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SEASON PARTNERS

EDUCATION PARTNERS

GROUND RULES:

LIVE THEATRE IS AN ACTIVE EXPERIENCE

As members of the audience, you play an important part in the 
success of a theatrical performance. Please review the following 
theatre rules with your students prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in the 
theatre.  
LKTYP is a nut-free zone. Many children have severe 
life-threatening allergies; NO PEANUTS or NUT 
products may be brought to our theatre.
No electronic devices are permitted in the theatre 
because they affect our sound system. Photography, 
audio and video recording during a performance is 
prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre unless 
they are accompanied by an adult.

•

•

•

•

THEATRE IS A TWO-WAY EXCHANGE: 

Actors are thrilled when the audience is 
engaged and responsive. We want you to 
laugh, cheer, clap and really enjoy your time at 
the theatre. However, please be considerate 
audience members. Talking, whispering and 
excessive movement during a live performance 
is distracting for the actors, and disruptive for 
other audience members.

Enhance your visit by encouraging your 
students to look at different aspects of the 
production. Before the show, identify tasks 
for your class.  Have one group of students 
looking at the set, another listening for the 
music and sound effects, a third watching the 
lighting and a fourth, the costumes. Compare 
notes after the show about what they 
observed. Your students will be more informed 
and they’ll be surprised by how much they 
noticed.  Ask them to be prepared with 
one question for the actors after the show. 
Brainstorm with them about possible topics to 
get the most out of the experience! 
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1

Thematic Overview

Throughout this study guide you will fi nd points of discussion, creative writing, and group work exercises that prompt a 
deep exploration into family, community, and fi rst love-all within the context of slavery in the American South. 

The year 2007 marked the bicentenary of the abolition of the slave trade in the United Kingdom and its colonies 
(including Canada). Slaves were not formally emancipated in Canada until 1834 and the legal end to slavery in the United 
States was not until 1865. The legacy of slavery permeates North America and beyond. Students of every age should 
investigate how large scale exploitation, like that of slavery, becomes an accepted practice. What are the “truths” that we 
tell ourselves in order to justify dehumanization? In what ways are the interests of the many served by the suffering of 
the few?  

We have not yet fully understood the complex relationship between tolerance and freedom.  Therefore, we must 
continue to refl ect on these concepts guided by the question: what is freedom?

Michael Miller’s play questions these issues. Belle is a free-issue child born of a white master and his slave. She is given 
the freedom to leave slavery behind and marry a free-issue Black man but chooses to marry her beloved Joshua, a slave. 
The result is Belle’s journey of self-discovery as she realizes that freedom comes with its own conditions, consequences, 
and cost.

This season, LKTYP is exploring Home & Family. Touch the Sky is a fascinating look at how Belle’s need to create a destiny 
of her own choosing upsets the familial paradigm she has grown up with. Her actions expose the blood ties, chosen 
families, and power differentials that create an explosive situation that cannot be contained. 

THE STUDY GUIDE: Thematic Overview & Curriculum Connections

THE STUDY GUIDE

Curriculum Connections

THIS STUDY GUIDE will help you to prepare your students to see the play and integrate the performance 
into your curriculum.  New features included in this study guide are sample rubrics on pages 22 and 23 and an 
article on page 8 on reviewing plays by Now Magazine’s Senior Theatre Writer, Jon Kaplan.

In addition to DRAMA         and LANGUAGE ARTS        Touch the Sky directly relates to student development in the 
areas of: 

Philosophy: Questions and Theories

Relationships

Music

Performing
Listening

Business Studies

Issues of Ethics and Social Responsibilities
Generating Ideas

Visual Art

Critical Process
Creative Work
Storytelling

History/ Canadian and World Politics

Confl ict and Change
Anti-Racism
Critical Thinking
Ideal for Black History Month

Social Studies

Individuals & Family Living



2 CURRICULUM EXPECTATIONS: 5-8, 9-10

Grade 5-8

By the end of this unit students will:

organize information and ideas creatively as well as logically. 
listen to and communicate connected ideas and relate carefully-constructed narratives about real and 
fi ctional events.
contribute and work constructively in groups.
explain their interpretation of a written work, supporting it with evidence from the work and from their 
own knowledge and experience.
understand the vocabulary and language structures appropriate for this grade level.
use a wide variety of sentence types and sentence structures, with conscious attention to style.
plan a research project and carry out the research.
communicate information using media works, oral presentations, written notes and descriptions, 
drawings, and tables.
produce two-dimensional works of art that communicate a range of ideas (thoughts, feelings, 
experiences) for specifi c purposes and to specifi c audiences.

•
•

•
•

•
•
•
•

•

CURRICULUM EXPECTATIONS

Grades 9-10

By the end of this unit students will:

demonstrate an understanding of how industry responds to needs, wants, and demand.
describe the impact of businesses on the local community.
explain how businesses are affected by variations in market conditions and environments for conducting 
business.
explain the concepts of ethics and social responsibility as they apply to business.
use a variety of information sources to research historical topics or issues, and then organize the 
information in a meaningful way.
communicate the results of research in oral and written presentations.
apply the elements and principles of composition at an intermediate level, using the creative process.
evaluate the function of music in society.
demonstrate a detailed understanding of music history and its cultural context.

•
•
•

•
•

•
•
•
•



Grade 11-12

By the end of this unit students will:

produce creative responses to a range of literary texts and criticism.
explain the rights and responsibilities of individual citizens, groups, and states in the international 
community.
develop supportable conclusions about political events, issues, and trends and their relationships to 
social, economic, and cultural systems.
communicate knowledge, beliefs, and interpretations of politics and citizenship, using a variety of formats.
demonstrate an ability to think creatively, manage time effi ciently, and work effectively in independent 
and collaborative study.
communicate opinions and ideas based on effective research clearly and concisely.
design, create, and present drama, using an ensemble approach
produce an original dramatic work, using a range of dramatic forms and processes, and demonstrate an 
understanding of their audience.

•
•

•

•
•

•
•
•

Director
Playwright
Set & Costume Designer
Lighting Designer
Sound Designer
Dramaturg
Stage Manager
Assistant Stage Manager

THE COMPANY

The Cast             The Creative Team

Allen MacInnis 
Michael Miller
Teresa Przybylski 
Rebecca Picherack
John Gzowski
Stephen Colella
Isaac Thomas
Sarah Bustard

Joshua 
Eddie
Master
Belle
Darmetta
Caesar
Conjure Woman
Amelia

Omar Forrest
Xuan Fraser
Patrick Garrow
Patrice Goodman
Ngozi Paul
Jamie Robinson
Karen Robinson
Elizabeth Saunders

CURRICULUM EXPECTATIONS CONT’D

THE COMPANY: The Cast & The Creative TeamCURRICULUM EXPECTATIONS CONT’D: 11-12



4 GLOSSARY: Thematic Keywords and Terms

Antebellum: period existing before a war; especially existing before the American Civil War. 

Ballad: the traditional ballad stanza has four lines, alternating between four iambic beats (da-DUM, da-DUM, da-
DUM, da-DUM), and three beats (da-DUM, da-DUM, da-DUM) per line. The second and fourth lines rhyme.  

Binary: something made of, or based on, two things or parts. 

Chattel:  an item of tangible, moveable, or immovable property except real estate and things (as buildings) 
connected with real property. 

Commodity: an economic good; as 1. a product of agriculture or mining; 2. an article of commerce, especially 
when delivered for shipment.

Confederacy: the body formed by persons, states, or nations united by a league; the eleven southern states 
seceding from the United States in 1860 and 1861. 

Conjure: to charge or entreat earnestly or solemnly 1. to summon by or as if by invocation or incantation; 2. to 
affect or effect by, or as if by, magic.

Dehumanization: to deprive of human qualities, personality, or spirit. 

Freedom: the quality or state of being free; as 1. the absence of necessity, coercion, or constraint in choice or 
action 2. liberation from slavery or restraint. 

Jim Crow: derives from the stereotype of a Black man in a 19th century song-and-dance act circa 1838.  Used 
to refer to ethnic discrimination especially against blacks by legal, or institutional sanctions. 

Manumission: the act or process of manumitting (letting go); especially formal emancipation from slavery. 

Propaganda: the spreading of ideas, information, or rumour for the purpose of helping or injuring an institution, 
a cause, or a person. Ideas, facts, or allegations spread deliberately to further one’s cause or to damage an 
opposing cause.

Sharecropper: a tenant farmer especially in the southern United States, who is provided with credit for seed, 
tools, living quarters, and food, who works the land, and who receives an agreed share of the value of the crop 
minus expenses. 

GLOSSARY

Thematic Keywords and Terms



Working on Touch the Sky has been a long process and a rewarding one. The Playwright’s fi rst two drafts were 
very different from each other and were more like experimentations on the themes he wanted to incorporate in 
the play.  At one early workshop, however, we discovered that, although some of the plot and structure needed 
much more development, the centre of the story was clear. It was this discovery that made me really want to 
bring the play to production.

The meaning of freedom is at the heart of Michael Miller’s play. The central character, Belle, is freed from slavery 
by her white father. Her mother, who is a slave, wants nothing more than for her daughter to marry a free 
Black man. In time, then, Belle might buy her mother, so that she too might taste freedom. Belle soon discovers 
that being freed from slavery does not equal being truly free. Though she is only fi fteen years old, she has yet 
to discover a deeper kind of freedom in order to be true to herself. She must also fi nd faith and hope in this 
deeper freedom to fuel her struggle against those who want to use their power over her and others. 

Touch the Sky also creates many opportunities to learn more about the history of slavery and its scourge on 
world culture. Two hundred years after the fi rst abolitionist laws, we should examine how well our society 
is doing in instituting our values i.e., that no one is free unless we are all free. We must compare history with 
contemporary reality.

The play also brings to the stage the controversial classism among Black North Americans based upon skin 
lightness. As with Metis and other indigenous peoples, this classism points to the pernicious legacy of White 
supremacy. I worry today about how young people of mixed racial heritage cope with the lingering elements of 
entitlement accorded to those who look European. Touch the Sky offers an opportunity to examine many forms 
of racism, both overt and internalized, which continue to exist today.

I hope you and the young people in your life take away from this production a sense of hope and a strong belief 
that, if we are to be realistic, freedom is a work-in-progress.

THE INTERPRETATION

Director’s Note

5THE INTERPRETATION: Director’s Note

-Allen MacInnis



My work as a designer is to provide the director and actors with 
a space that will support the story that we are telling. The design 
needs to emphasize that the play that we are presenting has a 
universal meaning and is relevant now. The stage environment 
needs to generate an exciting background for various issues and 
particulars of the play. 

There are several aspects that I needed to consider in the 
set and costume design of this play. Touch the Sky has several 
narrative through lines. The story is not only about two people 
discovering love but also about important and universal issues. 
It talks about freedom in relation to slavery, but also about 
freedom of choices.  The play shows us that sometimes people 
who care for each other are not able to use those feelings for 
the benefi t of people they love. The story is rooted in American 
history but the African roots of the characters need to be 
represented. 

I chose the red clay as my background as it represents several 
aspects of the play. The red colour represents blood as one 
common element in all people no matter what the colour 
of their skin.  The exterior of the fl oor and the oval wall has 
a weathered surface and is engraved in African art inspired 
patterns. White poles of the wrapped trees have several 
meanings: colonial architecture, forest, magic, discovering of 
secrets. Cloud like wires and some hanging objects are the 
sources of various sounds.  

Costumes are based on the historical research of clothing from
the time of the play. It is important that all characters are
portrayed as individuals but also how they relate to each other
Their social status needs to be also emphasized.  The colour 
palette of the costumes needed to be carefully designed
inconsideration of  the strong red colour of the set. I chose cool
colours, grays, and blues for most of the costumes.  Conjure
Woman’s costume is very close with the colour of the set. This
is to indicate her special place in the story. 

Several discussions with the play’s director, sound, and lighting 
designers advanced the creative process and progressed into the  
fi nal design that should satisfy all the members of the artistic 
team. -Teresa Przybylski

6 THE INTERPRETATION: A note from the Designer

Designer’s Note

THE INTERPRETATION



7FOREWORD: PEDAGOGICALLY SPEAKING

Maxine Greene—a renowned professor of philosophy and of education—tells us that aesthetic encounters 
with works of art are “situated encounters.” What she means by this is that all of us who look at paintings in 
galleries or in books, listen to music at concerts or on our ipods, witness dance or theatre performances either 
live, on TV or on the internet apprehend that piece of art in the light of our own backgrounds, biographies and 
experiences. We literally bring ourselves—our identities, memories, personalities, and understanding about human 
relationships and the world that we inhabit --to our encounters with art. Our own varied lived experiences 
inform how we react to the piece of art in front of us and allow us to have very diverse responses to what we 
see, hear, feel and comprehend.

For instance, as we watch Michael Miller’s Touch the Sky, we might say to ourselves, “ Ah, yes. That is something 
that I have experienced.” We might laugh as we see parts of our personalities represented in some of the 
characters. Or we might fi nd our eyes fi lling up with tears as we watch some of the characters struggle against 
oppression and injustice. The situations in the play might remind us of our own hurts and struggles, of our own 
stories and relationships, and of our own identities and lived experiences. Or the play might present us with 
unknown possibilities. We might think to ourselves, “I never knew that people could act this way. This is beyond 
my imaginings. This is something new for me to witness.” We might ask ourselves: “Could this really be the way 
that it was? Is this what slavery was really like? Why do I feel so uncomfortable, angry, frustrated, etc.?”

What is the role of education in helping students understand a piece of theatre as rich and as complex as 
Michael Miller’s play? As teachers it is our job to “unshackle thought” and to help students have an “informed 
encounter” with the play. We want to prepare them for this encounter, so that they emerge from our classrooms 
more eloquent, knowledgeable and analytical. Theatre is meant to provoke conversations—and the discussions 
about issues of race, power, slavery and freedom should happen both before and after the theatre event takes 
place, in classrooms where students feel safe to talk about diffi cult concepts in relation to their own lives. 
We want students to understand and know of Belle and Joshua’s stories—in order to help them relate the 
characters’ experiences and struggles-- to their own lives and the lives of others. The play provides us with 
models of language to read out loud, with complex issues of race and power to analyze, with characters’ motives 
to interpret, with unfair circumstances of brutality to face, with metaphoric language to play with and with a 
sophisticated interweaving of the play’s time and place to understand. With this kind of pre and post theatre 
preparation, students can go to the theatre knowing what to look for and can be surprised by what they know. 
By provoking conversations about the work of art they encounter, students can also be humbled by what they 
did not understand and can be swept up in a story that grips them from beginning to end.  Thus, I encourage 
teachers to see their fi eld trip to LKTYP as a curriculum event that connects to material already learned, to 
contexts described and perhaps experienced, and to personal stories told and heard. 

Kathleen Gould Lundy is presently Coordinator of Destination Arts at York University, a joint venture of 
the Faculty of Education and the Faculty of Fine Arts that undertakes to foster partnerships amongst artists, 
educators and the community.

Art and Education

FOREWORD: Pedagogically Speaking



8 WRITING A PLAY REVIEW: A Short Introduction to Student Reviewers

Theatre is, for me, an art form that tells me something about myself or gets me thinking about the world in 
which I live. 
 
Whether going to the theatre as a reviewer or simply an audience member, I think that watching a play is an 
emotional experience and not just an intellectual one. I always let a show wash over me, letting it touch my 
feelings, and only later, after the show, do I try to analyze those feelings. 

That’s when I start to think about some of the basic questions you ask when you’re writing a review – what 
did I see (story, characters, themes); how did I respond to what I saw; what parts of the production (script, 
performances, direction, design and possibly other elements) made me feel and think what I did; why was I 
supposed to respond in that fashion? 

When you go to the theatre to review, take a few notes during a show if you feel comfortable doing so, but don’t 
spend your time writing the review during the show; you’ll miss what’s happening onstage.

Writing a review doesn’t mean providing a plot summary. That’s only part of the job; you have to discuss your 
reaction to what you saw and try to explore some of the reasons for that reaction.    

I don’t believe that there’s any such thing as a totally objective piece of criticism. We are all individuals, bringing 
our own backgrounds, experiences and beliefs to a production. In some fashion, every one of us sitting in the 
theatre is a critic, no matter whether we’re writing a review or not; we all react to and form judgments about 
what we see on the stage. 

When I go to a production, I always keep in mind that the people involved in putting it on have worked long and 
hard – weeks, months, sometimes years – getting it onto the stage. Even if I have problems with the result, it’s 
important to respect the efforts that went into the show. 

---------

Jon Kaplan is Senior Theatre Writer at NOW Magazine, where he’s worked for the past 27 years.

A Short Introduction to Student Reviewers

WRITING A PLAY REVIEW



Pre-Show Discussion

As a class discuss the following questions:
What was/is slavery?
How did/does slavery affect one’s family?
What is freedom? 
What are the responsibilities that come with freedom?
What does “jumping the broom” mean?

  

•
•
•
•
•

Touch the Sky begins with a poetic incantation which gives the audience a sense of the time and place in which the play is 
set.

Ask students to:

• Conduct research to fi nd poems written about slavery or written during the time of slavery. 
• Research as to when the poems were written. What kind of poems are they? Who are the poets?  
• Identify in whose voice the poem is told, what sentiments are being explored, and the rhythm and rhyme of the 

poem.

Poetry Exhibit

Have students:
Create a poetry exhibit in your classroom with the poems and their themes. Curate the exhibit as a class and invite 
other classes to visit your exhibit. (Let us know when your exhibit is on and perhaps someone from LKTYP can come 
and see it too).

History
English
Relationships
Creative Work

CURRICULUM 

CONNECTIONS: 

9UNITS OF STUDY: Grades 5-8 Pre-Show Discussion

UNITS OF STUDY

Grades 5-8



UNITS OF STUDY CONT’D

10 UNITS OF STUDY CONT’D: Grades 5-8 Post-Show

Post-Show: Writing a Play

LKTYP is holding a playwriting competition and wants to hear from your 
students! 

Ask students to write a play or scene on one of the following themes from 
Touch the Sky:

Grades 5-8

Theme 1:
In Touch the Sky the Conjure Woman tells Belle: “If you love something you have to let it go.” What does this mean? Write 
a play or a scene that illustrates this idea. The play should result in a new understanding of what it means to let go of 
something/someone you love. 

Theme 2:
Write a play about choosing one identity over another and the consequences that come with that choice. Belle is 
constantly wrestling with her identity as the daughter of a slave and a master, being “free-issue” but also in love with a 
slave, and the choices that one faces as one moves from childhood into adulthood. 

Theme 3:
Touch the Sky is a tale of transformation. In the course of the play Joshua is transformed into something other than 
human. Belle has to learn to accept that although Joshua has been transformed, he is still her beloved. Write a tale of 
transformation. 

Theme 4:
The characters in Touch the Sky participate in rituals, ceremonies, and traditions. Ask students to write a play on the 
subject of their choice that incorporates rituals, ceremonies, and traditions.

Theme 5:
Belle refuses to eat when Joshua has been sold to another master and their marriage seems impossible. This is one of the 
ways that she exercises control over her body and her inner self, and how she asserts her independence. Write a play 
that identifi es how young people can assert their independence. 

Plays or scenes can be no longer than six pages double-spaced and typed. Six playwrights may be chosen to participate 
in a playwriting workshop with Michael Miller! One play may be chosen to be performed by LKTYP’s Ensemble at some 
point in the future! Send in a copy of your students’ play or scene (plays and scenes will NOT be returned) by Friday 
February 22, 2008 to:
Attn: Karen Gilodo
Lorraine Kimsa Theatre for Young People
165 Front Street East. Toronto, ON
M5A 3Z4

History
English
Relationships
Creative Work

CURRICULUM 

CONNECTIONS: 



11UNITS OF STUDY CONT’D: Grades 5-8 Michael Miller on Writing a Play

UNITS OF STUDY CONT’D

Grades 5-8

Michael Miller on Writing a Play

You could be anywhere. You could be doing anything or nothing. Suddenly a voice from a new darkness speaks “You have 
to let him go.” It echoes and you start to ask yourself some questions. Is this voice a man or a woman? Where is this 
person? Who is this person speaking to? Why is this person saying this to another person? Who is this other person?  
What caused these people to stand in this undetermined place and time and speak these words to each other? Why 
does this person have to let this other person go? Go where? As these questions ricochet through your mind and fi nd 
their proper answers it’s as though the voice you heard in the darkness when you were doing the anything you always 
do guides you to a new light. You see the person speaking. You see the other person responding. You see where they are 
standing and you know why they are where they are in this precise moment of time. The process of writing a new play 
has begun. 

Sometimes the picture, words, and characters of your imagination come alive vividly and clearly. They speak fl uidly and 
move through the world with an ease that you fi nd astounding. You are simply a vessel and they pour their story out 
to you like water. Other times they escape you. You can’t see them very clearly. There is this fog of darkness all around 
them. But I’ve found that the more questions you ask of this person the clearer they become. The more decisions you 
make about the set and costumes of the characters, the more you see them moving and interacting with each other, 
and the more alive they appear to you. When it’s fl owing like water you can write a play in weeks. But sometimes you 
have to ponder and think and ask the questions over and over again and it takes years. Either way, at some point you 
know this world, you have grown to love the characters, and you feel deep in your guts that the story is one that is well 
told. When this stage is reached you read again what you have created with a great deal of love and say “Now, I have to 
let you go.” And one day when you are doing nothing or the something that you always do, a voice cries out from the 
darkness and you start the process all over again. 



12 UNITS OF STUDY CONT’D: Grades 9 & 10 Pre-Show

UNITS OF STUDY CONT’D

Discussion Questions:

• What was/is slavery?
• How did/does slavery affect one’s family?
• What is freedom? 
• What are the responsibilities that come with freedom?
 Do your students have different “freedoms”?
   Can people have too much, or too little, freedom?

Songs, Spirituals, Field Hollers

Slaves sang songs while working to ease the boredom of the repetitive 
work, to feel the joy that comes from music. These songs often contained 
codifi ed language to secretly communicate with each other: to plan 
escapes, to tell stories of others who have done so, and to offer each 
other hope.

Grades 9 & 10: Pre-Show

Music, Philosophy, 
Business Ethics, 
Generating Ideas

CURRICULUM 

CONNECTIONS:

Have students:
• conduct research to fi nd some of these songs and break the codes. For example, fi nd out the signifi cance 

of the words: “chariot”, “low”, and “home” in “Swing Low, Sweet Chariot.” 
• create an exhibit in your class of the lyrics and the real meanings and invite other classes to visit.

Ask students to:
• create their own “coded song” either to an existing melody or to a melody of their choice.

In doing so, ask students to consider:
• what they would need to hide from those who might be listening? 
• who would be the audience that could understand the song and its hidden meanings?

Extension: Have students record their songs inviting any students who play instruments to accompany. 



Belle’s Business Plan

In this unit, students will imagine themselves to be “Belle Leclerq” in 
Touch the Sky as she explores a new freedom.  At the end of the play, Belle 
inherits the Master’s wealth, property and resources. She will have to 
make decisions, ethical and strategic, in order to manage these resources.  
Successful management will include making a business plan.  As Belle, 
students will create a basic business plan and present it to the class.  

This unit will support learning expectations in the Business Fundamentals 
and Functions of a Business strands for Grades 9 & 10.  A business glossary, 
graphic organizers and business forms are available on the learning page at 
www.lktyp.ca. 

Getting Started

For this unit the following downloadable materials are available:  

Slavery Timeline

Business Glossary

Business Glossary Mix & Match

Graphic Organizers: 

Compare & Contrast  Venn Diagrams and Pros/Cons

Cause/Effect - Consequences 

Timeline

Sample Job Posting

Sample Position Description

Theatrical “Machine”

Grades 9 & 10: Post-Show

UNITS OF STUDY CONT’D

13UNITS OF STUDY CONT’D: Grades 9 & 10 Post-Show

Music, Philosophy, 
Business Ethics, 
Generating Ideas

CURRICULUM 

CONNECTIONS:



Individuals & Family 
Living, Creative Work, 
Critical Thinking, 
Storytelling

CURRICULUM 

CONNECTIONS:

14 UNITS OF STUDY CONT’D: Grades 9 & 10 Post-Show

UNITS OF STUDY CONT’D 

Historical Period

Familiarize your students with the several historical periods suggested 
here. Use the Slavery Timeline (p. 21), which excludes the broad civil rights 
movement, and the Resources section.  Students need not be deeply 
familiar with all aspects of slavery but there are key dates which can assist 
students as they create their business plans. 

After broadly familiarizing your students with North American slavery, ask 
them to imagine that they are Belle, after she has inherited her father’s 
business and resources. We know from the opening incantation, the 
costumes, and other theatrical elements that Touch the Sky takes place in 
the mid-nineteenth century.  

Grades 9 & 10: Post-Show

Students can work in pairs or in groups. Using Belle’s perspective and taking her unique situation into account, they will 
need to analyze the process of adapting an unethical but functioning business practice (using slave labour) to a more 
ethical, but perhaps, less profi table business practice.  As Belle, students will have to contend with major challenges in 
particular that will affect her business choices. Namely, that she is a bi-racial woman in the mid-nineteenth century.

It was not an anomaly in the mid-nineteenth century for a black woman to be the head of a commercial, black 
slaveholdding household; research demonstrates that in 1820 free black women represented 70% of slaveholding heads 
of black households. In business, however, women were limited in the choices they could make. As students work through 
this exercise, ask them to identify the limitations that Belle would face as a bi-racial woman in the mid-nineteenth 
century. 

Before students embark on this exercise, discuss how they think Belle would determine the meaning of “success” and 
how this will affect their choices as they work through the Guiding Questions below.

Preparatory Exercise: Business Vocabulary

Download the Business Vocabulary Mix & Match on the Learning page at  www.lktyp.ca. 



UNITS OF STUDY CONT’D 

15UNITS OF STUDY CONT’D:  Grades 9 & 10 Post-Show

Business Plan

Create Belle’s Business Plan:  Guiding Questions

• What ethical and social responsibilities does Belle have?

• What is Belle’s defi nition of success and how is this implemented in the business model?

• Which business is she in?

• What does she sell?

• How does she produce her product or service?

• What need or desire does her commodity fulfi ll?  

• What is Belle’s marketing strategy?

• What are her market conditions?

What ethical and social responsibilities does Belle have?  Ethics & Social Responsibility

Industries exist in historical contexts and, to some degree, refl ect the culture, values and identities of the people who run 
them.  As Belle, your students will have to make ethical decisions regarding human and natural resources.  

• Choose and articulate the rights and responsibilities Belle will have towards her employees.  

• Have students write individual Local Impact Statements analyzing the ways that Belle’s business positively and 
negatively impacts the local community.  

• As a group, use the Pro/Con graphic organizers to compare individual impact lists.  

• As individuals, write short scenes describing the positive and negative impact Belle’s business will have upon the 
local area. Cast the scenes and read them with the entire class.

• Next, have students write a letter from Belle to her mother, Darmetta, describing how her business has been 
altered because of historical events or trends.  

What is Belle’s defi nition of success and how is this implemented in the business model?

Before students decide which business they will participate in, they will need to determine how they will measure 
success. Most businesses have a mission statement that helps keep company goals clear and in check.  Ask students 
to create a mission statement for the general outcomes they intend to accomplish by running their enterprise.

Which business is she in?  

• Using brainstorming techniques, identify individual types of commercial concerns that might exist in the 
nineteenth century.  

• Identify business ventures that would be viable for Belle considering the challenges she faces as a bi-racial woman 
in the nineteenth century.

Grades 9 & 10: Post-Show
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What does she sell?  Product or Service 

Every business produces a product or service for sale (commodity). Products and services seek to fulfi ll a need or 
desire in the marketplace. Choose one product or service that Belle will sell.

How does she produce her product or service?  Resources, Production & Trade

Resources

Have students:

• Identify the resources (human, equipment, technology, fi nancial, buildings, etc.) that will go into the production 
of Belle's product or service. 

Have students:

• Brainstorm the qualities and skills that Belle will need to fi nd in her employees.  Which qualities or skill sets 
would make a potential employee more useful to Belle than another?

• Make a human resources chart, including positions, brief job descriptions and duties.

• Create job postings for online and print distribution.

Production

As a business owner and a free-issue woman, Belle has a number of decisions to make on where she decides to 
continue the business.  If she stays in the South, her business will remain household based.  In the South, the means of 
production were based around households and resisted the overall capitalist trend toward industrialization. If Belle 
moves to the North however, she will enter a wage-based economy where work is separated from home.  

• Considering what students know from seeing Touch the Sky, ask them whether they think Belle would move 
away from the South.  Why? Why not?

Ask students to:

• Diagramme Belle’s production process, using the online graphic organizer handouts available at www.lktyp.ca.

• Use theatrical “machines”, to perform Belle's goods or service production process. Include purchasing, 
processing, quality control, etc. Share the machine with the rest of the class. “Machine” directions available on 
the Learning page at  www.lktyp.ca. 

• Discuss how the use of human labour, in particular, has changed. Earlier epochs demanded more physical 
manpower while later periods, it could be argued, have demanded higher levels of human creativity and 
imagination.  

Trade

• Who are Belle's major trading partners for her commodities or services? Think local, regional, and international 
trading partners.

Grades 9 & 10: Post-Show
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What is Belle’s marketing strategy?

Have students prepare a marketing report that includes:

• A marketing campaign for Belle's product or service. Include the four P's (product, price, place and promotion) 
and the two C’s (competition and consumer).  

• Market Research using surveys, interviews, or some other marketing research tool to discover the advantages 
and disadvantages of one marketing campaign over another.  Use Pro/Con Graphic Organizer available on the 
Learning page at  www.lktyp.ca. 

What are her market conditions?  Supply & Demand

The sale of products and services are governed by the economic laws of supply (the quantity and availability of products 
and services) and demand (how much product or service is needed or desired).  For example, the supply of cotton 
plantations could produce was affected by weather conditions, the price of labour, etc. Likewise, the demand for cotton 
was – and is - affected by its price.

Discussion:

Using the concepts of supply and demand, why might there be more demand for some types of commodities during the 
mid-nineteenth century? Factors affecting market conditions include political conditions such as war, the enforceability of 
property laws, availability of cheap labour, etc.

What need or desire does her commodity fulfi ll?  Price

Have students: 

• Brainstorm the needs that their product or service will fulfi ll.  Are these strong or weak needs?  

• In groups, compare results of the brainstorming sessions. Identify the consequences of strong or weak desire on 
the supply, demand and price of their product or service.

• Critically Compare of the supply/demand each business fulfi lls by identifying factors that will affect price. Use the 
consequences graphic organizer available on the Learning page at  www.lktyp.ca.   

Extension 1:  Have students create entrepreneurial plans from Belle’s point of view for today’s current business climate. 

Ask students to identify:

• Some of the ethical dilemmas that Canadian business owners are facing today.

• Successful solutions to contemporary ethical business dilemmas. 

Extension 2:  Have students write a short scene or monologue that expresses their vision of how their business will 
succeed or compete based upon racial, economic or social privileges (or challenges) each student brings to the market. 
The scene or monologue is an opportunity to acknowledge unique challenges and privileges (racial, ethnic, cultural, 
geographic, ethical, etc.) with which entrepreneurs, in all historical epochs, succeed and compete.

Grades 9 & 10: Post-Show
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Pre-Show Discussion

• What was/is slavery?
• How did/does slavery affect one’s family?
• What is freedom? 
• What are the responsibilities that come with freedom?
• Defi ne “public secrets.”
• Some Slave Ships leaving Britain for Africa and then on to North 

America were called “Friendship,” “Dove,” “The Providence,” “Liberty,” 
“Integrity.” Explain the irony behind the names of the slave ships. 

• Americans, Spanish, British, and Canadians exploited Africans by 
dehumanizing them. What does this mean? How does one group of 
people dehumanize another group? 

Grades 11 & 12

Exercise: Students conduct research using primary and secondary sources to explain the process of dehumanization as 
it pertains to slavery.

Consider the following quotation by political theorist Hannah Arendt “…the system which succeeds in destroying its 
victim before he mounts the scaffold…is incomparably best for keeping a whole people in slavery.” (Arendt, pgs. 128-
135). In using the word “system,” Arendt suggests a process for instituting and maintaining oppression. Have students 
review the steps below that Arendt identifi es as a process for dehumanization.

 Step 1: Involves placing certain categories of people, arbitrarily, outside the protection of the law. The aim of an 
arbitrary system is to destroy civil rights for a whole population.

Step 2: The judicial procedure is inverted. Unlike when a defi nite crime entails a predictable penalty, people 
are held in custody as a “preventative police measure” since (in the eyes of a totalitarian state) these 
categories of people have already lost their capacity for both normal and/or criminal action. 

Step 3: The destruction of a person’s rights is a prerequisite for dominating them entirely. 
Step 4: Murder of morality in people. Protest has no result or value, and human solidarity is corrupted. 
Step 5: Destruction of individuality.
Step 6: Total submission achieved.

Ask students to:
• Refer to the timeline on page 21 as a starting point for their research.
• Choose a number of events from the timeline to research in more depth (a more extensive timeline can be 

found on the Learning page at  www.lktyp.ca).
• Work in groups to create a series of tableaux that depict the process of dehumanization (according to Arendt) 

as it pertains to slavery.
• Present their tableaux to another class in their school. What is the response?
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Post-Show

“Knowing What Not To Know”

Michael Taussig, Professor of 
Anthropology at Columbia 
University, defi nes the term Public 
Secret in the following way: “The 
public secret is what is generally 
known but, for one reason or 
another, cannot easily be articulated.” 
Taussig is referring to an intentional 
choice one makes to disregard what 
one knows to be true in order to 
maintain group cohesion or “knowing 
what not to know.” 

Grades 11 & 12

Many communities hold “public secrets” in order to maintain the status quo. In the same way that race is a manmade 
construction, so are societies, communities and families. People choose groups to belong to because of affi nities: ethnic, 
moral, gender. The list is endless. But just as there are ties, or connections, we take pride in choosing, there are other 
ties that lie in secret: unshaken, unspoken, unacknowledged i.e. Taussig’s public secrets. For instance, after the emancipation 
proclamation in 1865, “Jim Crow” laws were instated in the United States and enforced until the 1960’s. These laws 
were deemed “separate but equal” rules for whites and blacks but almost always resulted in inferior treatment of black 
people. For more than one hundred years these laws were enforced when it was clear that this legal system favoured 
one group of people over another. Until the civil rights movement of the 1960’s, it was public secret that these laws 
were unjust. 

With your class:
• Identify other “public secrets.”

Gather newspaper articles, documents, sayings, clichés, poetry, lyrics, images that represent a “public secret” 
agreement that Canadian or other societies have made. 

In small groups, have students:
Choose one “public secret” to explore. In this case how do we know what not to know?
Provide evidence that the secret is public; in other words an agreement that is unspoken.  Use non-traditional 
primary sources such as artwork, sound recordings, mp3s, photos, records, documents, statistics, legislation and 
court testimony. 
Critically engage their own, now well-founded, claims.  Who are the major players/agents involved in the 
agreement to keep the “public secret?”  Has the “public secret” remained the same or changed over time?  
What are the consequences of the “public secret?” Use the graphic organizers available on the Learning page 
at www.lkytp.ca.  
Uncover evidence that these “public secrets” undermine or subvert publicly held values or agreements such as 
The Canadian Charter of Rights and Freedoms or “liberty and justice for all.”

•

•
•

•

•

Truth is not a matter of 
exposure of the secret, but a 
revelation that does justice to 

it. - Walter Benjamin.
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Grades 11 & 12

“Knowing What Not To Know:” Critical-thinking Collage 

In small groups, have students:
Construct their evidence as a Critical-thinking Collage. Choose 1-2 critical-thinking questions that will 
provide thematic links to their visual presentation.  Include images, sayings, stories, anecdotes, documents and 
anything else that not only substantiates their claim but also presents their analysis artistically.  Attach their 
presentations to tri-folded sheets of cardboard or some other sturdy display.

In pairs and with a time limit, ask students to
View each presentation and guess the critical-thinking question each group used as a theme.  

As a class: 
Survey the students for the critical-thinking questions that inform each Critical-thinking Collage.
Discuss the various questions and ask for one member of each group to report on the group’s presentation 
and the critical-thinking questions used.

Primary Sources to Theatre

The elements of the critical-thinking presentations will become the basis of a theatrical project.   But fi rst discover the 
performing principles (agreement, problem-solving, empathy, beats, scene) to be used in the theatrical project through 
the exercise,  “A Day in the Life,” available on the Learning page at www.lktyp.ca.    

The Theatre of Public Secrets: Short Performance Pieces

Have students:
Play “A Day in The Life” (exercise outline of Rounds 1-4 available on the Learning page at www.lktyp.ca. ) in 
their presentation/collage groups, using their Critical-Thinking collages as inspiration.  The player in the centre 
is a character meaningfully connected to the substance, content and interrogation of their collage. 
Choose 3-4 scenes from their “Day in the Life” exercise and arrange them in any way that expresses a 
beginning, middle and end.  Have them play the scenes, changing them around as needed, as short performance 
pieces.  

Next, ask groups:
To incorporate elements of their collages directly into their performance pieces.  Encourage them to use 
testimony, poems, visuals, documents – any primary source that a character might use to negotiate/deal/co-
exist with, for good or ill, a public secret/unspoken agreement.   

Lastly, at your next school assembly or class share, have:
A class spokesperson explain the work your class has done to the gathered students.  Post the Critical-thinking 
Collages so that students in other classes can view and engage with them.
Your students share their performance pieces of “Knowing What Not To Know.”  Ask audience members if 
they can identify the unspoken agreement informing the piece AND if they have ever seen an example of it.  

•

•

•
•

•

•

•

•

•
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1705 Describing slaves as real estate, Virginia lawmak-
ers allow owners to bequeath their slaves. The same law 
allowed masters to “kill and destroy” runaways. 

1793 Upper Canada (now Ontario) 
became the first territory in the British Empire 
to legislate the gradual abolition of slavery.

1820 In the Missouri Compromise, Missouri 
is admitted to the United States as a slave state, 
Maine as a free state. Slavery is forbidden in any 
subsequent territories north of latitude 36°30´

1867   The first, second and third Recon-
struction Acts are passed in the United States.  
The time known as “Radical Reconstruction” 
begins. Congress provides that Southern states 
will not be readmitted to the Union until they 
ratified the 14th Amendment, which provides 
blacks with citizenship and guarantees that 
federal and state laws should be applied equally 
to black and white citizens . All of the Southern 
states, except Tennessee, refused to do so. All 
of the southern states, with the exclusion of 
Tennessee, are divided into five military districts.  
The Reconstruction period continues until 
1876/77 when Federal troops are gradually 
withdrawn from the Southern states. 

1876  Jim Crow laws are enacted.  These state and local 
laws created “separate but equal” status for black Americans.  
In practice, these laws almost always created inferior situations 
for black Americans.  Jim Crow laws remained in effect until 
1965. 

1861  United States Civil War begins. 
The four year brutal conflict claims 623,000 lives. 

1815-1865 Tens of thousands of 
African-Americans seek refuge in Upper Canada 
(now Ontario) and Lower Canada (now Quebec) 
via the legendary Underground Railroad.

1834  British Parlia-
ment emancipated slaves 
throughout the empire, 
including Canada.

1807 The vote to abolish 
the slave trade by British Parliament 
means the abolition of slave trading 
throughout the British Empire, 
including Canada.  Owning slaves, 
however, is still legal.

1790 First United States Census 
determines that nearly 700,000 slaves live 
and toil in a nation of 3.9 million people.

1862  Emancipation Proclamation 
issued by US President Lincoln.

1662 Virginia law decrees that children 
of black mothers “shall be bond or free according 
to the condition of the mother.” 

1501 Spanish settlers bring the first 
slaves from Africa to the New World. 1510 The start of the systematic transportation of African 

slaves to the New World

1866 Mifflin Gibbs, the 
first Black politician in Canada, 
was elected to the Victoria Town 
Council in 1866.
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RUBRIC

Grades 5-8 

Culminating Activity: Playwriting Competition

Criteria Level 1 Level 2 Level 3 Level 4
Understanding 
Concepts of 
Playwriting

Knowledge and 
Understanding

The student 
shows 
understanding of 
few concepts.

The student 
shows 
understanding of 
some concepts.

The student 
shows 
understanding of 
most concepts.

The student 
shows 
understanding 
of all (or almost 
all) concepts.

Planning and 
generating material for 
creative work.

Thinking

The student’s 
work shows 
limited evidence 
of planning.

The student’s 
work shows 
some evidence 
of planning.

The student’s 
work shows 
considerable 
evidence of 
planning.

The student’s 
work shows a 
high degree of 
planning.

Creative Work (the 
fi nal written play)

Application

The student’s 
play shows 
limited creativity.

The student’s 
play shows 
some creativity.

The student’s 
play shows 
considerable 
creativity.

The student’s 
play shows a 
high degree of 
creativity.

Communication The student 
expresses and 
organizes ideas 
with limited 
effectiveness.

The student 
expresses and 
organizes ideas 
with some 
effectiveness.

The student 
expresses 
and organizes 
ideas with 
considerable 
effectiveness.

The student 
expresses 
and organizes 
ideas with a 
high degree of 
effectiveness.
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Criteria Level 1
(50-59%)

Level 2
(60-69%)

Level 3
(70-79%)

Level 4
(80-100%)

Use of 
historical 
information
(K/U)

- limited use 
of historical 
information

- some use 
of historical 
information

- considerable 
use of 
historical 
information

- thorough use 
of historical 
information

Evidence of 
analysis of 
primary and 
secondary 
sources
HIV.02, HI2.01 
(T/I)

- limited 
analysis of 
primary and 
secondary 
sources

- some analysis 
of primary 
and secondary 
sources

- considerable 
analysis of 
primary and 
secondary 
sources

- thorough 
analysis of 
primary and 
secondary 
sources

Clarity of 
communication 
of analysis and 
refl ections 
HIV.03, HI3.03
(C)

-communicates 
analysis and 
refl ections with 
limited clarity

-communicates 
analysis and 
refl ections with 
some clarity

-communicates 
analysis and 
refl ections with 
considerable 
clarity

-communicates 
analysis and 
refl ections with 
a high degree 
of clarity

Application 
of  analysis 
to a dramatic 
interpretation
(A)

- applies 
analysis of 
primary and 
secondary 
sources to 
a dramatic 
interpretation 
with limited 
success

- applies 
analysis of 
primary and 
secondary 
sources to 
a dramatic 
interpretation 
with some 
success

- applies 
analysis of 
primary and 
secondary 
sources to 
a dramatic 
interpretation 
with 
considerable 
success

- thoroughly 
applies analysis 
of primary 
and secondary 
sources to 
a dramatic 
interpretation

RUBRIC

Grades 11-12 

Pre Show Activity: Dramatic Interpretation



24 RESOURCES

BIBLIOGRAPHY

Arendt, Hannah.  “The Perplexities of the Rights of Man.”  The Portable Hannah Arendt.  Ed. Peter Baehr.  
New York: Penguin, 2000.

Canada. Statistics Canada.  The Deteriorating Economic Welfare
of Immigrants and Possible Causes.  Ottawa: Business and Labour Market Analysis Division, 2005.

Cimprich, John. “Black slaveowners: free black slave masters in South Carolina, 1790-1860.” Journal of 
Southern History 53 (Feb 1987): 113(2). 

Cornish Mary, Elizabeth Mcintyre and Amanda Pask, “Strategies For Challenging Discriminatory Barriers 
To Foreign Credential Recognition”. Shaping the Future: Qualifi cation Recognition in the 21st Century.  
National Conference, Toronto. 12-15 October 1999.

DeLuca, Max.  17 May 2007.  “Hello, Mr. Cab Driver.”  Canadian Dimension.  
<http://www.canadiandimension.com/blog/author/maxdeluca/>

Department of Justice Canada. 11 February 2000.  “Government of Canada to Amend Legislation To 
Modernize Benefi ts and Obligations.”  
<http://www.justice.gc.ca/en/news/nr/2000/doc_25019.html>

Dyer, Richard.  White.  New York: Routledge, 1997.

Encyclopedia Britannica Online. http://www.britannica.com

Fox-Genovese, Elizabeth.  Within the Plantation Household: Black and White Women of the Old South. 
University of North Carolina Press. Chapel Hill, 1988. 
Vogeler, Ingolf. 5 March 1997. “Free Black Slaveowners in South Carolina”. <http://www.uwec.edu/
Geography/Ivogeler/w188/south/charles/charles3.htm>



25RESOURCES

There is empirical evidence that children who live in poverty are at greater 
risk of dropping out of school. Studies have also proven that exposure to arts 
improves scholastic ability and attendance. Thanks to the generosity of CIBC 
World Markets Children’s Miracle Foundation, LKTYP can offer special 
subsidized tickets to qualifying schools.

Connections: Addressing the pattern of poverty

Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact program, which 
provides opportunities for schools in low-income areas of Toronto to participate in quality arts education. Arts Impact’s goal is to deepen 
students’ understanding of theatre, allowing them to be inspired by the material presented on stage and to think in ways that challenge 
their own perceptions.

RESOURCES

A Different Booklist www.adifferentbooklist.com

African Canadian Online http://www.yorku.ca/aconline/index.html

Berlin, Ira, Marc Favreau and Steven F. Miller, eds. Remembering Slavery: African American Talk About 
Their Personal Experiences of Slavery and Emancipation.  New York: The New Press, 1996.

Canadian Race Relations Foundation www.crr.ca

Curtis, Christopher Paul. Elijah of Buxton. Toronto: Scholastic Canada, 2007.

History of “Jim Crow” laws. www.jimcrowhistory.org

Library of Congress www.loc.gov

Mellon, James. Bullwhip Days: The Slaves Remember. New York: Grove Press, 1988.

Ontario Black History Society www.blackhistorysociety.ca

Poetry by Maya Angelou www.mayaangelou.com
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Lorraine Kimsa Theatre for Young People
165 Front Street East

Toronto, ON  M5A 3Z4
416 862-2222
www.lktyp.ca

presenting important TYA work developed elsewhere. In addition to being a producer and presenter of theatre, 
LKTYP has also been home to a year-round Drama School for youth since 1969.  

At the centre of LKTYP’s artistic policy is a desire to have a positive and lasting impact on the emotional, social, 
and intellectual development of young people in order for them to grow into the unique and wonderful people 
they were born to be.  At LKTYP we also believe that the more challenging, the more hostile, the more ‘isolated 
within-the-crowd’ our world becomes, the more we need art to help us interpret the 
universe, connect with each other, and imagine a better future. If adults need this, kids 
need it more. 

The aesthetic vision for LKTYP is one where three streams of performance are 
given importance. Firstly, the classics of children’s literature from around the world 
offer children membership in an ancient childhood, renewing in them the images and 
inspirations of our own lives as children. Secondly, contemporary works and vigorous 
new Canadian play development ensure continuing relevance to the real lives of kids. 
Finally, the Drama School creates theatre for youth by youth.

LORRAINE KIMSA THEATRE FOR YOUNG PEOPLE (formerly 
Young Peoples Theatre) is the largest Theatre for Young Audiences 
(TYA) company in Canada and a signifi cant institution in the Canadian 
professional theatre community. Over our 42-year history we have 
produced many of the most important works that now form the canon 
of plays for young audiences in this country. Learning is at the centre 
of everything we do and LKTYP is renowned as the showplace for 
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