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SEASON PARTNERS

EDUCATION PARTNERS

GROUND RULES:

LIVE THEATRE IS AN ACTIVE EXPERIENCE

As members of the audience, you play an important part in the 
success of a theatrical performance. Please review the following 
theatre rules with your students prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in the theatre.  
LKTYP is a nut-free zone. Many children have severe life-threatening 
allergies; NO PEANUTS or NUT products may be brought to our 
theatre.
No electronic devices are permitted in the theatre because they affect 
our sound system. Photography, audio and video recording during a 
performance is prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre unless they are 
accompanied by an adult.

 

•
•

•

•

THEATRE IS A TWO-WAY EXCHANGE: 
Actors are thrilled when the audience is 
engaged and responsive. We want you to 
laugh, cheer, clap and really enjoy your time at 
the theatre. However, please be considerate 
audience members. Talking, whispering and 
excessive movement during a live performance 
is distracting for the actors, and disruptive for 
other audience members.

Enhance your visit by encouraging your students 
to look at different aspects of the production. 
Before the show, identify tasks for your class.  
Have one group of students looking at the 
set, another listening for the music and sound 
effects, a third watching the lighting and a fourth, 
the costumes. Compare notes after the show 
about what they observed. Your students will be 
more informed and they’ll be surprised by how 
much they noticed. Ask them to be prepared 
with one question for the actors after the show. 
Brainstorm with them about possible topics to 
get the most out of the experience! 
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THE STUDY GUIDE

me me me... and the Ontario Curriculum

THIS STUDY GUIDE will help you to prepare your students to see the play and integrate the performance 
into your curriculum. In addition to the general areas listed below we have identifi ed curriculum expectations 
that relate directly to me me me…. Often activities will satisfy two or more expectations. For example, a 

drama activity might cover both Knowledge of Elements and Creative Work expectations. It is our objective to suggest 
ideas for the creative, intellectual, social, physical, and emotional development of your students. We believe that drama, 
music, and dance activities are vital to a child’s development. Keep an eye out in this season’s study guides for more 
connections to the Ontario Curriculum Unit Planner, caregiver activities, and more!

In addition to DRAMA            and LANGUAGE ARTS         , me me me... directly relates to student development in the 
areas of:

PHYSICAL EDUCATION

Acrobatics
Movement

SOCIAL STUDIES

Multiculturalism
Rules and Responsibilities
Confl ict Resolution
Problem-solving
Predicting

1

Themes

The production of me me me… and this Study 
Guide will explore the following themes:

Rejection and Exclusion
Dreams and Hopes
Personal Emotions

•
•
•

In addition, we will elaborate on the formal elements of the play:

Theatre of Acrobatic Movement - Using acrobatics and movement 
in place of language to tell a story
Non-verbal Communication

•

•

Themes, me me me... and the Ontario Curriculum

Photo: Robert Etcheverry



2

THE COMPANY

The Creative TeamThe Cast

Playwright
Director
Set Designer
Composer
Costume and Prop Designer
Lighting Designer
Acrobatics Coach
Choreographic Coach
Rhythm Coach
Gymnastic and Acrobatic Trainer 
Stage Manager

THE COMPANY: The Cast & The Creative Team

Mathilda
Albert
Stanley
Suzanna
Nathan

Marifl ore Beaudin-Véronneau
Charles Gaudreau
Oliver Koomsatira
Kim Henry
Frédéric Nadeau

Lise Vaillancourt
Robert Dion
Anick La Bissonnière
Frédéric Desager
Marie-Soleil Lavoie
Sonoyo Nishikawa
Alain Sébastien Gauthier
Marta Carter
Charles Duquette
Raphaël Fréchette
Julie Brosseau-Doré

In 1981, a group of artists from Montreal decided to establish a company whose aim would be to blend scripted 
acrobatic movement, juggling, clown, and mask work with drama. The company’s early productions consisted of a 
series of sketches, similar to those presented in circuses. However, the group wanted to go beyond the spectacle 
of the physical performance and create full length dramatic productions.

In the theatre of acrobatic movement, not only does the storyline need to be devised (as in most plays) but 
also a unique physical vocabulary must be established.  Artists then must ask themselves which movements will 
convey a particular emotion and make the events presented on stage meaningful. With each new production the 
creative team determines and orchestrates movements that have meaning, feeling, drive, and virtuosity.

The company is constantly reassessing the essence of movement. From Circus to Mur-Mur (The Wall) to Lili, 
spectators around the world have been moved by the performances of DynamO Théâtre.

DynamO Théâtre: a History Filled with Movement

BACKGROUND INFORMATION

DynamO Théâtre: a History Filled with Movement

Peggy Allen
Searth Boun
Lynne Cooper
Richard Fréchette
Charles Gaudreau
Anne Gendreau
Steeve Munger
Francis Néron

Creative Team Performers



3NOTES FROM THE ARTISTIC TEAM

A MESSAGE FROM THE PLAYWRIGHT

At Christmas time, I learned what had prompted my two brothers to slowly but systematically drop out of school. 
Both were big and strong, but they were essentially pacifi sts. So, a dumb ox fi gured out quickly that he could 
challenge them by punching them harder and harder, knowing well that my brothers would not retaliate. 

This happened at the end of their elementary school years. My older brother confessed to me that, on the fi rst 
punch on the shoulder, he had felt very threatened and on the second one, the pain was so great that that he 
thought he would die. My two brothers were powerless; shamed by this experience that they kept to themselves. 
But they mostly went through it with a total lack of support or care on the part of the authorities or their 
relatives. During the ‘60s, a boy who did not know how to fi ght was considered an idiot. Rejection is a hot-button 
topic, and an explosive one. This theme is widespread today, in the political, psychological and social worlds. It is a 
huge issue. For instance, rejection, humiliation and revenge are elements that play a part in the Middle East crisis, 
and it only leads to increasing violence. So, through the love that children discover in school and the heros they 
encounter in a book, I hope to shed some light on moral strength and self-esteem.

           - Lise Vaillancourt

 

DIRECTOR’S NOTES

I developed the idea for me me me... after reading an article by Pierre Foglia: “You don’t feel sorry for this little 
girl alone in the corner that no one loves? Of course not, she’s a reject. It’s only normal.”  These two sentences 
brought me back to my own childhood. I remember myself being afraid of being rejected. That was 45 years ago. 
Unfortunately, things haven’t changed much. My goal in this production was not to try and fi nd a solution to 
the problem.  That is not our mission. I rather tried to convey through acrobatic movement a situation that still 
happens today.

- Robert Dion

ORIGINS OF THE STORY

ABOUT THE PRODUCTION



4 THE PLAY: Synopsis

THE PLAY

The play opens with the school janitor cleaning the classroom. He is especially diligent and even adds his own 
special touch to the classroom. When the children, Nathan, Mathilda, Suzanna, and Stanley – all longtime friends 
– enter the class, the room quickly turns chaotic.

The teacher steps in and channels the overfl ow of energy. Minds now turn to a class assignment. Hands go 
up and pupils jump from their seats racing to answer correctly. Mathilda’s enthusiasm, as well as her prize for 
a correct answer trigger a hostile reaction from her classmates. The janitor is especially disappointed by the 
childrens’ behaviour. 

Mathilda is feeling increasingly isolated. She feels like an outsider in both the schoolyard and in the classroom; 
even her best friend seems to be giving her the cold shoulder.

In Mathilda’s mind, the classroom has become a strange and threatening place. She makes a decision that will 
surprise everybody.

Synopsis

Photo: Robert Etcheverry



Goal: Familiarizing your students with the main theme of the play.

The play is about rejection and exclusion in daily life.  Ask your students:

to discuss how these might affect someone.
if they have ever experienced rejection or exclusion and how it felt.
if they are worried about being rejected or excluded.

•
•
•

FOR DISCUSSION

What Do You Think?

Goal: Thinking about rejection in relation to ourselves.

Mathilda is rejected by her classmates.  Ask your students:

what they think the play is about.
what they think causes exclusion and rejection.
to write out some situations where exclusion or rejection might occur. Have students put their written 
situations in a box and draw out examples to discuss as a class.
for ideas on how to problem-solve issues of exclusion or rejection.

•
•
•

•

Roots of Exclusion

5FOR DISCUSSION: What Do You Think? Roots of Exclusion & Peer Pressure

Goal: Refl ecting upon your own reaction in a peer pressure situation.

Often children have to adjust their behavior and opinions in order not to be excluded or rejected by their peers. 
This exclusion can be caused by many things like an accent, in Suzanna’s case, or by over-achieving, like Mathilda 
does. In any case, it is certainly never comfortable to feel a part from the group.  Ask students to discuss:

peer pressure and its effect on us.
a situation where students have had an opinion that was different from the rest of their friends and how it 
felt.
the term ‘Group Think’. What does it mean?

•
•

•

Peer Pressure



Photo: Robert Etcheverry

Photo: Robert EtcheverryPhoto: Robert Etcheverry

Photo: Robert Etcheverry

Photo: Robert EtcheverryPhoto: Robert Etcheverry

6 FOR DISCUSSION: Reviewing the Performance

Goal: Allowing students to share their impressions and questions following the performance.

Instructions:

Ask students:

what they liked best about the play and why.
how they feel about stories being told through movement. Is there anything they did not understand in me 
me me...?

Here is a list of the various scenes in me me me ...

•
•

Reviewing the Performance

FOR DISCUSSION

The janitor and the plant
Arriving at school
Coming into the classroom
Class begins (the questions)
Questions and “me, me, me”
Rejection
Reading time
The janitor creates a snowfall - Mathilda sees the insults 
- The janitor discovers the damage

1.
2.
3.
4.
5.
6.
7.
8.

Nightime in the classroom
In the school yard
Mathilda-Stanley duet
The farting toy and Stanley’s punishment
The dictionary game
Teamwork
The imaginary rejection
The janitor helps Mathilda
The absence of Mathilda

9.
10.
11.
12.
13.
14.
15.
16.
17.

Photo: Robert Etcheverry



7CLASSROOM ACTIVITIES: Rejection

Goal: Allowing students to understand feelings of rejection.

Instructions:

Ask the students to research the defi nitions of the following words in   
the dictionary:

These words can have several meanings. The idea is to identify the   
meaning that is closest to the situation in which a child is excluded   
from a group.

Rejection

CLASSROOM ACTIVITIES 

Confl ict 
Resolution

CURRICULUM 
CONNECTIONS: 

EXCLUDE 
IGNORE

REJECT
TOLERATE

SELF-ESTEEM
SCAPEGOAT

Extension of ‘Rejection’

If you would like to take this work futher, have students imagine alternate endings by:

asking them to hand their story to a classmate. Each student reads the story s/he has been given.
asking them to change the story they have been given by imagining a different outcome or solution to the 
rejection occurring in the story.
encouraging several of them to read their revised story aloud (or to show it to others in the case of a cartoon) 
and begin a discussion on the solution proposed.
opening up a discussion on Mathilda leaving. How do they feel about this solution? What are the benefi ts/ 
drawbacks of her decision? Have students take turns listing these on the chalkboard; are there more benefi ts or 
drawbacks?

•
•

•

•

Ask the students to write a short story that includes two of these words.

Example: using the words SCAPEGOAT and EXCLUDE

During recess, a group of kids are playing ball in the school yard. Robert drops the ball in the mud. Nobody 
wants to play with him anymore. They say that Robert is clumsy and that he is always dropping the ball. 
It isn’t true but they want to EXCLUDE him. In fact, he is their SCAPEGOAT. Robert picks up the ball and 
throws it over the fence. The teacher who saw Robert throw the ball tells him to go and bring it back.  Andy, 
Robert’s best friend, offers to go and get the ball. In anger, Robert pushes him away.



CLASSROOM ACTIVITIES: Identifying the Symbols in the Production

CLASSROOM ACTIVITIES 

CURRICULUM 
CONNECTIONS: 

Extension of ‘Identifying the Symbols’

Goal: Building, as a group, a sculpture consisting of classroom materials.

The sculpture of desks and various objects gives us the opportunity to create 
our own interpretation of its meaning. It can be seen as an homage to Mathilda 
to remember her, or as a representation of the fragility of relationships.

What is your interpretation of the sculpture?
In groups of four, build classroom sculptures by using only one desk, two 
chairs and different smaller materials that you fi nd in the classroom.
Give your sculpture a title, but don’t show it to the other groups yet.
Go and see what your classmates have built. Create titles for the different 
sculptures.
The class looks at every sculpture and shares their titles. Finally every 
group announces the original title of their sculpture.

•
•

•
•

•

Storytelling
Goal: Refl ecting upon symbolism by identifying two specifi c symbols of the play. 

Instructions:

Use the symbols THE PLANT and THE SCULPTURE to guide the   
discussion.
Ask the students what the plant and the sculpture of chairs and desks  
mean.

Identifying the Symbols in the Production

THE PLANT 

LIFE 
GROWING 
UP 
FRAGILITY 
ADAPTING 
RESILIENCE

•
•

•
•
•

THE SCULPTURE 

THE FRAGILITY 
OF HUMAN 
RELATIONSHIPS 
A TRIBUTE TO 
MATHILDA

•

•



CLASSROOM ACTIVITIES 

9CLASSROOM ACTIVITIES: Reviewing Theatre of Acrobatic Movement

Goal: Understanding that Theatre of Acrobatic Movements provides space for 
individual interpretation and, therefor, accepting diff erent opinions (see p.1).

Instructions:

Following the discussion on the symbols, ask the children what they 
imagined when the chairs were circling around Mathilda or when the 
students were hanging from the blackboard and pointing at Mathilda.

What was going on in Mathilda’s head? 
In what state of mind was she? 
How is it possible that we imagined different things while seeing the 
same scene? 

•
•
•

Reviewing Theatre of Acrobatic Movement

Storytelling
Movement

CURRICULUM 
CONNECTIONS: 



CLASSROOM ACTIVITIES 

10 CLASSROOM ACTIVITIES: Action Pictures

Goal: Creating and performing a scene of theatre of movement. Understanding 
that theatre of movement provides several possible meanings since there are no 
words for the audience to rely on.

Instructions:

Note the photos below.
Divide the class into teams of 5 or 6. Assign a photograph to each 
team.
Ask the teams to create a short scene (2 minutes) by inventing what 
happened before, during and after the photograph. 
Each team must present its excerpt in front of the class. 
Tell students that they must not use any words or objects, only their 
bodies. 
At the end of each performance, the spectators in the class share what 
they understood.

•
•

•

•
•

•

Action PicturesCURRICULUM 
CONNECTIONS: 

Note to the Teachers:
It is normal that the students in the class do not understand the performance in the way the team who performed it 
had imagined.  
It is important to remind the students that there are no wrong answers. 
Theatre of movement means diff erent things because it creates many images that have diff erent meanings 
depending on the individuals attending the performance.

•

•
•

Storytelling
Movement



CLASSROOM ACTIVITIES 

11CLASSROOM ACTIVITIES: Expectations for the Future

Goal: Refl ecting upon fear and expectations for the future.

In one scene the students speak out loud their thoughts about their future. 
“Do we stay immigrants our whole life?”, “If my parents die, who is going 
to take care of me?” and “When I grow up, will I live in a house or on the 
street?”. 

Ask your students to use movement and act out worries they sometimes have 
about the future.

There are many ways to resolve worry.  Ask your students to:

assemble in groups of fi ve and create three tableaux on the topic of worry.
create three additional tableaux that resolve issues of worry.
present their tableaux to the class in order for those observing to guess 
what issue is being portrayed and the subsequent resolution.

•
•
•

Expectations for the FutureCURRICULUM 
CONNECTIONS: 
Writing
Storytelling
Problem-solving
Predicting



CLASSROOM ACTIVITIES 

12 CLASSROOM ACTIVITIES: Emotions

Goal: Exploring various emotional intensities using one’s body. 

Instructions: 

Ask three students to come in front of the class. 
Explain that this game is conducted without talking and that the whole 
body must express the emotion, not only the face. 
Each student must use his/her body to express an emotion at a 
specifi c intensity. 

•
•

•

Emotions

Movement

The exercise has to be carried out with at least two different groups 
of three students, because the fi rst group will often favour one part of 
the body (e.g. using the legs). 

You will be in a position to guide the second group into including the 
arms, the head, or even the hips. Please feel free to have the students 
walk up and down the aisles. They will fi nd it easier to discover their 
body language if they are not required to stay seated or stand still. 

Suggest to especially active students that they represent the emotion 
at a lower level of intensity because they are very familiar with the 
stronger emotion. They sometimes better understand the very 
essence of the emotion. 

The following suggested situation is only an example. You can tailor it 
according to your knowledge of the life experiences of each student 
or you can adapt it to let the students express their emotions about a 
specifi c event that has happened in class.

•

•

•

•

CURRICULUM 
CONNECTIONS: 



JOY 

Note to the teacher: 
Joy is one of the easiest emotions to act out. Students know it quite well 
and are very familiar with its outward expression. Allow each student the 
time to thoroughly explore each emotional intensity level of joy. If they 
clearly perceive the low, medium and high level, they will fi nd it easier to 
portray the other emotions later. 

Emotions (cont’d)

CLASSROOM ACTIVITIES 

13

CURRICULUM 
CONNECTIONS: 

CLASSROOM ACTIVITIES: Emotions (cont’d)

The fi rst student expresses a small amount of joy. 

Movement

Setting the scene: 

You just learned that you won a trip to Disneyland 
with all your family and friends. You are fl ying out 
tomorrow and are staying there one month. 

Example of movements: 

The individual is jumping. The arms are swaying. The 
individual is stamping his or her feet or holding his/her 
head or face in his/her hands. There are quiet moments 
followed by bursts of excitement. 

Next, the second student expresses medium joy. 

Setting the scene: 

You are in a good mood. The weather is nice and you 
are on your way to a friend’s place. You will be playing a 
game that you like very much. 

Example of movements: 

A smile has appeared. The individual is relaxed and 
may be skipping or drawing long breaths. The eyes are 
focused high on the horizon. 

Setting the scene: 

You are returning from school with great news about 
your grades. You are proud of yourself and you know 
that your parents will be very happy. You will be going 
to a restaurant or movie to celebrate. 

Examples of movements: 

The individual is more excited. There are bursts of 
excitement and the individual’s body is springing or 
almost dancing. The breathing is quicker and the pace 
accelerates.

Finally, the third one expresses great joy. 



14 CLASSROOM ACTIVITIES: Emotions (cont’d)

Extension of ‘Emotions’

If you would like to take this work further have students explore, through movement, different levels of other emotions i.e. 
surprise, nervous, scared, love.

Suggestions:

Encourage students to move away from cliché movements (i.e. hands to face to indicate surprise) and toward authentic 
movements. As students work through the exercise, call out suggestions to help them add depth to their movements; i.e. 
“what happens to your shoulders when you are nervous?” “What are your hands doing when you are scared?” “What 
happens in your stomach when you feel love?” Suggest to them that they are to continue their exploration while you make  
calls and to resist stopping their exploration for questions. Questions can come later.

When you have completed the exercise, spend some time debriefi ng with students. 

Ask them:

how it felt to move from one emotion to the next.
which emotion was easiest to portray and why.
how their body changed physically from one emotion to the next.

•
•
•

Emotions (cont’d)

CLASSROOM ACTIVITIES 



CLASSROOM ACTIVITIES 

15CLASSROOM ACTIVITIES: Where are you From?, Rules and Responsibilities

Goal: To identify diversity and celebrate inclusion.

Suzanna is a girl from a Spanish-speaking country and the other students 
are teasing her because of her accent.

Are you or your parents from another country as well? If yes, write 
the name of your country of origin on the blackboard.
How many different nations are there in your class?
Who can tell something very specifi c about his own country?
Do you speak another language? Write on the chalkboard how you 
would say: “Hello, how are you?”
Practice that sentence in three of the different languages.
Move around the classroom and greet one another by using languages 
other than English.

•

•
•
•

•
•

Where are you From?CURRICULUM 
CONNECTIONS: 

Citizenship

Goal: Creating an inclusive classroom.

Mathilda’s classmates call her names and write them down on the 
chalkboard.

How would you react if you were the teacher and discovered that act 
in your classroom?
What are the rules in your classroom?
Figure out with your partner some new rules that would be important 
for a comfortable environment in the classroom.
How do you create a comfortable atmosphere in your classroom?

•

•
•

•

Rules and Responsibilities



There is empirical evidence that children who live in poverty are at greater 
risk of dropping out of school. Studies have also proven that exposure to arts 
improves scholastic ability and attendance. Thanks to the generosity of CIBC 
World Markets Children’s Miracle Foundation, LKTYP can offer special 
subsidized tickets to qualifying schools.

Connections: Addressing the pattern of poverty

Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact program, which 
provides opportunities for schools in low-income areas of Toronto to participate in quality arts education. Arts Impact’s goal is to deepen 
students’ understanding of theatre, allowing them to be inspired by the material presented on stage and to think in ways that challenge 
their own perceptions.
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RESOURCES

Drama in Education

Conflict Resolution

Citizenship

Drama and Movement

Booth, David. Story Drama. 2nd ed., Pembroke Publishers, 2005. 
Neelands, Jonothan, and Tony Goode. Structuring Drama Work. 2nd ed., Cambridge University Press, 2000. 
Swartz, Larry. The New Dramathemes. 3rd ed., Pembroke Publishers, 2002.

DynamO Théâtre. www.dynamotheatre.qc.ca/
“i think i can” Study Guide, Lorraine Kimsa Theatre for Young People. http://www.lktyp.ca/media/ithinkicanSG.pdf

The Canadian Safe Schools Network. www.cssn.org/index.asp
“Binoculars on bullying: a new solution to protect and connect children.” Dr. Debra Pepler, York University and the Hospital for 
Sick Children, and Dr. Wendy Craig, Queen’s University, 2007. http://www.voicesforchildren.ca/report-Feb2007-1.htm
PrevNet, Promoting Relationships and Eliminating Violence. www.prevnet.ca/
“Peer Exclusion Among Children Results in Reduced Classroom Participation and Academic Achievement.”  American  
     Psychological Association, 2006. http://www.apa.org/releases/exclusion0306.html
Kevorkian, Meline. Preventing Bullying. Helping Kids Form Positive Relationships. Rowman&Littlefi eld Education, 2006.
Rigby, Ken. Bullying in Schools and What to do About it. Pembroke Publishers, 1998.

Citizenship Education in Canada, Helen McKenzie, 1993. http://dsp-psd.pwgsc.gc.ca/Collection-R/LoPBdP/BP/bp326-e.htm
Canadian Diversity: Respecting Our Differences, Canadian Heritage. http://www.canadianheritage.gc.ca/progs/multi/respect_e.cfm
Gibbs, Jeanne. Reaching All by Creating Tribes Learning Communities. CenterSource Systems, 2006.



NOTES

17NOTES



GOVERNMENT AND FOUNDATION PARTNERS

Lorraine Kimsa Theatre for Young People
165 Front Street East

Toronto, ON  M5A 3Z4
416 862-2222
www.lktyp.ca

         It seems to me, that when children imagine something, it isn’t less 
important to them because it isn’t real. Children can make imagined experience real experience. It is for this 
reason, that I am certain of theatre’s ability to have a lasting effect on their intellectual, emotional, social, and 
spiritual development. Studies about the impact of the arts support this. Increased cognitive skills, advancement 
in adaptive social behaviour, expanded communication and problem-solving abilities, and a decrease in racism 
and delinquency are some of the effects that research has linked to the impact of the arts and arts education on 
young people. Theatre for children truly is life-changing. 

YPT (now Lorraine Kimsa Theatre for Young People) was founded 
by Susan Rubes to give children a chance to experience professional 
theatre created especially for them.  LKTYP has been making a 
contribution to the healthy development of youth in Ontario for 42 
wonderful years.

                    
                                            
  

Education and Participation Department
Karen Gilodo, Ed. Services Coordinator

Wayne Fairhead, Consultant
Thom Vernon, Director

416 363-5131x230
kgilodo@lktyp.ca

Allen MacInnis
Artistic Director 
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