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TaBLe oF CoNTeNTS

Ground Rules:

Live Theatre Is An Active Experience!

As members of the audience, you play an important 
part in the success of a theatrical performance. Please 
review the following theatre rules with your students 
prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in 
the theatre.  
LKTYP is a nut-free zone. many children have 
severe life-threatening allergies; NO PEANUTS or 
NUT products may be brought to our theatre.
No electronic devices are permitted in the theatre 
because they affect our sound system. Photography, 
audio and video recording during a performance is 
prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre 
unless they are accompanied by an adult.

•

•

•

•

Theatre is a two-way exchange:
Actors are thrilled when the audience is engaged and 
responsive. We want you to laugh, cheer, clap and 
really enjoy your time at the theatre. however, please 
be considerate audience members. Talking, whispering 
and excessive movement during a live performance 
is distracting for the actors, and disruptive for other 
audience members.

Enhance your visit by encouraging your students to 
look at different aspects of the production. Before the 
show, identify tasks for your class.  have one group of 
students looking at the set, another listening for the 
music and sound effects, a third watching the lighting 
and a fourth, the costumes. Compare notes after the 
show about what they observed. Your students will be 
more informed and they’ll be surprised by how much 
they noticed.  Ask them to be prepared with one 
question for the actors after the show. Brainstorm with 
them about possible topics to get the most out of the 
experience! 

SEASON PARTNERS

EDUCATION PARTNERS
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In addition to DRAmA          and LANGUAGE ARTS        ,Ghosts and Ladders directly relates to student 
development in the areas of:

In 1998, a group of montréal artists decided to establish 
a company whose aim would be to use acrobatics, jug-
gling, clown and mask work to script dramatic works. 
The company’s early productions included sketches, 
like the ones presented in circuses. however, the group 
wanted to go beyond the physical performance and 
create full-length dramatic productions. This is how 
DynamO Théâtre began.

In an art form such as this, not only does the storyline 
need to be developed-like in most plays-but a unique 
physical vocabulary needs to be invented. Finding 
movements that convey feelings and make the events 

This study guide was created to provide students with opportunities to investigate the content 
of Ghosts and Ladders as well as its theatrical form. Before seeing the show, students will 
compare their family’s stories to fables and fairy tales, creating a new story of their own not 
unlike the union between Ghosts and Ladders and The Ugly Duckling in this Dynamo 
Théâtre production. Post show exercises are provided to encourage students to see space 
differently and, like the cast of Ghosts and Ladders, create different environments using their 
bodies, some simple objects, and their imaginations. Students will also have the opportunity to 
evaluate their theatre-going experience. With the help of Jon Kaplan’s article Introduction to 
Student Reviewers on page 11, students can engage with the play from a critical perspective. 

This year, LKTYP is exploring the theme Looking and Leaping. By attending Ghosts and 
Ladders and participating in the exercises in this study guide, students will begin this explora-
tion. First, by looking into their own family stories just as the characters in the play do, and 
then by taking a leap of imagination and body as they explore the physical space around them.

Thematic Overview

The Study Guide

Non-verbal Communication, Elements Of Design, Relationships: Rules And Responsibilities.

DANCE

Non-verbal Communication

VISUAL ARTS

Elements of Design

SOCIAL STUDIES

Relationships, Rules and Respon-
sibilities

About DynamO Théâtre

Curriculum Connections

meaningful is the key. With each new production, the 
creative team comes up with and orchestrates move-
ments that have meaning, feeling, drive, and virtuosity. 

Production after production, the company deepens 
the meaning and scope of acrobatic movement. From 
Circus to Misstart to Thrice upon a time..., over 
one million spectators throughout the world have had 
the opportunity to attend one of DynamO Théâtre’s 
performances.
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Produce short pieces of writing using simple forms 
(e.g., narratives and poems based on familiar 
models). 
Use words and pictures to create a message.
Demonstrate an understanding that traditions are 
passed down from parents and grandparents (e.g., 
celebrations, names).
Recognize and demonstrate movement sequences 
used by specific characters or found in their natural 
surroundings (e.g., the sequence of movements of 
a knight donning armour or a butterfly emerging 
from a cocoon).
Demonstrate the ability to move and control their 
bodies in space and time (e.g., by creating tableaux 
in small groups).

•

•
•

•

•

Grades 2-4

Curriculum Expectations

Retell stories, demonstrating an understanding of 
basic story structure and including information 
about characters, action, and story ending.
Talk about characters and situations in stories, and 
information and ideas in non-fiction materials.
Explain the importance of symbols used in specific 
stories, poems, and dances.
Describe the kinds of energy involved in a sequence 
of movements (e.g., energy related to speed or 
force).
Listen to others and stay on topic in group 
discussion.

•

•

•

•

•

Describe the connection between an element 
of design and a specific artistic purpose, using 
appropriate vocabulary (e.g., the artist has used soft 
colours and circular shapes to emphasize the loving 
relationship between the mother and child).
Identify the significance of symbols in dramatic 
explorations, and use various props appropriately.

•

•

For Grades 5-7

By completing the exercises in this study guide students will be able to: 

By completing the exercises in this study guide students will be able to: 

Evaluate the quality of a drama and a dance 
performance by writing a review that refers to 
what was seen, heard, and experienced.
Explain how the principles of design are used to 
organize a work, communicate feelings, and convey ideas.

NOTE: The exercises in this guide follow a progression 
from junior grades through to grade 7. The exercises 
become increasingly more advanced.

•

•

Larissa Corriveau
Daniel Desparois
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Gabriel

Raphaël Brien
Maurice Roy
Larissa Corriveau,
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The Interpretation 
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Gabriel is the youngest of three brothers. he has a mysterious encounter with the ghost of his older sister mary 
Angel who disappeared when he was just a baby. Despite the efforts of his older brothers to keep her disappear-
ance a secret, mary Angel and her story will be brought to light.

Synopsis

Imaginary object: an object made from “space 
stuff” that has the dimension, volume, shape, material, 
temperature, colour, etc. of any tangible object.

Metaphor: the application of a name or descriptive 
term or phrase to an object or action to which it is 
imaginatively but not literally applicable.

Narrator: an actor, announcer, etc. who delivers 
commentary in a film, broadcast, or play.

Glossary 

Neutral: in theatre, this indeterminate state is used 
as a landing point to layer on meaning, attitude, and 
other expression.

Setting: an environment or place.

Symbol: a thing conventionally regarded as typifying, 
representing, or recalling something, especially an idea 
or quality.

Photo of the Ghosts and Ladders set.
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DynamO Théâtre tells stories through acrobatic movement. In Ghosts and Ladders the ac-
tors create images and environments using ladders, their bodies, costumes pieces, and props 
to convey meanings. Before students attend the show, encourage them to look out for as 
many different environments, symbols, and metaphors as possible. 

What to Watch For:

Pre Show

TIP FOR 
TEAChERS! 

Before leaving for the show or 
on the bus, read Jon Kaplan’s 

Introduction to Student Reviewers 
on page 11. It offers great tips 
on how to evaluate a piece of 

theatre!

Discussion

What is a secret?
Should secrets be kept no matter what?
What are the responsibilities of siblings?
how are family stories passed down from 
generation to generation (oral traditions, photos 
and videos, documents, letters)?

•
•
•
•

Point of Concentration: finding connections be-
tween personal and fictional stories.

Uses and Applications: identifying connections 
between fiction and non-fiction is a useful tool for 
improving literacy.

Ghosts and Ladders is a story about a family secret 
that is kept from the youngest sibling, Gabriel. The 
story is framed within the fable of The Ugly Duckling; 
a story that exemplifies the universal sentiment that at 
one time or another everyone feels as though they are 
an outsider. 

Ask students to think of the stories that make up their 
families’ mythologies. These may include how their 
families came to Canada, long distance romances, 
stories about a sibling’s birth or adoption, or stories 
about a new beginning for a family. 

Have students find a partner and share a family 
story.

•

Family Stories and metaphor

Activity:

Next, brainstorm with your class and create a 
list of fairy tales, fables, or any other well known 
stories. Check out the graphic organizers at    
lktyp.ca to help with the brainstorming process. 
You will find: Venn diagrams, flow charts, pro and 
con lists, and more! 
have students choose one of the fairy tales or 
fables that they feel serve as a metaphor for 
their family story.
Now, have students write out their family stories.
Next, ask students to think about how they can 
incorporate the fable or fairy tale of their choice 
into their family stories. Students should write 
their stories taking into consideration the ways in 
which the fables/fairy tales are similar to their own 
family stories in terms of themes, character traits, 
setting, and narrative. 
Ask students to share their finished stories with 
the class.
Send your students’ stories to LKTYP and they may 
be chosen to be posted on our website!

•

•

•
•

•

•
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In Ghosts and Ladders, environments are created 
with everyday objects. Brainstorm to identify 
the different environments that were created in 
Ghosts and Ladders.
how is The Ugly Duckling a metaphor 
for Ghosts and Ladders? Is the metaphor 
appropriate? If so, why? If not, why not?

•

•

Discussion

Post Show

In Ghosts and Ladders, the actors create images and 
environments using ladders, their bodies, costumes and 
props to convey meanings. 

Lead students through the following exercises. As they 
move from one exercise to the next they will become 
more adept at creating environments of their own, first 
with their imaginations and then with simple objects. 

Creating Environments

Activity:

In the students’ opinion, which character 
represents The Ugly Duckling? Is there a clear 
answer? Could there be more than one character 
or theme in Ghosts and Ladders that can be 
compared with The Ugly Duckling? 

•

Point of Concentration: to allow the imagination 
to fully enter the world of objects so that these same 
objects can be used to express meaning.

Uses and Applications: to practice using everyday 
objects to create environment, ambiance, setting, 
place and time.

have students disperse throughout the space. 
Choose someone to be “It”.  “It” does their best 
to tag other students. As soon as the student 
is tagged, no matter where they are or in what 
position they are in, all students freeze.
After a beat, and in total agreement with all 
students, the new “It” breaks the freeze, tags 
another student and so on.

Sidecoaching: “Silently count 1-2-3.
Go!  Feel the beat!  Feel the rhythm of the freeze!” 

•
•

•

Same as Freeze Tag, except…
The “It” person tags with an imaginary object.  As the freeze is broken, the new 
“It” takes the object, transforms it from the “space stuff” (see page 8 for a description of 
“space stuff”) and tags a new “It” with the new object.  And so on.

•
•

Object Tag

NOTE: 
While facilitat-

ing this exercise, build 
up to ‘total agreement’ by 
silently counting 1-2-3 with 
the class until they can feel 

the agreement on their 
own.

Freeze Tag
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Students move throughout the space, letting their bodies go to neutral as they walk.  
They move together exploring speed, lightness, etc.
Encourage students to feel the space washing over them.
Coach students to agree to let the space get gradually heavier and thicker until it is so 
heavy no matter how hard they push, they cannot move.
Now, reverse it so that it gets lighter and lighter.  

Sidecoaching: “Be in agreement with the other students.  Take your speed from the oth-
ers!  Let the heaviness shrink/lightness expand the space between your joints!  As the space 
gets heavier/lighter, feel the space in your body evaporating/increasing!  Silently, notice the pic-
tures of places and spaces that are coming up in your mind’s eye.  Answer to yourself silently, 
where are you?”

•

•
•

•

Exploration

Space Stuff

Assemble students in a circle.
Using and manipulating the “space stuff”, students 
discover an object.
Eyes open, students handle their object using the 
senses to feel and determine temperature, material, 
colour, decorative details, dimension (size & shape).

Sidecoaching: “Trust the space!  An object will 
come to you!  Reach into the space with your fingers!  
The object is in the space not in your head!  Don’t 
think of an object, reach out and handle an object!”

Students use an object in the way it was intended and 
then hand it to the student on their right.
Upon receiving another’s object, have students 
use the received object in the way it was intended 
discovering temperature, material, colour, etc.

•
•

•

•

•

Object Transformation

Sidecoaching: “What you see is what you get!  
What you see is right!  What you’re touching is what it 
is!  Where does this object live?  What environments do 
you see it in?”

As students explore the object, they should not 
intentionally transform the object.  The object will 
transform through the students’ engagement with 
it.
If the object doesn’t transform, then just pass it 
on.  Continue until everyone has handed off and 
received, at least one object.

Sidecoaching: “Trust the space!  Keep working with 
the ‘space stuff’ until an object emerges!  Feel the tem-
perature, texture!  how hot/cold is it?  Find the sharp 
edges!”

•

•

DANIEL DESPAROIS | PhOTO: Y. ST-JEAN
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Point of Concentration: to use everyday objects 
in unintended ways in order to express meaning, place, 
ambiance, time, history, weather, etc.

Use and Applications: to practice the unintended 
use of objects as launching points for imaginative play, 
set design and meaningful engagement for both small 
and large groups; and, to discover alternatives to 
sets and other theatrical elements that demand large 
amounts of time, money, expertise and other resourc-
es.  Using these techniques, meaningful theatre can be 
created anywhere.

Incorporating skills students have acquired through the 
exercises above, students will work in groups using 
basic objects, their bodies, and their knowledge of 
“space stuff” to create distinct environments.

Divide the class into groups of five.
(continued on pg. 10)

Culminating Activity

have students disperse throughout the space and begin exploring the space stuff until an 
object emerges. After the object is “in hand”, and with eyes open, students should explore 
it with their senses and their fingers.
After their object is fully realized, students should use the object in the way it was 
intended.  E.g. clip a necklace around the neck, hammer a nail with a hammer, etc.  Remind 
them to notice the settings emerging in their imaginations as they work with the objects.
Then, students can explore using the object in ways that it was NOT intended (e.g. a 
garbage can lid is used as a hat or a sled).
After students have explored their object in the way it was/not intended, then they 
should, non-verbally, make a deal to trade objects with another student.
Students then demonstrate their object for each other and agree to exchange objects or 
not.  Students should do their best to receive and maintain objects as they were given; 
i.e. they should not intentionally transform them but they should explore them fully using 
them as not/intended.  Then, they make another trade.  NOTE: Students are free to reject 
deals that don’t appeal to them.  They should refrain from any verbal “telling” of what the 
object is or what it is used for.
After making at least two trades, students form a circle holding the objects they have 
ended up with.  Going around the circle, have students describe the physical qualities of 
the object but, resist naming the object.  Ask other students if anyone recognizes their 
object. Identifying and naming the object should be a last resort (younger children need 
identification more than older students).

•

•

•

•

•

•

Make a Deal

NOTE:
Identifying 

imaginary objects limits 
creative/expressive potential. 

Through exploration of real “space 
stuff”, the human imagination, mind 

and memory (which attaches to 
objects) can egage the  theatrical 

space.  Naming shuts out the 
possibility that observers can fully 

engage that space, i.e. the very 
anti-thesis of theatre.  
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Ask students to consider the following questions about their experience with 
creating environments.

Was it easy to identify the environments that were created? Why? Why not?  What was 
not/clear?  What made it easier to see where you were?
Describe the experience of creating the environments using objects. Was it easy or 
difficult to visualize the environments? Why?
Would students prefer to perform on a set that looks real or create environments using 
their bodies and found objects? Why?  In theatre, especially movement-based theatre, 
what are the dis/advantages to either real, imaginary or abstracted sets?

•

•

•

Debrief:

Give each group one of the following:

Next:
have students spend two minutes brainstorming a list of different possible environments 
(i.e. kitchen, forest, schoolyard etc.).
Once they have a list, give students 15 minutes to practice creating the environments on 
their list using the objects.
After 15 minutes of exploration time, ask students to choose the three environments that 
they feel are the most distinct and recognizable for an audience. Give them some more 
time to polish the physicalization of their environment.
One at a time, have groups show each other their three environments.
After each group shares their work, ask the audience (other classmates) to identify the 
environments that have been created.

•

•

•

•
•

As a class, read Jon Kaplan’s tips on reviewing a play. Using his article as a guide, have students 
write a play review of Ghosts and Ladders. Ask students to pay special attention in their 
review to how the:

actors created the different environments and settings in the play.
design of the show contributed to the story that was being told.
acrobatic movement contributed to the story-telling in Ghosts and Ladders.

•
•
•

Writing a Play Review

Pieces of string
Paper
Balls
Blocks

•
•
•
•

Boxes (different sizes)
Replace any of these with another found object that 
might be readily available and appropriate.

•
•
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Theatre is, for me, an art form that tells me something 
about myself or gets me thinking about the world in 
which I live. 
 
Whether going to the theatre as a reviewer or simply 
an audience member, I think that watching a play is an 
emotional experience and not just an intellectual one. 
I always let a show wash over me, letting it touch my 
feelings, and only later, after the show, do I try to ana-
lyze those feelings. 

That’s when I start to think about some of the basic 
questions you ask when you’re writing a review – what 
did I see (story, characters, themes); how did I respond 
to what I saw; what parts of the production (script, 
performances, direction, design and possibly other 
elements) made me feel and think what I did; why was I 
supposed to respond in that fashion? 

When you go to the theatre to review, take a few 
notes during a show if you feel comfortable doing so, 
but don’t spend your time writing the review during the 
show; you’ll miss what’s happening onstage.

Writing a review doesn’t mean providing a plot sum-
mary. That’s only part of the job; you have to discuss 
your reaction to what you saw and try to explore some 
of the reasons for that reaction.    

I don’t believe that there’s any such thing as a totally 
objective piece of criticism. We are all individuals, 
bringing our own backgrounds, experiences and beliefs 
to a production. In some fashion, every one of us sitting 
in the theatre is a critic, no matter whether we’re writ-
ing a review or not; we all react to and form judgments 
about what we see on the stage. 

When I go to a production, I always keep in mind that 
the people involved in putting it on have worked long 
and hard – weeks, months, sometimes years – getting it 
onto the stage. Even if I have problems with the result, 
it’s important to respect the efforts that went into the show. 

Jon Kaplan is senior theatre writer at NOW Maga-
zine, where he’s worked for the past 28 years.

A Short Introduction To Student Reviewers

Spolin, Viola. Improvisation for the Theater. Evanston, Illinois. Northwestern University Press, 1994. 
See the sections Physicalizing an Object p.78-79 and Giving Reality to Substance p. 291- 294.

The Oxford English Dictionary. 8th ed. 1992.
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Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact 
program, which provides opportunities for schools in low-income areas of Toronto to participate in quality arts 
education. Arts Impact’s goal is to deepen students’ understanding of theatre, allowing them to be inspired by the 
material presented on stage and to think in ways that challenge their own perceptions. 

Connections: Addressing the pattern of poverty

There is empirical evidence that children who live in poverty are at greater risk of dropping 
out of school. Studies have also proven that exposure to arts improves scholastic ability and 
attendance. Thanks to the generosity of CIBC World Markets Children’s Foundation, 
LKTYP can offer special subsidized tickets to qualifying schools.
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(formerly Young Peoples Theatre) is the largest Theatre for Young Audiences (TYA) company in 
Canada and a significant institution in the Canadian professional theatre community. Over our 
43-year history we have produced many of the most important works that now form the canon 
of plays for young audiences in this country. At the heart of founder Susan Rubes’ idea for Young 
Peoples Theatre (YPT) was a belief that children deserve a theatre of their own – with resources 
and standards no lesser than those for adults. She believed – as we do today – that young people 
deserve good theatre because theatre is good for young people.

Lorraine Kimsa Theatre for Young People
165 Front Street East

Toronto, ON  m5A 3Z4
416 862-2222  |  lktyp.ca

Education and Participation Department
Karen Gilodo, Education Services Coordinator 

Thom Vernon, Director
416 363-5131 x230 or 254

kgilodo@lktyp.ca

Through the communal experience of the theatre we create 
for them, children can indications of what is important, fun-
ny, trivial; positive, negative, wrong, right, rightish, wrongish; 
frightening, reassuring, empowering, unavoidable; familiar, 
new, eternal … We strongly believe that even through the 
most playful of plays, we are speaking powerfully to children 
about the community and the world in which they live.

Therefore, at the centre of the artistic policy of LKTYP is 
a desire to have a positive and lasting impact on the emo-
tional, social, and intellectual development of young people. 
We want children to be imprinted with experiences that 
will increase their access to the world, in order for them to 
grow into the unique and wonderful people they were born 
to be. To do this, our programming is drawn from the world 
classics of children’s stories, from contemporary works, 
from the new plays we develop, and from productions show-
casing the most innovative and accomplished theatre for 
young audiences by other Canadian and international theatre 
companies.

SEASON PARTNERS

GOVERNmENT PARTNERS

EDUCATION PARTNERS

LKTYP gratefully acknowledges the support of the ministry of Education and the ministry of Culture.

At LKTYP, because we are serious about child development 
through theatre art, children can experience our work as 
either audience members or theatre creators. We extend 
the learning opportunities of our professional productions 
through our substantial Education & Participation Depart-
ment. The Department’s services for teachers and students 
helps connect curriculum objectives and learning outcomes 
to the content of our professional productions; its Com-
munity Participation projects link our theatre skill with 
the educational aspirations of partners who are dedicated 
to the growth of young people; our interest-based Drama 
School offers young people the chance to engage deeply in 
the excitement of theatre art; and our Community Volun-
teer programme offers everyone who wants it, the oppor-
tunity to participate in the mission of LKTYP.  

LKTYP is not only a professional theatre for young audi-
ences but a vital community-based centre of arts education.

SEASoM PARtNERS


