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SEASON PARTNERS

EDUCATION PARTNERS

GROUND RULES:

LIVE THEATRE IS AN ACTIVE EXPERIENCE

As members of the audience, you play an important part in the 
success of a theatrical performance. Please review the following 
theatre rules with your students prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in the 
theatre.  
LKTYP is a nut-free zone. Many children have severe 
life-threatening allergies; NO PEANUTS or NUT 
products may be brought to our theatre.
No electronic devices are permitted in the theatre 
because they affect our sound system. Photography, 
audio and video recording during a performance is 
prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre unless 
they are accompanied by an adult.

•

•

•

•

THEATRE IS A TWO-WAY EXCHANGE: 

Actors are thrilled when the audience is 
engaged and responsive. We want you to 
laugh, cheer, clap and really enjoy your 
time at the theatre. However, please be 
considerate audience members. Excessive 
talking, whispering and movement during a live 
performance can be distracting for the actors 
and disruptive for other audience members.

Enhance your visit by encouraging your 
students to look at different aspects of the 
production. Before the show, identify tasks 
for your class.  Have one group of students 
looking at the set, another listening for the 
music and sound effects, a third watching 
the lighting and a fourth, the costumes. 
Compare notes after the show about what 
they observed.  Your students will be more 
informed and they’ll be surprised by how 
much they noticed.  Ask them to be prepared 
with one question for the actors after the 
show. Brainstorm with them about possible 
topics to get the most out of the experience! 
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Thematic Overview

Throughout this study guide you will fi nd points of discussion and group work exercises that prompt a deep exploration 
into the major themes of The Ensemble’s production of converse.  These discussion points and activities will further our 
understanding and may yield the means to improve them.

As a society, we have seen dramatic change over the last few decades.  Through rapidly advancing technology and an 
increasingly violent way of life, many teenagers lack the resources to navigate the treacherous waters between being a 
child and being an adult.  Like many adults, they are unaware of how to deal with these overwhelming issues.
This season, LKTYP is exploring the theme of home & family.  The new works of converse are informed by this theme 
using it as a point of intersection for a number of other thematic threads.  Whether it is teenage violence and bullying, 
self esteem, technological dependence, or simply growing up and accepting everything that comes with it, converse 
covers many issues directly relating to teenagers today.  For example, what impression are we given through different 
media forms?  What would we do without the technological devices we so heavily rely on?  How can culture affect the 
relationship between a parent and a child?  This study guide focuses on three of the six new Canadian works premiered 
in converse: Overheard by Marjorie Chan, Skin Burn by Anita Majumdar and Based in Faith by Michael Miller.  It explores the 
importance and complexities of these issues while enhancing the underlying meanings of these simple stories.

With the seven contributing playwrights, Sonja Mills, Marjorie Chan, Darrell Dennis, Anita Majumdar, Michael Miller, 
Judith Thompson, and the rAiz’n ensemble each addressing a certain, signifi cant strand within the overarching theme of 
home & family the variety of characters imply the importance of sticking to your roots and appreciating those you love.  
Consequently, converse emphasizes that everyone goes through similar problems as they mature and remembering where 
one came from helps her get through.

THE STUDY GUIDE: Thematic Overview , Curriculum Connections

THE STUDY GUIDE

Curriculum Connections 

In addition to DRAMA         and LANGUAGE ARTS         converse directly relates to student development in the areas of:

THIS STUDY GUIDE will help you to prepare your students to see the play and integrate the performance 
into your curriculum.  

World Issues

Physical Education

Health
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Curriculum Expectations

Grade 11
By the end of this unit students will:
– demonstrate the skills needed to sustain honest, respectful, and responsible relationships
– evaluate group effectiveness (e.g., ability to complete tasks, group satisfaction, quality of product)
– demonstrate an understanding of global variations in family form and of the diversity of family and societal beliefs 
   concerning child-rearing practices around the world
– describe ways in which children become the targets of marketing, advertising, and the media                 
– analyse the connections between the theatre, themselves, and society
– reinterpret roles in rehearsal and performance, demonstrating insight into the characters;
– explain how the form, technique, style, and language of a variety of media forms create meaning
– design or create media works based on ideas, themes, and issues examined in this course 

Grade 12
By the end of this unit students will:
– demonstrate an understanding of the factors (e.g., attitudes, values, and beliefs about gender roles and sexuality) that 
   affect the prevention of behaviour related to STDs, AIDS, and pregnancy;
– demonstrate an ability to use strategies to cope with confl ict (e.g., using mediation in highly charged situations).
– identify the role that different types of social institutions and systems (e.g., school, media, peer group, medicine, religion) 
   have in the rearing and socialization of children;
– evaluate parenting styles and strategies for achieving developmental and socialization goals, using socialization theories 
   as criteria;
-- use technology appropriately to design, create, and present drama.
– create and develop a character, using a classical or contemporary style of characterization;
--demonstrate an understanding of a variety of media, media theories, and media industry practices by analysing 
   representations, forms, and techniques in media works and assessing their implications for individuals and society;
--use listening techniques and oral communication skills to participate in classroom discussions and more formal 
   activities, with a focus on using academic language appropriately in seminars and presentations of independent study 
   projects.

THE STUDY GUIDE
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Welcome from the Artistic Director

Welcome!  After two successful years, leaping to the Mainstage lets us increase the number, and expand 
the age-range, of the participants while broadening the programme and content.  Not everyone wants to be 
an actor so, among other innovations, we used our newfound elbow room to deepen engagement in the 
programme for Production Apprentices: set designers, stage managers and educators.  But that’s not all.

Previously, the programme and the training revolved around a script chosen for The Ensemble.  However, 
since wrapping up last year’s Ensemble production & programme, I have been looking for a script that would suit 
the programme and the participants.  Let me tell you, there is a dearth of Canadian material available for teens.  
Nina Lee Aquino, this year’s Ensemble Director, and I were chewing this over when, as sometimes happens in 
the creative and collaborative process, we had the same thought at the same moment: let’s ask professional 
playwrights to write pieces for, and workshop them with, The Ensemble.  In this way, we were able to bust the 
envelope in terms of the project’s themes & content - but also to address the lack of material.  

The pieces you’ll see are the result of this collaborative and creative process – and truly challenge The 
Ensemble and their abilities.  Each playwright, highly successful in their own right, has generously given their 
written work and their workshopping expertise to this year’s Ensemble.  Their generosity, on behalf of Canadian 
literature for teens, and their willingness deeply engage with The Ensemble cannot be under-estimated.  We are 
all deeply appreciative.

It’s our wish that The Ensemble be a project that enriches the lives of its participants and their families 
by introducing innovation, excellence and a good taste of what professional theatre is all about.  I trust that this 
year’s changes to the programme have paved the way to deepen The Ensemble experience and has allowed these 
amazing young people to fl y. 

- Thom Vernon, Director,Education & Participation

THE STUDY GUIDE
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The Ensemble Programme

 Welcome to the 2008 Ensemble project, entitled converse. The Ensemble is in its third year and, for 
the fi rst time, their production is being happening on our Mainstage. I am thrilled to welcome into our theatre 
the talented young people who have worked hard with our professionals to create this brand new play, written 
especially for them by six of Toronto’s best-known playwrights.
 We have three main programming streams at LKTYP. We produce plays from the classics of children’s 
literature from around the world. We produce new plays that refl ect the contemporary lives of young people. 
And we offer the opportunity for creating theatre for young people by young people. The Ensemble is one of 
a wide range of programmes in our Drama School. It is unique opportunity for teens to train for and rehearse 
a challenging production they will perform for their family, their peers, and the wider LKTYP audience.
 At LKTYP, we believe all young people deserve to be seen, to be heard, and to matter. I thank you for 
attending this performance. It demonstrates that you believe the same.

-Allen MacInnis
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Glossary 

Dramaturgical Thematic Terms

Culture:  1. A particular form or stage of civilization, as that of a certain nation or period. 
                2. the behaviors and beliefs characteristic of a particular social, ethnic, or age group:

Faith:   a believing or trusting without proof (on God, religion, or spiritual things)

Fundamentalist: A person who believes in Christianity, the belief that all the actual
       words of the Bible were directly inspired by God and should be
       believed and followed literally.

Religion: a set of beliefs concerning the cause, nature, and purpose of the universe, esp. when considered 
as the creation of a superhuman agency or agencies, usually involving devotional and ritual 
observances, and often containing a moral code governing the conduct of human affairs

Technical Terms

Objective:    Something that one’s efforts or actions are intended to attain or accomplish

Tactic:        A plan for attaining a particular goal 

Perception: The act or faculty of apprehending by means of the senses or of the mind; cognition                    
       understanding.

THE STUDY GUIDE



For the past twelve weeks I have had the pleasure of observing the creation of converse, an original cycle of 
six plays created by six of Canada’s most exciting playwrights. The goal of this project was not only to allow 
a new generation of theatre artists to experience an intensive professional new play development workshop 
setting, but also to allow professional playwrights an opportunity to engage with youth, and create new works 
addressing the current issues in the voice of a new generation. 

Acclaimed director and dramaturg Nina Lee Aquino, has dedicated her career to artist development, as well 
as presenting the stories of Canadians whose voice is often not heard. Honoured with the role of ensemble 
director, Aquino, in tradition with artist-focused values, wanted to empower the ensemble that comprised of 
high school students of various cultural, religious and economic backgrounds, by allowing them to offer their 
own voices and experiences to a new work that spoke directly to them.

By uniting six equally diverse playwrights, themes that emerged in the work ranged from the loss of innocence, 
to teen violence, to sexuality and spiritually, the concept of beauty and social pressures and communication in 
a mass-digital-material world.

Each playwright had two sessions with the youth. While some had material prepared, others chose to spend 
the fi rst session speaking with the ensemble, and getting their perspective on a topic or theme.

The second session was spent reading through the script, and discussing any changes or additions. Each member 
of the ensemble was able to perform sections of the play for the playwright and their peers. This process 
gave each member of the ensemble equal opportunity to explore their craft as emerging actors, but also 
stressed dedication and fearlessness when performing in a workshop setting as their participation impacted 
the evolution of each play.  

After the plays were cast, the remaining intense weeks were spent rehearsing, as well as the introduction 
of other professional artists such as set, costume, light, and sound designers as well as a choreographer and 
fi ght-director. All these accomplished artists engaged with the youth, just as the playwrights had, allowing the 
individuality and unique voices of the youth to inspire them in their own creative process.

The plays you will read/see are the result of a monumental partnership between emerging and established 
artists. The hope of director Nina Lee Aquino, has always been that work will continue to grow and experiences 
such as this continue to be passed down to new generations of theatre artists.

Converse is the coming together of different worlds of experience, new ideas and experimentation.  

Andrew Cheng
Production Dramaturg, Ensemble 2008
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Production Dramaturg’s Note

THE INTERPRETATION
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Overheard By: Marjorie Chan

UNITS OF STUDY

Marjorie Chan on Overheard

I was inspired to write overheard when I was witness to a couple’s argument on Facebook.  It was the strangest thing to 
be witness to their private conversation.  Had I been in the room I would have left.  But here it was online for all to see.  I 
was fascinated by the fact that I was experiencing this event virtually in real time.  Technology enabled that to happen.  In 
the end, I decided on cell phones, feeling they were more active dramatically.  Oh, and I quit Facebook.
Pre Show Discussion
As a class, discuss the following questions:

• How often are technological devices used on a regular basis? (cell phones, IPods, T.V., etc)
• How have we come to rely on these devices?
• At what point are we dependant?

• Is society’s dependence on technology an issue?

• Where do we get these products from?

• How are these products manufactured? How do we know?

• What long term effects are there of using these devices?

Overheard directly portrays the reliance of the teenage culture on cell phones and a misinterpretation of information 
because of it.  
Ask Students to:

• Keep track of the different technological devices they use, how long they use them, and why they used them over 
a period of a few days  (Chart can be found on page12) .

• Discuss the results as a class.  Is there a heavy dependence?  Are the uses necessary (i.e. are they using the 
computer for Facebook or MSN more than for homework?) ?

• Plan an “E-Free” week, where the students avoid using these devices they realize they are dependent on and come 
up with different ways to achieve what it is they need these resources for.  Come up with different ways to talk 
to each other without using a cell phone, complete research without using the internet, etc.  Most students will 
remember when the library was used for research and letters were used for contact.  However, retreating back to 
that time will be interesting and informative to them.
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Post-Show Activity

UNITS OF STUDY CONT’D

NEUTRAL SCRIPTS
Point of Concentration: exploring point of view
Directions:

• Have students fi nd a partner.
• Distribute the neutral scripts found below.
• Have students choose a situation for their scene between A&B.
• Have students practice their scene, making the situation as clear as possible.
• When groups have had time to practice, have them perform to the class.
• Were students able to guess the situation being portrayed?

Extensions:
a. try the activity again using a different neutral script, and depending on resources, have students make 

a fi lm on a cell phone, radio play (audio), or a digital video on a camcorder.  Film from different angles, 
providing different perceptions.  

b. Discuss as a class what you thought was happening in each video.  Why were there different takes on 
the same situation?  How can completely different ideas be formed through different perceptions?

Send your silent videos to LKTYP! Maybe we will post your activity on our website, to show others how perception can 
differ from reality.

A: Stop!
B: What?
A: Don’t move
B: What are you-
A: I said, don’t 
move!
B: Oh my God!
A: I warned you
B: Ahhh!

A: No!
B: What?
A: I don’t like it
B: Why?
A: Because
B: Come on
A: I don’t want to
B: Ugh

A: Please?
B: No.
A: Pretty please?
B: I can’t
A: Pretty please 
with cherries on 
top?
B: Absolutely not
A: But why?
B: i Just can’t ok?

A: Her
B: Her?
A: Yeah
B: Why?
A: I don’t know
B: Hmmm
A: Definitely her
B: I don’t know
A: For sure
B: O.K.
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Skin Burn by Anita Majumdar

UNITS OF STUDY CONT’D

Anita Majumdar on Skin Burn

It really doesn’t seem that long ago when I was in high school.  I’ve always found female self esteem is a whole issue unto 
itself.  Teen girls have enough to deal with in terms of body issues, but it comes down to a deep dislike of the self in one form 
or another.  The hair shaving/skin lightening issue Aisha goes through is a superfi cial mask for “race shame”, a deep loathing 
of where one comes from and an attempt to erase one’s ancestry from the skin.  I went to a high school where there were 
maybe three other South Asian students.  It felt hopeless that I would ever be beautiful within my lifetime unless I found a 
way to gear my looks towards Caucasian aesthetics of beauty.  Now that I work as an artist who is primarily celebrated for 
her work in South Asian stories and aesthetics, I feel a sense of duty to speak for the countless teenage girls who silently 
hate who they are and where they came from.

Pre Show: Discussion
• Why is self-esteem an issue in our society? 

• How would one’s relationship with their parents, loved ones, etc, impact one’s self-esteem?

• How could society overcome this issue?

• How is self esteem viewed in various cultures?  What is the connection, if any, between cultural values and asesthetics 
such as body image and media representations? Giveexamples.

In Skin Burn, the main character, Aisha, is a young Afghani girl having trouble fi nding her true self underneath hereditary body 
hair that her parents are against her shaving. 
Ask students to:

• Divide into groups and research a different culture or religion from their own.  Have them focus on this religion 
or culture’s approach to body image and self esteem.  Ask them to critically-engage the stated or implicit values in 
the religion or culture and body image or self-esteem. 

• Create a display of their fi ndings (i.e. collage, photo essay, etc)

• Hold a cultural fair.  Have students set up their displays for the rest of the class to see.  Invite other classes to also 
have a look.  

• Ask students to write a monologue, in-role, that expresses the tension between cultural values and self-image.  

• How does the perception of a positive body image change within cultures or religions?  Why is this so?

Post Show
• Why does Aisha not appreciate her roots?

• Why do her parents not allow her to shave?

• What made her mother change her mind and become supportive?

• Why did Aisha feel the need to impress George?

• How would this story have applied to you?  Is there some aspect about yourself that you feel isn’t good enough?
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Skin Burn by Anita Majumdar

UNITS OF STUDY CONT’D

Aisha and her mother don’t understand each other.  Aisha feels her mother doesn’t understand why she would want 
to shave, and her mother doesn’t understand why her daughter would feel the need to change who she is to impress 
others.

Activity: THE DOPPLEGANGER GAME

Point of Concentration: to explore character motivation through the use of internal monologue.

Directions:

• Have students break into groups of four.  Each player will play one aspect of the same character or alter-ego.  For 
example, one player will play Aisha but the other character will play another aspect of Aisha; perhaps the greedy, 
self-absorbed, instinctual or the approval-seeking side.  Two players will play Aisha and the other two will play 
Mama.

• Using the blocks of script provided on page 13, have students read one line of script.  Their partner, or ‘doppleganger’, 
will then tell the audience, in role, what Aisha or Mama is really thinking.  The explanations provided by the 
doppelganger will necessarily inform 

 Student 1
Just need the dust pan.

Student 2(to audience) 
This house is fi lthy, nobody ever helps me keep it tidy.  Look as this  dirty fl oor, I need to sweep 

it’
• Emphasize that the goal is to understand the frame of reference of each character.  Why would they say what they 

do?
• Switch places.  The student reading the script will now develop the thoughts and share the true thoughts of the 

character.And vice versa.  
• Present to the rest of the class.
• Discuss what the other groups came up with.  Does this provide a better understanding of why Mama and Aisha 

have the relationship that they do?



Based in Fatih by michael Miller

UNITS OF STUDY CONT’D

We all need something to “get by”.  Life after all can test the mettle of the strongest man or woman and leave us in need of 
answers.  Religion has been used to “get by” and “get through” for eons.  During the time of slavery you could see religion 
used by Whites for the purpose of keeping Black people enslaved while shoring up the doctrine of white supremacy and 
conversely this same religion being used by Blacks as a source of hope and escape against this tyranny.  One religion put to 
two different users.
One of the central tenants of religion is faith and your faith is tested constantly.  It’s your ability to have faith in your beliefs 
during the hardest times that allows you to grow stronger and confi rms your beliefs and gain some confi dence in who you 
are.  The idea for this play came from two sources.  One was an article I read about the rise of STDs among fundamentalist 
girls.  Since this particular sect does not believe in any sort of sex education it means that young girls go into these physical 
relationships unaware of the consequences.  The second source was my own imaginative question.  What would happen if 
a young girl came to a prayer meeting and said that she was impregnated by God?  I guess you could say the play illustrates 
the universal confl ict between doctrine and hormones.  It’s man versus nature written on the bodies on young girls.

Pre Show: Discussion
• Are teen pregnancy and the spreading of sexually transmitted infections (STIs) current issues within our society?
• How could teen pregnancy and sexual health  be viewed differently in another community, such as one that is not 

as technologically advanced?
• How does religion come into play in terms of this issue?
• Do you think it is important to rely on what you believe in to get you through any problem?

Post Show: Discussion
• Could it be possible that Mary was impregnated by God?  Why not? 
• Why did Breck support and believe Mary when everyone else was sceptical? 
• If you had a friend in the same position what would your reaction be?
• Why do you think Mary was open about her pregnancy whereas Irene hid the fact the she had Chlamydia?
• What do you think will happen now?  

At the end of the play, Mary is heading home to tell her parents she is pregnant, and Irene is deciding what she should do 
about her STI.

Activity: WHAT HAPPENS NEXT?
Directions:

• Have students split into groups of two.  
• Assign each group two objectives (found below).  
• Each partner will need to convince the other to go along with what they want.  A & B’s objectives should be kept 

secret from each other.  
• Each character’s reasons for wanting the other ‘to go along with what they want’ is extremely important, signifi cant 

and meaningful to them.
• Have the groups perform for the class.

Was anyone successful in convincing their partner?

UNITS OF STUDY CONT’D: Based in Faith by Michael Miller
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Based in Fatih by michael Miller

UNITS OF STUDY CONT’D

Objectives
• Mary decides to marry Joseph and together they can raise their child.

Joseph has always dreamed of becoming a soldier and supporting his country.  He has just been accepted to 
military school.

• Irene wants to stay with Peter.  They already both have Chlamydia, so why not?
Peter wants to never see Irene again.  He trusted her, she betrayed him.  How could she not inform him of her 
STD?

• Mary decides keep her child.  It is, after all, a gift from God.  She will raise it on her own, hopefully with the support 
of those she loves.
Mary’s father decides she should abort the baby.  Abortions are not condoned by the church, however everyone 
sins from time to time, and God will one day forgive her.  She simply cannot carry this child and raise it at her age.  
She has her whole life ahead of her.

ACTIVITIES
Sample lines from Overheard by: Anita Majumdar

A.
Mama: Just need the dustpan.
Aisha: Maybe you could get the dustpan later!
Mama: If I get the dust pan later, how i’ll clean the kitchen now, Ghulab Jamun?  Tell me?
Aisha: Clean after I’m done! God! I could have been naked in here!
Mama: You don’t do any cooking, any work, don’t even mow the lawn like your Baba does, and still you look like black syrup 
sweet!  And now you decide how it goes?
Aisha: We can’t have a bathroom lock like normal people? Go! God!

B.
Mama: Ghulab Jamun, are you crying?  What’s taking so long?  Baba wants to know why you’re still in here- why do you 
have my blade?
Aisha: Uh,, you left it in the bathtub.  I was just getting it for you-
Mama: <gasps> You’re bleeding <gasp> You shaved your legs!
Aisha: Mama, I can explain-
Mama: You look beautiful, Aisha!  Who knew under all that moss, you had these trunks! Look how fair your legs are! Today, 
I can’t call you Ghulab Jamun anymore.

C.
Mama: You look beautiful, Aisha!  Who knew under all that moss, you had these trunks! Look how fair your legs are! Today, 
I can’t call you Ghulab Jamun anymore.
Aisha: Mama, can I have a band-aid from there-
Mama: Do your face as well!  Take some of your Baba’s shaving cream   Shave your face, Ghulab Jamun, I’ll keep your Baba 
busy!  Here, dab some toilet paper on the cut, it’ll stop bleeding in a minute.
Aisha: But Mama? Could you maybe kiss it-
Mama: Hurry up and shave, Aisha! Fast!
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Activity: Technology Table for Overheard by: Marjorie Chan

UNITS OF STUDY CONT’D

Date Product Length Spent Details
May 10, 2oo8 Computer 10 Minutes Checked Facebook
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Guide for teenagers www.kidshealth.org

Guide for parents http://www.parentingteens.com/

Tufts University Child & Family Web Guide http://cfw.tufts.edu/topic/4/82.htm

Identifying teen issues www.teenissues.co.uk/

Medical opinions and suggestions regarding teenage issues http://www.pediatricsnow.com/teen_
issues.html

Support for teenagers www.kidshelpphone.com

RESOURCES

RESOURCES
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There is empirical evidence that children who live in poverty are at greater risk of dropping out of school. Studies have also proven that 
exposure to arts improves scholastic ability and attendance. Thanks to the generosity of CIBC World Markets Children’s Miracle 
Foundation, LKTYP can offer special subsidized tickets to qualifying schools.

Connections: Addressing the pattern of poverty

Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact program, which provides opportunities for schools in 
low-income areas of Toronto to participate in quality arts education. Arts Impact’s goal is to deepen students’ understanding of theatre, allowing them to be inspired by the 
material presented on stage and to think in ways that challenge their own perceptions.



GOVERNMENT AND FOUNDATION PARTNERS

Lorraine Kimsa Theatre for Young People
165 Front Street East

Toronto, ON  M5A 3Z4
416 862-2222
www.lktyp.ca

presenting important TYA work developed elsewhere. In addition to being a producer and presenter of theatre, 
LKTYP has also been home to a year-round Drama School for youth since 1969.  

At the centre of LKTYP’s artistic policy is a desire to have a positive and lasting impact on the emotional, social, 
and intellectual development of young people in order for them to grow into the unique and wonderful people 
they were born to be.  At LKTYP we also believe that the more challenging, the more hostile, the more ‘isolated 
within-the-crowd’ our world becomes, the more we need art to help us interpret the 
universe, connect with each other, and imagine a better future. If adults need this, kids 
need it more. 

The aesthetic vision for LKTYP is one where three streams of performance are 
given importance. Firstly, the classics of children’s literature from around the world 
offer children membership in an ancient childhood, renewing in them the images and 
inspirations of our own lives as children. Secondly, contemporary works and vigorous 
new Canadian play development ensure continuing relevance to the real lives of kids. 
Finally, the Drama School creates theatre for youth by youth.

LORRAINE KIMSA THEATRE FOR YOUNG PEOPLE (formerly 
Young Peoples Theatre) is the largest Theatre for Young Audiences 
(TYA) company in Canada and a signifi cant institution in the Canadian 
professional theatre community. Over our 42-year history we have 
produced many of the most important works that now form the canon 
of plays for young audiences in this country. Learning is at the centre 
of everything we do and LKTYP is renowned as the showplace for 
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