support 
each other. 

So friends are important. 

Absolutely. For kids, for anyone really, friends 
are important. Can you imagine what it would 
be like if we treated everyone in Toronto like a 
friend? What about everyone in Canada? What 
about everyone in the world? 

What made you want to be a playwright? 

I love the theatre. I love seeing actors live 
onstage. I love laughing and listening with a live 
audience (as opposed to a laugh track). When I

Shaun: 

David:

Shaun: 

David: 

Shaun:

David:

Shaun:

(l-r): Yanna McIntosh, Cliff Saunders and Jordan Pettle  
Photo: Daniel Alexander
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THE INTERPRETATION

Richard was born in Montreal and studied acting at the 
Royal Academy of Dramatic Art in London, England. 
Since his return to Canada in 1975, he has been acting, 
directing, writing and composing music for theatre, 
radio, television and fi lm across the country and 
abroad. He has played leading roles in regional theatres 
(the Fool in King Lear, the title role in Spinoza, amongst 
many others) and in Toronto (George in Possible 
Worlds, Creon in Antigone, Sam Baum in Adam Baum 
and the Jew Movie, etc.). He has appeared in feature 
fi lms (Stardom, Shadow Dancing, etc.) and has played 
numerous roles on television. Richard has directed 
theatre productions for stages across the country, the 
vast majority of which have been original works, and 

has been a co-writer on some of the most successful 
new plays in recent Canadian theatre history including: 
2 Pianos 4 Hands; The Theory of Relatives; i.d., and Sibs.  
Last season, he wrote and performed in Letters from 
Lehrer (CanStage), co-wrote and performed in Care 
(Tarragon Theatre) and directed Wrecked (Roseneath 
Theatre), which received a Dora award for Best 
Theatre for Young Audiences, Production.  He also 
directed the original Dora-winning production of 
Danny, King of the Basement in 2001.

The set is completely unrealistic and two-dimensional. By making the setting two-dimensional we want to show 
what is really important to one of these ‘real people’, Danny Delco.  At the same time, the bright colours and 
the intriguing shapes involve the spectator much more than a realistic picture. They are constantly looking at 
all the things and always asking the question: what could this be? That’s how imagination works.  And that’s how 
Danny turns big problems into a game and complete strangers into best friends. The set evokes different things, 
but at the same time it has to be able to also tell the story, so we had to have some recognizable elements in 
it like pictures of the sun, the moon, people in the streetcar, racoons, etc. With it we are creating a complete 
world which contains all the answers in itself but also reminds us of something that we have seen in our own 
world.

The Director, Richard Greenblatt

A Note from the Set and Costume Designer, Andjelija Djuric

Jordan Pettle  
Photo: Daniel Alexander



Danny, King of the Basement is a funny and touching 
play about a boy whose spirit and imagination 
triumph over the challenges of homelessness and 
life in a single-parent family. Through the building 
of community among his peers, Danny shows the 
power of friendship to change lives. The play provides 
a timely, sensitive and creative opportunity for 
children and adults to learn about and discuss issues 
related to poverty and homelessness, and how these 
and other family stresses impact on self-esteem, 
friendships and success at school.  Although the 
main characters in the play are dealing with serious 
family and societal issues, they have developed 
creative coping strategies which, reinforced by their 
friendship, allow them to transcend their situations. 
As a result, they provide positive role models for 
children dealing with similar life and family situations.

Each child character has created a “disguise” (or 
defense) that provides a coping strategy and offers 
hope for a better future. For Danny, there is the 
myth of a father in Vancouver and a stable, fi nancially 
secure family. Danny develops a creative role as 
a secret agent by which he is able to control and 
create friendships and move on -- physically and 
emotionally -- as necessary. Penelope copes with 
her controlling, non-communicative parents with 
narcissism, dancing and material demands. Angelo’s 
hopes for a better future as a hockey player are 
encouraged by his unemployed father, but he also 
feels the brunt of his father’s displaced anger.
The “disguise” doesn’t always work; others may 
see through it or it may fail or get beyond control. 
However, the children are resilient. Danny’s mastery 
as a secret agent encourages positive social 
relationships and non-judgmental acceptance of each 
other. They develop a community which allows them 
to transcend and cope with their family stresses and 
deal with the negative self-talk which inhibits their 
ability to succeed. 

Danny has not stayed in any situation -- school or 
accommodation -- long enough to learn to read. 
However, his life-skills, his creativity, his leadership 
ability and the acceptance of his friends make him an 
engaging hero and underscore his other aptitudes 
and intelligence. These assets would support 
academic success if his life and learning opportunities 
became consistent and he were able to benefi t from 
individual programming and support.

Danny, King of the Basement affi rms the hope that 
although teachers are not able to control the make-
up of their student population, they can make a 
signifi cant impact on the lives and learning of their 
students. Danny, Penelope and Angelo are striking 
reminders that when teachers and caring adults 
assist students in developing nurturing relationships 
at school, they reinforce self-esteem, academic 
competence and problem solving skills which allow 
them to transcend life’s uncertainty and injustice.

Reflections for Teachers

INTRODUCTION

7INTRODUCTION:  Reflections for Teachers

(l-r): Jordan Pettle, Jacklyn Francis
Photo: Daniel Alexander



Preparing for the Performance

Danny, King of the Basement deals with serious issues -- poverty, homelessness, divorce -- in a way that is uplifting 
and entertaining. Most children will see the play’s children, especially Danny, as heroes who have triumphed over 
great diffi culties. However, we can never be sure who children may identify with and how they will be affected. 
Therefore, it is important to make sure that there is opportunity and space for each child to express their 
individual response to the play. This could take the form of a talk with a caring adult or even a private journal 
entry. 

When discussing the play, ensure that a positive classroom environment is established where students respect 
each other, where no “put-downs” are allowed and where confi dentiality is ensured.
When discussing the play with the students remember to reinforce the ideas that there is no such thing 
as a “typical family”, “welfare case”, or “homeless person”. Stereotypes are certain to be inappropriate and 
students should be encouraged to actively listen to each other’s stories.

•

•

FOR DISCUSSION

Child Poverty Facts

The 2006 Report card (Campaign 2000) shows that there were 1,196,000 children living in persistent poverty 
in 2004. In spite of a strong economy, the average low income two-parent family is still living as far below 
the poverty line as they were eleven years ago. Female lone parent families have experienced only marginal 
improvement in the depth of poverty.  Approximately half (52%) of low income children in Canada live in female 
lone parent families.

Campaign 2000: Oh Canada! Too Many Children in Poverty for Too Long, 2006

8 FOR DISCUSSION: Preparing for the Performance, Child Poverty Facts

City of Toronto

552,300 people, or a quarter of Toronto’s population, live in poverty.

More than 250,000 tenant households pay more than 30% of their income on rent; 20% pay more than 50%.

The number of children staying in Toronto’s shelters rose from 3,642 in 1990 to 4,779 in 2002.  
Most of the children staying in shelters were young. In 2002, one third of children were under the age of four. More 
than half of the children were school-aged, between fi ve and 14 years of age.

The City of Toronto Report Card on Housing and Homelessness, 2003 (data source: City of Toronto, Community & 
Neighbourhood Services and Ontario Ministry of Community, Family and Children’s Services).

•

•

•



PRE-PERFORMANCE ACTIVITIES: Basic Human Rights and Needs, Friendship

The following are examples of  “poverty” written by Grade 4/5 students in 
North Bay. 

Poverty is...
feeling ashamed when my dad can’t get a job;
being afraid to tell your mom that you need gym shoes;
sometimes really hard because my mom gets scared and she cries;
hearing your mom and dad fi ght over money.

DISCUSSION 

This discussion is very sensitive and will come from a different starting 
point depending on the economic situation and the maturity of the class. 
This topic is especially relevant to the Grade 5 Social Studies Curriculum.

What is your defi nition of poverty? What does a homeless person 
look like?
Who is responsible for poverty? Is it the fault of the poor person?
What is the responsibility of the government/the wealthy/the ordinary 
person towards the poor?
Is a nice, clean, safe house a right or a privilege?
Does everyone have the right to nutritious food? In-style clothes? The 
latest toys?
Examine the Charter of Human Rights and the Canadian Charter of 
Human Rights for the basic rights of all. 

•
•
•
•

•

•
•

•
•

•

PRE-PERFORMANCE ACTIVITIES

Basic Human Rights and NeedsCURRICULUM 
CONNECTION: 

Poverty, Citizenship,
Community issues

Friendship

DISCUSSION

What is a friend? 
As a group, decide upon the important characteristics of a 
friend. 
Rank these characteristics in order of importance.
Look at your list alone. Which characteristics describe you as a 
friend? If you were to rank the characteristics alone, how would 
your list differ from the group’s list?

•
•

•
•

9



ACTIVITIES: 

Please be sensitive to the economic conditions of each of your students when 
considering this activity.

Making a Budget (small groups)
Create a budget in which they live on $900 a month. Decide how 
much to spend on rent, food, entertainment, etc. 
Create a shopping list where they decide on essentials and extras for 
a week. 

Letter writing (small groups or pairs) 
Make a list of the groups or individuals who can make a difference in 
the life of the poor.  
Compose letters about your concerns re: food banks, public housing, 
employment, etc.
Research which level of government is responsible for these areas and 
send letters to the appropriate department or individual.
Research the agencies in your community that help people who are in 
need. Make a presentation to the class on one of these agencies.

Fundraiser (whole class)
Decide on an agency that you would like to help. Brainstorm 
fundraising activities (e.g. dance-a-thon, bake sale, etc.). Organize, 
advertise and hold a fundraiser for a specifi c charity. 

•

•

•

•

•

•

•

Poverty and Homelessness

POST-PERFORMANCE ACTIVITIES

DISCUSSION:

After seeing the play, have your ideas about poverty and homelessness 
changed?
Which of the children in the play are poor? 
How does Danny handle being poor?
In what sense could we say that Danny is “homeless”? How does he 
feel about this situation?
Discuss any terms in the play that may need clarifi cation, e.g. fi rst and 
last month’s rent, how does one get a welfare cheque? 
Talk about living on a budget. Discuss how Danny is able to quickly 
decide how to spend the family money.

•

•
•
•

•

•

10 POST-PERFORMANCE ACTIVITIES: Poverty and Homelessness

CURRICULUM 
CONNECTION: 

Poverty, 
Community Issues



Self-esteem

DISCUSSION

Talk to your students about the 5 components of self-esteem.

ACTIVITIES

Coat of Arms (individually)
Create a Coat of Arms for yourself, which shows your talents, 
qualities, and interests.

My Friend’s Room (individually)
Interview one of your classmates or friends. Then design a room 
that would express their personality, interests and talents (e.g. 
favourite colours, books, equipment from a favourite sport, etc).

Building Self-esteem (in pairs)
Role-play a situation where one of your friends is showing low 
self-esteem (putting down his/her own abilities, afraid of failing at 
something, etc.) Show how you could help in this situation. Try this 
activity without words. Have students use movement and mime to 
convey these ideas.

CURRICULUM 
CONNECTION: 

Self-esteem

POST-PERFORMANCE ACTIVITIES: Self-esteem

Security 

Self-concept

Affi  liation

Mission

Competence

“I am loved”, “ I am sure that my basic needs 
-- food, shelter, clothing -- will be met”, “I can 
handle change”.

“I know who I am, what I can do”, “It’s OK to be 
me”

“I have friends”, “I get along well with others”, 
“I feel good about my social/recreational 
experiences.”

“I have goals that I am able to accomplish”

“I feel capable and valuable”, “I don’t have to 
be perfect or to win”, “I can learn from my 
mistakes”, “It’s OK to share my ideas”.

Adapted from Dr. Michele Borba, Esteem Builders, Jalmar 
Press, USA, 1989.

POST-PERFORMANCE ACTIVITIES

11



CURRICULUM 
CONNECTION: 

12 POST-PERFORMANCE ACTIVITIES: Self-talk

DISCUSSION

Self-talk is all the messages I give to myself.

Self-talk can be: 
Internal -- silent, in your head;
External -- said aloud;
Positive -- “I’m a good friend”;
Encouraging -- “Keep calm! Think before you act”;
Negative -- “I’m stupid”. 

•
•
•
•
•

ACTIVITIES

Practice these rules for positive self-talk.
I will not put myself down.
I will concentrate on what I am able to do.
I will set small goals for improvement, e.g. practice my spelling 5 minutes 
every day.
I will celebrate my improvements, e.g. this week I spelled 10 words 
correctly; last week I only spelled 8.
I will learn from my mistakes.
I will choose to be with people who encourage me (supportive friend, 
teacher, parent, coach).

Inner/Outer voice (groups of three)
Improvise a scene where one person is speaking in a non-supportive way to 
the other. Two of the “actors” are playing the characters, while the third is the 
“inner voice” of the character who is feeling put-down.  Before the character 
speaks, we should hear the character’s ‘self-talk’. The audience can then help 
the actor change negative to positive ‘self-talk’.

Example:

Teacher: John, are you sure you are ready for this test?   

Negative    

John: (inner voice) Oh no, why did she say that? She thinks I am going to      
 fail.

John:  (outer voice) No, I guess I’m not going to do very well.

Positive 

John:  (inner voice) I studied very hard. I know that I am ready!

John:  (outer voice) Yes, I know I am going to do very well on the test.

•
•
•

•

•
•

Self-talk

POST-PERFORMANCE ACTIVITIES

Self-esteem



Friendship

DISCUSSION:

Which one of the characters in the play would you want for a friend?  
Explain why.
Using the “characteristics of a good friend” chart created before the play, 
decide what makes Danny a good friend.  What about Angelo? Penelope? 
Talk about how Danny has had to move a great deal but has developed a 
way of easily making friends.
Discuss how Danny has developed a game as a secret agent in order to 
cope with separation and the loss of friends.

Moving and Friends 
Discuss the fact that in order to maintain friendships, we must learn to 
say goodbye and to keep in touch.
How does Danny say goodbye to his friends? Has he chosen the best way 
to keep his friendships?
How do you say goodbye to friends?

•

•

•

•

•

•

•
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CURRICULUM 
CONNECTION: 

ACTIVITIES

Writing in-Role (individually) 
In role, as one of the characters in the play, write a letter to a friend or relative telling them about your friendship 
with the other characters in the play (e.g. Penelope tells her cousin how she is now friends with Angelo).

Poetry (individually) Write a poem expressing how important it is to have friends.

Collage (small groups or pairs) Make a collage of favourite activities with friends.

Make a list of suggestions for saying goodbye
Saying goodbye means...

telling our friends what they mean to us;
acknowledging the good times and the bad;
acknowledging all the feelings related to the move and to the friendship;
making plans for keeping in touch, e.g. visiting on a PA day, getting phone numbers and email and “snail” mail 
addresses.

Role-play (in pairs)
Act out the scene where Danny tells his friends that he is moving. Re-do the scene, having Danny use a better 
way of saying goodbye.
Choose a character as one of the children in the play and write a letter saying goodbye. Use the above “saying 
goodbye means” to help you in writing the letter.

•
•
•
•

•

•

POST-PERFORMANCE ACTIVITIES

Problem Solving
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CURRICULUM 
CONNECTION: 

POST-PERFORMANCE ACTIVITIES: Friendship

DISCUSSION:

Friendship Rules
Discuss how Danny gets Penelope and Angelo to be his friend and to 
be friends with each other. 
Discuss how words have power to harm or build friendships. How can 
we change our “put-down” statements into “build up” statements?

Introduce the concept of the “I” statement.
Focus on the action, not on the person. Start your message with “I”
Tell the person how you feel e.g. angry, happy, disappointed, etc.
Tell the person what they did to make you feel that way e.g. “I get 
angry when you don’t play by the rules.”
Tell the person what you would like them to do e.g. “Next time please 
ask to borrow my pencil.”

ACTIVITIES:

Friendship Rules (whole class)
Together create a list of Friendship Rules

Examples:
Friends can learn to get along. 
No put-downs.
 

Role-play (in pairs or small group) 
Act out some scenes of kids in confl ict. 
Use “I” statements to change ‘put-downs’ into ‘build-up’ statements.

•

•

•
•
•

•

Friendship (con’t)

POST-PERFORMANCE ACTIVITIES

Problem Solving
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RESOURCES

Children’s Books Dealing with Relevant Issues

POVERTY AND HOMELESSNESS:

McGovern, Ann, The Lady in the Box, illustrated by Marni Backer, Turtle Books, USA, 1997. 
Two young children befriend a homeless woman and learn the value of sharing and the essence of community.

Cooper, Melrose, Getting Through Thursday, illustrated by Nneka Bennett, Lee and Low Books Inc, USA 1998. 
Thursday, the day before payday, is always the hardest one for Andre’s working-class single mother and the family. It 
provides an important lesson in coping, creativity and true generosity.

Hutchins, H.J., Tess, illustrated by Ruth Ohi, Annick Press, Toronto, 1995. 
Tess discovers her riches despite rejection, abject hardship, hunger and poverty. 

Schroeder, Alan, Satchmo’s Blues, illustrated by Floyd Cooper, Doubleday, USA, 1996. 
Louis Armstrong keeps his dream alive and becomes a legend of jazz despite the hardships of segregation and abject 
poverty, 

SELF-ESTEEM:

Hoffman, Mary, Amazing Grace, Frances Lincoln Books, Great Britain, 1991.
Grace learns to overcome the put-downs and racial slurs of her classmates and realizes that with hard work and a 
positive attitude she can achieve her goals.

Howe, James, I Wish I Were a Butterfl y, illustrated by Ed Young, Voyageur Books, 1987. 
With the support of a friend, a cricket learns to accept his unique gifts despite the put-downs that almost immobilize 
him.

Lucado, Max, You Are Special, illustrated by Sergio Martinez, Crossway Books, USA 1997. 
Punchinello learns that if he trusts in God’s love, it does not matter what others think of him.

SEPARATION AND DIVORCE:

Hoffman, Mary, Grace and Family, illustrated by Caroline Binch, Frances Lincoln Ltd, UK, 1995. 
Grace learns that families are what you make them.

ACHIEVING SUCCESS AT SCHOOL:

Polacco, Patricia, author and illustrator, Thank You Mr. Faulker, Philomel Books, USA, 1998. 
This autobiographical story offers hope to children with learning disabilities and validates the impact of a caring teacher 
on each of his/her students.
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RESOURCES (cont’d)

Reference Materials 

Borba, Michele Dr., Esteem Builders: A K-8 Self-Esteem Curriculum for Improving Student Achievement, Behaviour 
and School Climate, Jalmar Press, USA, 1989.

Gibbs, Jeanne, Tribes: A New Way of Learning and Being Together, CenterSource Systems, USA, 1995.

National Council on Welfare, Profi les of Welfare: Myths and Realities, Minister of Public Works and Government 
Services, Canada, 1998.

Ontario Association of Social Workers, school social work committee, For Kids’ Sake: New Challenges Facing 
Ontario Students and their Families, Toronto, 1996.

The City of Toronto Report Card on Housing and Homelessness, 2003.
http://www.toronto.ca/homelessness/index.htm

Campaign 2000: Oh Canada! Too Many Children in Poverty for Too Long, 2006.
http://www.campaign2000.ca/rc/

Counselling Resources for Children and Families

Children/Families are advised to consult with school guidance and social work departments through 
their school principal or through their school board if social and family problems negatively impact on 
the children’s achievement at school. Families can also consult with their family doctor for referral to a 
community medical clinic or child development service in a nearby hospital.  A brief list of community 
counselling resources is also included.

Kids Help Phone   http://www.kidshelpphone.ca/en/  1-800-668-6868
Assaulted Women’s Helpline   http://www.awhl.org/  416-863-0511
Families in Transition/Family Services Association  
 http://www.fsatoronto.com/programs/fi t/publications.html 416-595-9230
Catholic Children’s Aid Society 
http://www.ccas.toronto.on.ca/    416-395-1500 
Children’s Aid Society   http://www.casmt.on.ca/  416-924-4646
Hincks/Dellcrest Children’s Center   
http://www.hincksdellcrest.org/    416-924-1164 (Downtown Location) 416-633-0515
Aisling/Discoveries Center
http://www.aislingdiscoveries.on.ca/   416-321-5464 (Scarborough)
George Hull Center for Children and Families
http://www.georgehullcentre.on.ca/   416-622-8833



There is empirical evidence that children who live in poverty are at greater 
risk of dropping out of school. Studies have also proven that exposure to 
arts improves scholastic ability and attendance. Thanks to the generosity 
of CIBC World Markets Children’s Miracle Foundation, LKTYP 
can offer special subsidized tickets to qualifying schools.
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NOTES

Connections: Addressing the pattern of poverty

Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact program, 
which provides opportunities for schools in low-income areas of Toronto to participate in quality arts education. Arts Impact’s 
goal is to deepen students’ understanding of theatre, allowing them to be inspired by the material presented on stage and to 
think in ways that challenge their own perceptions.
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         It seems to me, that when children imagine something, it isn’t less 
important to them because it isn’t real. Children can make imagined experience real experience. It is for this 
reason, that I am certain of theatre’s ability to have a lasting effect on their intellectual, emotional, social, and 
spiritual development. Studies about the impact of the arts support this. Increased cognitive skills, advancement 
in adaptive social behaviour, expanded communication and problem-solving abilities, and a decrease in racism 
and delinquency are some of the effects that research has linked to the impact of the arts and arts education on 
young people. Theatre for children truly is life-changing. 

YPT (now Lorraine Kimsa Theatre for Young People) was founded 
by Susan Rubes to give children a chance to experience professional 
theatre created especially for them.  LKTYP has been making a 
contribution to the healthy development of youth in Ontario for 41 
wonderful years.


