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Within the theatre, electronic devices are not permitted, 
as they affect our sound system. Photography, audio and 
video recording during a performance are prohibited by 
the Canadian Theatre Agreement. This is important, as it 
ensures the protection of the work of the artists.

We ask that you enjoy any food, drinks, candy and gum 
before entering the theatre. YPT is a nut-free zone, as 
many people have severe, life-threatening allergies, so no 
peanuts or nut products are permitted in the theatre.

IMPORTANT THINGS TO CONSIDER  
IN THE THEATRE

DISCUSS WITH YOUR CLASS THE ROLE 
OF AN AUDIENCE MEMBER

You play a vital part in the success of a theatrical performance.  
In the way that the actors have a responsibility to the audi-
ence, as audience members, you have a responsibility to 
each other and to the actors on stage. 

Actors are thrilled when the audience is engaged and 
responsive. We want you to laugh, cheer, clap and really 
enjoy your time at the theatre. At the same time, please 
remember to be considerate. Talking, whispering and ex-
cessive movement during a live performance is distracting 
for the actors and disruptive for other audience members. 

Watching a play can often make you think about things 
in a new way. The Q&A after the show is the perfect time 
for you to ask questions you might have. As you watch the 
play, prepare one question to ask the actors.

THINKING ABOUT THE  
WHOLE PRODUCTION

During the show, look at different aspects of the produc-
tion together. Before the show, identify tasks for your class. 
For instance, have one group focusing on the set, another 
listening for the music and sound effects, a third watching 
the lighting and a fourth, the costumes. Compare notes 
after the show about what you observe. You will be more 
informed and you’ll be surprised by how much you noticed.

Theatre is a 
Two-Way Exchange
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We’re so glad you’re coming to visit us here at the  
theatre. We want you to feel safe and welcome  
whenever you come to YPT. Whether you’ve come to 
the theatre before or this is your first time at YPT, this 
guide will help prepare you for your visit.
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Yohan has recently run away from home. His worried father has just received a box from the police containing some of his son’s 
belongings. Sorting through the box, Yohan’s father gradually reconstructs the story of his missing son. Through a unique 
fusion of contemporary music and sophisticated object puppetry, audiences are drawn into both the allure and danger of life 
on the street and, in the end, the need to stay connected to the people who care about us most.

This show is a kind of cautionary tale about life on the streets. It is a story about violence and hardship.  Our 47th season’s 
theme at YPT, “I hope, I dream, I wish”, is exemplified in La Fugue by us witnessing a father’s lasting hope for the fate of his 
son. Our wish in presenting this performance is for our audience to understand the power of hopes and dreams, especially in 
times of hardship. The questions and exercises in this study guide will help you and your students to delve more deeply into  
this story. The pre-show exercises will help students engage with drama and music through improvisation and storytelling 
while reflecting on the meaning of home and personal choices. The post-show unit offers  the opportunity to explore character 
development while learning about youth homelessness and power dynamics.

By participating in the exercises in this study guide, students will fulfill the requirements of the Ontario Ministry of Education 
curriculum.

Strands and Curriculum Connections 

CURRICULUM CONNECTIONS: Music, Health and Physical Education (Mental Health and Well-
ness), Social Sciences and Humanities

CHARACTER EDUCATION CONNECTIONS: Empathy, Integrity, Responsibility

THEMES: Teens and Family Dynamics, Multidisciplinary Storytelling

Thematic Overview

SMCQ (La Société de musique contemporaine du Québec - Quebec Contemporary Music Society) 
Since 1997, SMCQ Jeunesse’s music performances offer kids and adults important moments centered on music, with the goal 
to go far beyond the beaten track while focusing on traditional music for children and techniques, such as sound effects or 
musical themes associated with specific characters. By commissioning new works from today’s composers and writers and by 
revisiting the “established” children’s repertoire, SMCQ Jeunesse proposes new vistas in order to present an array of unique shows 
where dance, drama and visual arts are all part of the musical game. SMCQ Jeunesse’s productions are key to enhancing kids’ 
imagination and to stimulating new tastes, interests and projects.

SMCQ Jeunesse (SMCQ Youth)
SMCQ Youth has presented 16 shows over the past 10 years to over 100, 000 young people.  Most notably, SMCQ Youth presented 
Bouba or Les tableaux d’une expédition and Éclats de rhyme both of which received the Prix Opus for “Youth production of the 
Year”, Le Piano Muet, where the audio book received a mention from the Academy Charles Cross (France), and TapaJungle, finalist 
for the Prix Opus.  SMCQ Youth has a reputation among distributors for the quality of its productions and its teaching manuals 
(Diapason). 

Qui Va Là
Founded in 2003 at the Montreal Conservatory of Dramatic Arts and Music, Qui Va Là uses many different mediums to make 
its shows events where evocation is central. The spectator’s imagination is summoned through the interplay between actors 
and musicians using objects, masks, puppets, and specifically for La Fugue (2007), a wordless tale built around a musical fugue. 
The company also produced Toutou Rien (2004), La Tête Blanche (2006) and Le Nid (2009). Qui Va Là has performed mostly 
in Montreal but also across Québec. La Fugue received three awards at the Gala des Cochons d’Or in 2010. After La Fugue’s 
performance at the festival Les Coups de Théâtre in 2008, Qui Va Là was invited to tour in Wales. More recently, La Fugue and 
Toutou Rien were performed for the first time in France at Festival Marionnettissimo.

About SMCQ, SMCQ Jeunesse and Qui Va Là
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Synopsis
Yohan, a recent runaway, is secretly in love with a young teenage girl who is a member of a street gang. How do we know? Yohan’s 
worried father has just received a box from the police containing some of his son’s belongings. Sorting through the box, he is able 
to gradually reconstruct the story of his missing son. Through a unique fusion of contemporary music and sophisticated puppetry, 
teen audiences will be awakened to both the allure and the danger of life on the street and, in the end, the need to stay connected 
to the people who care about us

The Company
CREATIVE TEAM

Commissioned by
Concept

Directed  by
Music

Lighting Designer
Manipulation

Visual Designer
Music Designer
Mise-en-scène

Technical Director 

SMCQ 
Qui Va Là
Qui Va Là
Benoît Côté and J.S. Bach (performed 
by Glenn Gould)
Étienne Boucher
Jean Cumming
Geneviève Lizotte
Michel Longtin
Benoît Vermeulen
Charlotte Ménard

THE CAST
Actor and Musician
Actor and Musician
Actor and Musician
Actor and Musician

Félix Beaulieu-Duchesneau
Justin Laramée
Philippe Racine
Benoît Côté

Glossary
Autonomy

Culture

Dependence 
Family

Fugue

Interdependence
Monologue

Object Theatre

Responsibilities
Resource

Role
Socialization

System and Structures

acting independently or having the freedom to do so
the totality of ideas, beliefs, values, knowledge, language, and the way of life of a group of people who 
share a certain historical background 
the state of relying on or needing someone or something for aid, support, or the like
any combination of persons who are bound together over time by ties of adoption or birth, marriage, or 
mutual consent, and who, together, carry out the functions of families
a musical composition in which a musical theme or themes are repeated successively in all of the voices 
of the structure. A fugue always starts with just one part playing the main musical theme or “subject”. 
Then the other parts come in one at a time until they are all playing. Fugues can be in up to six parts. 
The more parts there are, the harder it is to write a fugue because each part has to sound interesting by 
itself, but together they must also make sense. 
dependence on one another for mutual support and connection 
a part of a drama in which a single actor speaks alone
a sub-category of puppetry, often used to describe a performance style that contains the animation of 
utilitarian, or pre-existing ‘found’ objects rather than those constructed for theatrical effect such as a 
puppet (i.e. a box of spoons becomes a village, a sieve the head of a girl) 
areas of endeavour in which one is morally accountable for one’s actions
something that can be used to meet needs or achieve goals such as time, skill, food, commodities, or 
money
a pattern of behaviour expected of a person in a specific position in society
the process of passing on to new members the society’s beliefs and ways of thinking and acting
the way humans and nature are organized 

Artistic Director SMCQ Walter Boudreau requested a wordless, almost abstract show based on music for the SMCQ Youth production. 
“I dreamt of a fugue brought on stage, a concept that will revolutionize and break through the domination of narrative in theatre for 
young audiences”. At the forefront of musical creation in Québec, it was natural for the SMCQ to go further in its youth oriented 
productions by not using a traditional theatre for young audiences storyline. The outcome is an explosive and original theatre 
piece in which music is the narrative mode. The title La Fugue is a play on words. In French, the term means to “run away”. It is 
also the term for a highly technical musical form. Using the first definition, a fugue is a spontaneous act, a disorganized escape in 
which the runaway leaves a family, a home and a life. The running away occurs when words no longer solve problems. Using the 
musical definition, a fugue defines a form of music that is very technical, requiring a high degree of skill to compose and to perform. 
A musical fugue is the culmination of Western classical music. In this majestic and sublime musical form, beautiful harmony is 
produced out of strict order. There is no room for chance, disorder and spontaneity.

The two meanings of the words differ on many accounts. The running-away fugue is messy, a movement towards potential chaos 
and uncertainty. The musical fugue is as precise and as sophisticated as clockwork. The running-away fugue is the drifting of a soul. 
The musical fugue is the pinnacle Actor and Musician of precision and musical practice. However, these two meanings of the word 
do have common outcomes: frenzy and fantasy. Qui Va Là and the SMCQ Jeunesse wish to engage in this frenzy and fantasy in a 
show where the two meanings of the word “fugue” unite.

Artistic Director’s Note - Walter Boudreau
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The Arts
In relation to the Arts Curriculum students will: 
• apply living skills (example: decision-making, assertiveness, and refusal skills) in making informed decisions, and analyze the 

effects of group mentality.
• engage actively in drama exploration and role-play, with a focus on examining multiple perspectives and possible outcomes 

related to complex issues, themes and relationships from a wide variety of sources.
• use role play and characterization to explore personal and social issues.
• use elements and conventions of drama effectively in creating individual and ensemble drama works, including works based on 

a variety of sources.

Social Sciences and Humanities 
In relation to the Social Sciences and Humanities student will:
• explain the nature and role of relationships and the importance of reciprocity in meeting the social and emotional needs of 

individuals, families, and groups.
• research, the factors that contribute to people’s need to participate in and belong to groups (e.g., affection, dependability, 

loyalty, responsibility).
• demonstrate negotiation skills needed for home, school, peer, and work relationships.
• identify community resources that offer free services.

Physical Education (Mental Health and Wellness)
In relation to the Phsycial Education Curriculum students will: 
• Identify sources of information on, and services related to, mental heath.
• Demonstrate an understanding of strategies that promote healthy relationships.

Units of Study
CURRICULUM EXPECTATIONS

• What does autonomy mean to you?
• How can music and props be used to tell a story? 
• What are the structures in your life? What would it feel like to leave these structures behind?
• Where would you go if you found yourself on your own? Who would you trust? How would you know that you could 

trust them?
• The creators of this piece used music and puppetry as the primary means to convey this story. What are other ways of 

telling stories without words?
• How do you tell a story without using words? How do you depict character, setting and relationships without using 

traditional storytelling?

Pre-Show Questions

Directions: 
• Divide the class into groups of 4 or 5.
• As a group, the students will create a mimed scene 

inspired by the piece of music that they are about to 
hear. The catch is that the music will be played only 5 
times. 
Music Played the 1st Time– Students sit as a group and 
listen to the music in its entirety. 
Music Played the 2nd Time – As the music is playing, 
students can brainstorm ideas, characters, location, 
and action or conflict.  
Music Played the 3rd Time – Encourage students 

to get on their feet and experiment with their 
brainstorming ideas. 
Music Played the 4th Time – Students use this time for 
the dress rehearsal. 
Music Played the 5th Time – Students perform their 
piece.

Debriefing Questions:
How did your group choose your scene?
How did the pace of the exercise affect your choices as a 
group?
How did the music define the scene that your group created?

PRE-SHOW EXERCISE 1: FIVE SECOND STORY
Objective:
This exercise will encourage students to think quickly on their feet to create a mimed scene inspired by a piece of music. The 
quick pace of the exercise is pivotal. This exercise encourages improvisation, brainstorming, and teamwork.

Materials:
• Stereo or music player
• Selection of music (You may wish to use some of the suggestions in the Resource section.)
• Space in which to move 
• Stopwatch

Pre-Show Exercises
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PRE-SHOW EXERCISE 2: STORYTELLING & ACTION

Epistolary Voice

The epistolary narrative voice uses a 
(usually fictional) series of letters and 
other documents to convey the plot of 
the story. Although epistolary works can 
be considered multiple-person narratives, 
they also can be classified separately, 
as they arguably have no narrator at 
all—just an author who has gathered 
the documents together in one place. 
One famous example is Mary Shelley’s 
Frankenstein which is a story written in 
a sequence of letters. Another is Bram 
Stoker’s Dracula, which tells the story 
in a series of diary entries, letters and 
newspaper clippings. 

Objective: 
La Fugue is told from the perspective of the character of Yohan’s father. It is through 
his discovery of Yohan’s personal items that the story is revealed. In this exercise 
students will apply epistolary narrative storytelling to well-known stories to learn 
about different methods of storytelling and dramatic presentation.

Materials: 
• Fables, Folktales, Fairytale books or stories
• Props (to be determined by the students through the activity)
• Space for students to perform
• Appendix A: Storytelling Worksheet

Directions:
• Place students in groups of 4 to 6. 
• Explain the epistolary narrative voice method of storytelling. 
• Choose one story to use as an example (i.e How would we tell the story of 

“Little Red Riding Hood” using epistolary narration? What items, props or 
clues would we need to tell this story? From whose perspective would the 
story be told?)

• Ask each group to choose a fable, folktale or fairytale as their focus
• Once students have chosen a story for their groups give them time to reimaginge these stories using the epistolary 

narrative voice, 
• Use Appendix A: Storytelling Worksheet to help the student brainstorm their ideas. Have the students create a list of 

props and materials that would act as the clues to tell the story. 
• Have each group present their story to the class. Make a guessing game of it by asking the students not to name the 

title of the story or fairytale prior to the performance. See if the rest of the class can guess.

Debriefing Questions:
How did using this method of storytelling change the narrative?
As an audience member, how does this type of performance change how you watch and understand the performance or play?

PRE-SHOW CULMINATING EXERCISE: HOME
Objective:
In this exercise students reflect on the idea of ‘home’. By using ‘in-role’ drama exercises, students will explore definitions of home 
and comfort.

Materials:
• 4 to 5 small personal items
• A large space or classroom
• Drama blocks
• Chairs

Directions: 
Part 1:

•	 Have students bring in 5-10 personal small items 
from their home. The items should hold significance 
to them (i.e. a framed picture, a toothbrush, or a 
favourite pair of socks) or should be representative 
of the notion of ‘home’ (i.e. a blanket that represents 
warmth).  

•	 Have students pair up and create a combined “home” 
space using chairs, desks, drama blocks, and anything 
they can find in the space, as well as their personal 
items.

•	 Give students 15 minutes to create their ‘home’ space. 
Encourage them to make it as detailed as possible 
and to use their imagination in creating it.

•	 Inform the students that they may need to explain 
their choices to one another and to the rest of the 
class. 

•	 Ask the students to create a small scene depicting a 
daily ritual (i.e. coming home from school, waking up 
on a Saturday morning, cleaning or getting ready for 
bed) in their created space.

•	 Allow time in the exercise for students to perform 
their scenes for the rest of the class and open it up 
for questions from the class or mini tours of the newly 
created spaces. 

Debriefing Questions:
What do you like most about your new space? 
Was it easy or difficult to create the space with another 
person? Who did that other person become in your new home 
(i.e. roommate, partner, parent)? Why did you take on these 
roles?
What would you have done differently if you were working on 
your own?



YOUNGPEOPLESTHEATRE.CA

La Fugue Study Guide

7

Part 2:
•	 Instruct students that upon your signal (beat of a drum or whistle) you will need them to freeze and follow the next 

instructions precisely:
• Give signal and tell students that they will have five seconds to take everything they can and relocate to another 

space in the room.
• You need to get as far away as possible from the person with whom that you orginaly shared the space. 
• You may only make one trip, and may take only what you can carry.

•	 Begin counting down. 
•	 Once the five seconds are up have students freeze. 
•	 Instruct students to stay frozen and remain silent. 
•	 Tell students that you will walk around the space and when tapped on the shoulder, they are to say one word that 

describes something they were feeling as they were asked to dismantle their space, get away from their partner and 
relocate without warning or time.

Debriefing Questions:
What were the items you took with you?
What did you look for in the space to which you ran?
What are the reasons why a person might flee their ‘home’ like this in real life?

Extension:
• Ask students to return to their ‘home’ and original partner. Set up the space as it was before they had to flee.
• In these pairs, allow students some time to brainstorm a reason that would cause them to leave the home that they 

created together. Ask them to explain to each other what items they grabbed.
• Give the students 5 minutes to come up with brief scene depicting their imagined incident.
• Have students share their scene with the rest of the class.

POST-SHOW EXERCISE 1: EXAMINING VALUES
Objective:
Students will identify and explore valued characteristics in themselves and other people. Through this exercise students will to 
negotiate with each other to attain the quailities they value most. 

Materials:
• Slips of paper
• Writing utensils
• Black/whiteboard
• Chalk or markers

Directions:
• Have the class brainstorm personal qualities that they think are valuable in life. These might be qualities that they 

admire in each other or qualities that they would like to possess. (i.e. affection, dependability, loyalty, responsibility, 
trust, honesty, perseverance, flexibility). Record the students’ ideas on the black/ whiteboard or on a piece of chart 
paper.

• Provide each student with three slips of paper and have students record three qualities (one on each slip of paper) 
about which they feel the strongest.

• When finished, put all of the slips of paper in a pile
• Have students choose three new slips of paper from this pile. 
• Over the next five minutes, students will need to barter with each other in order to have the three qualities that they 

most value.
• After the bartering is over, have the students gather as a class to discuss their experience.

Debriefing Questions:
What qualities were the most valued? Who in our lives possess these qualities?
What were you willing to give up in order to possesses the qualities that you wanted?
How do we rank or value these qualities in the important people in our lives?

Post-Show Exercises

• Why do you think Yohan ran away?
• Why did Noémie bring Yohan to the gang? Why did Yohan go through with the initiation?
• How do people earn positions of power within their social groups?
• In what way where some of Yohan’s characteristic objects (i.e. sleeping bag, cardboard box, clothesline pins) used to 

create images in the story?
• How was music used to tell the story? How is music a character in the show?
• Why do you think puppets were used to tell this story? What is the difference between characters that were puppets 

versus characters played by actors?
• Yohan, the central character, is represented by a piece of clothing being manipulated by the performers. Why do you think 

the creators made this choice?
• What does the butterfly represent in the show?
• What happens to Yohan in the end?

Post-Show Questions
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POST-SHOW EXERCISE 3: WRITING IN-ROLE
Objective:
Using a particular scene from the play, students will use the technique of writing in-role (writing as if they are their character) to 
explore a character in La Fugue at a point in time before Yohan runs away from home. This exercise will allow students to explore 
character development choices and interpersonal interactions.

Materials:
• Paper or journals
• Writing utensils

Directions:
• Have students write a short monologue or story 

imagining a character in the play’s life before Yohan 
has run away. (i.e. Yohan after a fight with his father 
about his art, Noémie is alone and lonely living on the 
streets by herself, Yohan’s father is worrying about his 
son, etc)

• Once the students have chosen the character that 
they would like to focus one have them sit by 
themselves and ask the following questions:

Where is my character?
What is my character doing? Do they want to be 
doing this?
Is my character alone?
What are they feeling?
What do they wish for? 

• Ask the students to be as specific as possible in their 
responses and to be descriptive. There are no right or 
wrong answers. The students are creating the world 
of their character. 

• Give the students time to brainstorm and to organize 
their ideas in the form of a monologue. 

Debriefing Questions:
What character did you choose and why?
How did it feel to create a back-story for this character? Did it 
make you think about the character differently?
What did you learn about your choosen character exercise?

POST-SHOW EXERCISE 2: ROLES ON THE WALL
Objective:
Students will explore characterization and the internal thoughts and feelings of the characters in La Fugue, as well as the external 
factors that contributed to the choices they made in the performance.

Materials:
• Markers
• Chart paper
• Tape

Directions:
• Break the students into groups of 3 or 4.
• Provide each group with one large sheet of paper on which they will trace the outline of one group member. 
• This outline represents a character in La Fugue. Each group can choose which character that they would like to focus 

on for this exercise. 
• Inside the traced outline, have students write down the wants and needs of the character (i.e. Yohan wants freedom 

from his father, a safe place to sleep, to be accepted by a new group of people, etc.).
• Outside of the traced outline  have students write the external factors that were affecting the characters’ choices and 

actions. (i.e. Yohan has no money and no way to earn an income, Yohan is alone and vulnerable by himself.)
• Choose a spot on the paper and write “Other Options”. Have students think about different choices that Yohan could 

have made to get what he wanted, to find or reach safety. 
• Teacher Prompt: Please see the Resources at the back of the guide for a list of organizations that help homeless 

youth). 

Debriefing Questions:
• What are the internal motivations of the character you examined in this exercise?
• What are other choices the character could have made, given their external circumstances?

Extension:
As a class, research facts about street kids and runaways. Invite students to share what they learn, especially what most 
surprised them. As the students accumulate more information have them add to their chart.

Facts and Stats on Youth Homelessness
On any given night some 33,000 Canadians are homeless, of 
which as many as 11,000 are youth.

Currently in Toronto, there are 12 shelters for youth, offering 
up to 522 beds. In Toronto, a good estimate suggests there 
are at least 10,000 different youth who are homeless at one 
point in any given year - and anywhere from 1,500 to 2,000 
on a given night. 

Who Are Homeless Youth?
Young men: 64% of homeless youth (youth under 25) are 
male. 

91% of these men and 72% of females are between the ages 
of 19 and 25. Studies have shown that these youth generally 
leave home around the age of 15.

Statistics from Covenant House
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JON KAPLAN’S INTRODUCTION TO STUDENT REVIEWERS

Reviewing a Play

Theatre is, for me, an art form that tells me something about myself or gets me thinking about the world in which I live.  

Whether going to the theatre as a reviewer or simply an audience member, I think that watching a play is an emotional ex-
perience and not just an intellectual one. I always let a show wash over me, letting it touch my feelings, and only later, after 
the show, do I try to analyze those feelings.  

That’s when I start to think about some of the basic questions you ask when you’re writing a review – what did I see (story, 
characters, themes); how did I respond to what I saw; what parts of the production (script, performances, direction, design 
and possibly other elements) made me feel and think what I did; why was I supposed to respond in that fashion?

When you go to the theatre to review, take a few notes during a show if you feel comfortable doing so, but don’t spend your time 
writing the review during the show; you’ll miss what’s happening onstage.

Writing a review doesn’t mean providing a plot summary. That’s only part of the job; you have to discuss your reaction to 
what you saw and try to explore some of the reasons for that reaction.

I don’t believe that there’s any such thing as a totally objective piece of criticism. We are all individuals, bringing our own back-
grounds, experiences and beliefs to a production. In some fashion, every one of us sitting in the theatre is a critic, no matter 
whether we’re writing a review or not; we all react to and form judgments about what we see on the stage.

When I go to a production, I always keep in mind that the people involved in putting it on have worked long and hard – weeks, 
months, sometimes years – getting it onto the stage. Even if I have problems with the result, it’s important to respect the efforts 
that went into the show.

Jon Kaplan is senior theatre writer at NOW Magazine, where he’s worked for the past 31 years.

POST-SHOW CULMINATING EXERCISE:  MIMED MONOLOGUE
Objective:
Building on the previous exercise, students will further explore the world of the characters of La Fugue and experiment using 
props and music to tell a story.

Materials: 
• Props (as needed by the students)
• Space to perform
• Music (as chosen by students)
• Stereo or music player

Directions:
• Explain to the students that they will have to perform their monologue from the previous exercise using only mime, 

props and music. Ask students to pair up to share their monologues and brainstorm about how to translate the 
monologue to mime. Students may choose one song and one prop that they think will help tell the story of their 
monologue. 

• Challenge the students to use only one prop, but in multiple ways.
• Provide students time to create and rehearse their pieces.  
• Have the students perform their pieces for each other.

Debriefing Questions:
How did using mime and music change the way that you approached performing the monologue?
What was the most challenging thing about this exercise? 
As an audience member, did watching these wordless monologues change the way you thought of the characters in the play?
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Appendix A

Name of the Story:

Character Perspective:

List of Clues, Props, or Items Needed to Tell the Story:

STORYTELLING WORKSHEET
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RESOURCES
CMHA: Canadian Mental Health Association
cmha.ca
The Canadian Mental Health Association promotes mental health awareness and supports the recovery of those dealing with 
mental illness. It provides a variety of information and resources, both local and nationwide.

Covenant House
www.covenanthouse.ca
As Canada’s largest youth shelter, Covenant House Toronto opens doors of opportunity and hope to homeless youth. 
Our doors are open to youth 16 to 24 regardless of race, religion, sexual orientation or the circumstances that have brought them 
to our threshold.

Delisle Youth Services
www.delisleyouth.org
Delisle Youth Services supports and encourages youth to navigate safely through the teen years, often a turbulent time in a young 
person’s life, and grow into confident, productive adults.

Kids Help Phone
1.800.668.6868 kidshelpphone.ca
Kids Help Phone operates 24/7, 365 days a year. It is an anonymous, non-judgmental and confidential phone and online 
professional counselling service provided for children and young people free of charge.

Mind Your Mind
mindyourmind.ca
Mind Your Mind is an online teen mental health program. It is a place for youth and young adults to find and share information, 
resources and tools to help one another through difficult times.

Sketch Toronto
www.sketch.ca
Create opportunities for street involved and homeless people ages 15-29 to engage in the arts in a cross-discipline studio 
environment or in the community.

Toronto Distress Centre
416.408.4357 torontodistresscentre.com
The Toronto Distress Centre provides confidential and accessible emotional support, crisis intervention and suicide prevention 
24/7, 365 days a year.

YPT provides subsidized programs to qualifying schools through our Connections and Arts Impact initiatives, 
which offer students and teachers the ability to experience, participate and learn through live theatre. It is only 
with the generous support of our Education Partner, BMO Financial Group and our Arts Impact Sponsor, Great 
West Life, London Life & Canada Life, along with Tippet Foundation and an anonymous donor, that these pro-
grams are made possible. Please visit youngpeoplestheatre.ca for additional information.

Subsidized Programs for Schools

EDUCATION  PARTNER ARTS  IMPACT  PARTNER
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YPT is the largest The-
atre for Young Audences 
(TYA) company in 
Canada and a signifi-
cant institution in the 
Canadian professional 
theatre community. Over 
our 47-year history we 
have produced many 
of the most important 
works that now form the 
canon of plays for young 
audiences in this country. 

At the heart of founder Susan Rubes’ idea for Young 
People’s Theatre (YPT) was a belief that children de-
serve a theatre of their own – with resources and stan-
dards no lesser than those for adults. She believed – as 
we do today – that young people deserve good theatre 
because theatre is good for young people.

Through the communal experience of the theatre we 
create for them, children can receive indications of 
what is important, funny, trivial; positive, negative, 
wrong, right, rightish, wrongish; frightening, reassuring, 
empowering, unavoidable; familiar, new, eternal … We 
strongly believe that even through the most playful of 
plays, we are speaking powerfully to children about the 
community and the world in which they live.

Therefore, at the centre of the artistic policy of YPT 
is a desire to have a positive and lasting impact on 
the emotional, social, and intellectual development of 
young people. We want children to be imprinted with 
experiences that will increase their access to the world, 
in order for them to grow into the unique and wonder-
ful people they were born to be. To do this, our pro-

gramming is drawn from the world classics of children’s 
stories, from contemporary works, from the new plays 
we develop, and from productions showcasing the 
most innovative and accomplished theatre for young 
audiences by other Canadian and international theatre 
companies.

At YPT, because we are serious about child develop-
ment through theatre art, children can experience our 
work as either audience members or theatre creators. 
We extend the learning opportunities of our profes-
sional productions through our substantial Education & 
Participation Department. The Department’s services 
for teachers and students helps connect curriculum 
objectives and learning outcomes to the content of our 
professional productions; its Community Participation 
projects link our theatre skill with the educational aspir-
ations of partners who are dedicated to the growth of 
young people; our interest-based Drama School offers 
young people the chance to engage deeply in the ex-
citement of theatre art; and our Community Volunteer 
programme offers everyone who wants it, the oppor-
tunity to participate in the mission of YPT. 

YPT is not only a professional theatre for young audi-
ences but a vital community-based centre of arts 
education.

Allen MacInnis
artistic director

YOUNG PEOPLE’S THEATRE

EDUCATION & PARTICIPATION DEPARTMENT
AMBER EBERT
INTERIM EDUCATIONAL SERVICES DIRECTOR
416.363.5131 X230 
AEBERT@YOUNGPEOPLESTHEATRE.CA

416.862.2222 | YOUNGPEOPLESTHEATRE.CA | 165 FRONT STREET EAST, TORONTO ON, M5A 3Z4

GOVERNMENT PARTNERS

YPT gratefully acknowledges the outstanding support of  
Ada Slaight, Gary & Donna Slaight & Family

THE TRILLIUM FOUNDATION IS AN AGENCY 
OF THE GOVERNMENT OF ONTARIO


