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TaBLe oF CoNTeNTS

Ground Rules:

Live Theatre Is An Active Experience!

As members of the audience, you play an important 
part in the success of a theatrical performance. Please 
review the following theatre rules with your students 
prior to your LKTYP visit.

Food, drinks, candy and gum are not permitted in 
the theatre.  
LKTYP is a nut-free zone. Many children have 
severe life-threatening allergies; NO PEANUTS or 
NUT products may be brought to our theatre.
No electronic devices are permitted in the theatre 
because they affect our sound system. Photography, 
audio and video recording during a performance is 
prohibited by the Canadian Theatre Agreement. 
Students are not permitted to leave the theatre 
unless they are accompanied by an adult.

•

•

•

•

Theatre is a two-way exchange:
Actors are thrilled when the audience is engaged and 
responsive. We want you to laugh, cheer, clap and 
really enjoy your time at the theatre. However, please 
be considerate audience members. Talking, whispering 
and excessive movement during a live performance 
is distracting for the actors, and disruptive for other 
audience members.

Enhance your visit by encouraging your students to 
look at different aspects of the production. Before the 
show, identify tasks for your class.  Have one group of 
students looking at the set, another listening for the 
music and sound effects, a third watching the lighting 
and a fourth, the costumes. Compare notes after the 
show about what they observed. Your students will be 
more informed and they’ll be surprised by how much 
they noticed.  Ask them to be prepared with one 
question for the actors after the show. Brainstorm 
with them about possible topics to get the most out 
of the experience! 
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Pobby and Dingan are the imaginary friends of Kellyanne Williamson, a sensitive girl who 
believes whole-heartedly in their existence. At first, Kellyanne’s belief in her imaginary friends 
is cute but quickly becomes frustrating especially to her brother, Ashmol. How can she believe
in something she cannot see? Through Kellyanne’s steadfast conviction, members of Kel-
lyanne’s family and then the entire community of lightning ridge, come to understand the 
importance of believing–and the power of faith.

This study guide is intended to encourage students to investigate both the content of 
Pobby and Dingan as well as its form. in the grades 4-7 pre-show unit, students will create 
characters and stories out of their own imaginary friend experiences. in the post-show unit, 
students will use structured improvisation activities to solve problems posed in the play. The 
grade 8-11 units (both pre-show and post-show) have students working on adaptation from 
one art form to another. Paula Wing adapted Pobby and Dingan from a short novel by Ben 
Rice and in these units students will have the opportunity to explore the process of adapta-
tion. As always, Jon Kaplan’s Introduction to Student Reviewers on page 15 offers students some 
great suggestions on how to evaluate the theatre-going experience.  

This season, lKTyP has been investigating the theme of looking and leaping. This theme 
is perhaps best exemplified in Pobby and Dingan, our last production of the season. After 
devising a plan to involve all of lightning ridge, Ashmol takes a large leap of faith to save his 
sister, Kellyanne.  it is through his belief in Pobby and Dingan that Ashmol teaches his town 
the valuable importance of faith in what cannot be seen and how a leap into the unknown 
can help the ones you love.

Thematic Overview

The Study Guide

Curriculum Connections

In addition to DRAMA           and LANGUAGE ARTS        , Pobby and Dingan directly relates to student 
development in the areas of:

Relationships; Rules and Responsibilities, Natural Resources and The Local Community.

SOCIAL STUDIESSS HISTORY & GEOGRAPHYH&G

CANADIAN & WORLD STUDIESC&WS
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Curriculum Expectations

By participating in the activities in this study guide, students will:

Laura Schutt
Aaron Stern
Benjamin Clost

Kellyanne
Younger Ashmol

Older Ashmol

Stewart Arnott
Paula Wing
Camellia Koo
Andrea Lundy

Director/Dramaturg
Playwright

Set & Costume Designer
Lighting Designer

The Cast

The Company

The Creative Team

communicate orally, and in writing, their response to their own and others’ work in drama.
explain their interpretation of a written work.
evaluate solutions to problems presented in drama and make decisions in large and 
small groups. 
contribute and work constructively in groups.
demonstrate effective communication skills, such as listening and speaking, both in and 
out of role.
demonstrate an understanding of the concept of  community.
identify the environmental factors that could affect communities.

•
•
•

•
•

•
•

Grades 4–7

The Arts – Drama
interpret and communicate ideas and feelings drawn from fictional accounts and real life 
experiences.
create drama pieces, selecting and using a variety of techniques.
evaluate solutions to problems presented in drama and make decisions in large and 
small groups. 
produce pieces of writing using a variety of specific forms (e.g., a script for a play), tech-
niques and resources appropriate to the form.
listen to and communicate connected ideas and relate carefully-constructed narratives 
about real and fictional events.
use listening techniques and oral communication skills to participate in classroom 
discussions and more formal activities, such as storytelling, role-playing, and reporting/
presenting, for specific purposes and audiences.
demonstrate an understanding of the conventions of role playing and structuring of 
dramatic works.
demonstrate an understanding of society’s dependence on Earth materials.

•

•
•

•

•

•

•

•

Grades 8–11

Martin Julien
Deborah Drakeford

Rex
Annie

Thomas Ryder Payne
Andrea Schurman
Kinnon Elliott
Dorothy Ward

Sound Designer
Stage Manager

Assistant Stage Manager
Dialect Coach
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A young girl named Kellyanne has two invisible friends whom everyone in town loves – ex-
cept her older brother Ashmol.  He hates them because they’re not real and no one will 
admit it! Then one day, the imaginary friends Pobby and Dingan go missing. As Kellyanne 
worries more and more about her lost playmates, she gets sicker and sicker. Driven to a 
grand leap of faith, Ashmol convinces himself he must find Pobby and Dingan, in order to 
save his sister. This beautiful tale explores the risks we willingly take in the name of love. 

Synopsis

taking one artistic form and altering 
it to become another (i.e. adapting 
a novel to a play, adapting a painting 
to a song, etc.).

a general agreement of opinion. 

a firm belief, especially without 
logical proof.

to compose or perform on the spur 
of the moment, not working from a 
text or score, to say or do some-
thing without preparation.  

the application of a name or 
descriptive term of something to 
which is it imaginatively, but not 
literally, applicable.

in this method the teacher takes 
on a character and acts alongside 
students using this as a vehicle to 
guide their participation in an 
improvisation activity.

Glossary

i fell in love with Ben rice’s book almost seven years ago. i read it in a single afternoon, taken 
by its (deceptive) simplicity, and its original mix of toughness and tenderness. i was also en-
thralled by the completely unexpected direction the story takes at the very end.

The setting might be the exotic, hardscrabble world of Australian opal miners, but i identified 
immediately with the Williamson family. At its heart, Pobby And Dingan is about a brother 
and sister, about loss and connection, about how a whole community of roughnecks finds the 
civility and generosity to support one little girl’s dream. As the main character, Ashmol, says, 
this story is about what it’s like to “believe in something which is hard to see. or to keep 
looking for something that’s totally hard to find.” May this play connect you to that indomi-
table spirit in yourself.

Playwright’s Note By: Paula Wing

The Interpretation

Adaptation: 

Consensus:

Faith:

Improvisation: 

Metaphor: 

Teacher-in-role:
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“…to believe in something which is hard to see, …to keep looking for something which is 
totally hard to find.”

The last line of the wonderful book and the play that it inspired Paula Wing to write is the 
key to the story and to this production. Why do we “dream” in our waking life? Why do we 
need our imaginations to thrive and to survive? And how can our dreams help us sometimes, 
and hold us back at others?

Every character in the world of the play dreams and imagines. There are the opal dreams 
of rex, the father, that drive him as he digs for the prize stone that will solve all his family’s 
problems. But the dream also blinds him from recognizing his true responsibility, to maintain 
the well-being of that family.

There is the dream of the past, the memories of Annie, the mother, who, when she feels 
alone and afraid, revisits in her mind a turning point in her life, wondering if she should have 
made another choice.

There are the vividly real, imaginary friends of Kellyanne, the eponymous Pobby and Din-
gan, who keep her constant company in a world where her imagination is discouraged, chal-
lenged and mocked by her older brother Ashmol, her father and her schoolmates. Though 
she is considered somewhat fragile by her parents, she shows remarkable courage in her 
defense of and loyalty to those companions, and in her insistence that they must be found 
when Rex inadvertently loses them.

And there are Ashmol’s waking dreams: the dream inherited from his dad of finding the most 
beautiful, precious opal in the world; and the growing belief in his sister’s friends and, when 
Kellyanne dies, that she is somehow still alive and always with him. He can accept losing her 
in life, because he still has her in his imagination.

older Ashmol starts off telling us the story of his one-year-younger self, finding a remark-
able opal that changed his life. That’s the story he thinks he’s telling us, but gradually, without 
realizing it, he actually tells us the story of his sister, her troublesome imaginary friends, and 
ultimately her death.

Over the course of Ashmol’s story we witness a wonderful transformation in him. All of 
us, children and adults alike, can draw inspiration from the boy’s profound generosity, and 
his choice, when he loses his sister, to live his life with his rich, flourishing imagination as a 
trusted companion and guide.

By: Stewart Arnott

Director’s Note



Page �Pobby and Dingan Study Guide

Pobby and Dingan is about believing in something you can’t see; something that is hidden, 
something that is revealed, or something that you just have to have faith in.  The play takes 
place in opal mining country in Australia. The activity of mining for opals is the pursuit of 
hidden gems in ugly rock. in the set design, we tried to do the same thing. At first, when you 
enter the theatre, you see a drab rocky landscape. As the play unfolds, and the characters of 
Ashmol learn to see and learn to believe in the hidden truths in things –their hidden beauty – 
the set also reveals hidden truths and hopefully hidden beauties.  So, throughout the play, 
you might catch glimpses of opal colours coming through the rocks.  Ashmol’s journey is also 
about learning to find the hidden truths in his own life and about believing.

The use of sound in theatre often starts with what’s 
written in the stage directions, then evolves through 
conversations with the director as well as the sound 
designer/composer’s own ideas inspired by the ac-
tions and emotions of the play. The setting of the play 
helps the designer to decide on a palate of appropriate 
sounds. Here are the main categories of sound used in 
Pobby and Dingan:

Australian nature sounds including didgeridoo.
The music of Elvis Presley.
James Bond themed music.
Music composed by the designer, associated with 
P&D, Kellyanne and opal.

In order to place the audience in a distinctly Austra-
lian sound world, nature sounds from field recordings 
made near Lightning Ridge are used. These recordings 
include the sounds of insects, birds (in particular the 
Satin Bowerbird) and animals that are blended togeth-
er to create an interesting soundscape.

The instrument perhaps most associated with Austra-
lia is the didgeridoo, one of the oldest instruments in 
the world. Traditionally made from Eucalyptus trees 
hollowed out by termites, the didgeridoo is a conical 
wind instrument of the northern Aborigines. It has 
a distinct raspy sound and although it only plays one 
note, much variation can be achieved using different 
rhythms and vocalizing effects.

�
�
�
�

The music of elvis Presley and the James Bond theme 
are used in association with the characters Rex and 
Ashmol respectively. The designer used original vinyl 
recordings and blended them with newly recorded 
instrumentation and/or added reverb-type effects to 
make the sounds fit into the world of Pobby and Din-
gan. For example, the elvis Presley music heard near 
the top of the play is made to sound like it’s coming 
from a kitchen radio.

in order to follow, enhance and sometimes play against 
the actions and emotions of the play, original music 
composed by the designer is used. The two major mu-
sical themes associated with Pobby and Dingan and 
Kellyanne tap into their world of imagination as well 
the emotions of fear, hope and loss. A soundscape of 
slowly phasing and echoing synthesizer sounds was 
created to evoke the mystery of opal.

The final job of the Sound Designer/Composer is to 
make it all sound right in the specific theatre. in order 
to achieve this, a computer program that can playback 
complex sound sequences (called Qlab) is used and 
speakers are placed in specific areas all around the 
theatre to create the full sound world of the production.

By: Camellia Koo

Set and Costume Designer’s Note

By: Thomas Payne

Sound Designer’s Note
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Do you/did you have an imaginary friend(s)?
What are/were they like?
Why do you think children have imaginary friends?
What is faith?
Do you believe in anything you can’t see? Explain.

•
•
•
•
•

Pre−Show Questions All Grades

Imaginary friends were once thought to be fairly rare and a sign of possible developmen-
tal problems. But recent research shows that nearly two-thirds of all preschoolers report 
imaginary companions. Girls are more likely than boys to have imaginary friends or at least 
are more likely to acknowledge them. While imaginary friends peak at about 6 years, many 
children retain their make-believe friends during middle childhood and beyond. Children can 
describe their imaginary friends in great detail, mentioning their name, sex, age, and person-
ality traits.
 
The presence of an imaginary friend is associated with many positive social characteristics. 
Children with imaginary friends tend to be more sociable and have more real friends than 
children without imaginary friends. They play more happily and more imaginatively than oth-
er children and are often more cooperative with adults and other children. vivid fantasy play 
with imaginary companions does not mean that the distinction between fantasy and reality 
is blurred. Children who have imaginary companions can distinguish quite clearly between 
fantasy and reality.

imaginary friends are good company: they provide wish-fulfillment mechanisms (there was a 
monster in my room but elmo sacred it off); scapegoats (i didn’t eat the cookie, elmo must 
have done it); displacement agents for the child’s own fears and apprehensions (elmo is 
frightened of the dark); and support in difficult situations (elmo needs to come to the dentist 
with me). imaginary friends provide an avenue for self-expression, emotional release, and 
exploration, and in some cases they offer comfort and counsel.

Dr. Patricia Corson is a faculty member in the School of Early Childhood Education at 
Ryerson University. She teaches courses on child development.

By: Dr. Patricia Corson

Foreword: Pedagogically Speaking 
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Point of Concentration: creating character sketches from literature and working effectively 
in groups to tell stories. 

Uses and Applications: extrapolating and creatively using students’ own experiences to 
inspire new stories.

Directions

using the template on page 10, have students draw a picture of their imaginary friends. 
(if students have never had an imaginary friend ask them to create one)
Assemble students into groups of 4-5.
Have each student show their picture of their imaginary friend to the group. 
Have students discuss in their groups if any of the imaginary friends share traits or have 
anything in common. What makes them unique?
Ask students to introduce their imaginary friends to the rest of the class.
Have each group nominate a spokesperson to tell the rest of the class what the friends 
have in common and what makes them unique.
Ask each group to use the panels provided on page 11 to create a short comic strip 
story using their imaginary friends as characters.

•

•
•
•

•
•

•

Creating stories using imaginary friends as characters.

Pre−Show Unit Grades 4–7 

Send us your 
drawings! We would 

love to know about your 
imaginary friends

Attn: Karen Gilodo.
Lorraine Kimsa

Theatre for Young People
165 Front Street east

Toronto, oN  M5A 3Z4

IDEAS FOR STORIES

One of the characters gets lost 
and the others must decide what 
to do to find them.
One of the characters is afraid of 
one of the other characters. 
All of the characters live happily 
together in an imaginary place until 
humans move in. What happens?
Create your own story idea!

1.

2.

3.

4.
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Three Things About My Imaginary Friend

Draw your imaginary friend and name 3 things about them! What do they 
like to eat? What are their favourite activities? Where do they live?
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The Story Idea 

using the instructions on page 9,  have students create their own comic strip story idea!
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Paula Wing adapted Pobby and Dingan from a short novel into a play for young audiences. 
in this exercise students will work on adapting one form into another.

Point of Concentration: creating adaptations from one artistic form into another (eg. 
novel to play, pictures to storytelling).

Uses of Applications: class adaptations.

Adaptation

Pre−Show Unit Grades 8–11

Uses and Applications: class adaptations

Directions

Ask students to brainstorm some of their favourite children’s stories.
How does the environment of natural resources affect the story’s elements 
(eg. in terms of plot, character point of view, and themes)?

•
•

Determine 
how much time to 

give students for this 
activity based on your 
expectations for the 

final product.

once the class has created a substantial list, have students choose 
one story to adapt into a different form (i.e. play, poem, song, short 
movie, dance, choral speaking, drawing, painting).

Extension #1: Many stories have been adapted for a younger audience. In 
this exercise, have students chose one of their favourite children’s stories 
and adapt it for an adult audience. How will the story change? 

Send your stories to online@lktyp.ca. We would love to read them!

•

Are Pobby and Dingan real? Why? Why not?
Why do Pobby and Dingan go missing?
What did students think of the ending?
lKTyP has targeted this play for students in grades 4-11. How will 
grade 4 students understand this play differently from grade 11 
students? 
What role does opal mining and the environment play in Pobby and 
Dingan? What is the connection between the search for Pobby and 
Dingan and the mining of opals?
How is a sense of community affected when people depend on the 
land for their livelihood? Positively? Negatively? In Lightning Ridge?

•
•
•
•

•

•

Adaptation

Post−Show Questions All Grades

Hint: 
Comment on this 

in your play review! 
See Jon Kaplan’s tips 
for student reviews 

on page 15.
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Point of Concentration: critical thinking, problem 
solving, conflict mediation/resolution. Improvisation 
and role playing help students to see an issue from 
different perspectives. It also encourages empathy and 
cooperation, two tenets of Character Development as 
outlined by the Ontario Ministry of Education.

Uses and Applications: use the “Town Hall Meet-
ing” structure to investigate any theme across the cur-
riculum (i.e. understanding the actions of characters 
in other stories, creatively solving issues facing the 
community, exploring two sides of a legal case, finding 
out more information about why a crime was commit-
ted etc.).

Townhall Meeting – Where are Pobby and Dingan?

Post−Show Unit Grades 4–7 

Structured 
Improvisation:

in order for an exercise like this to 
work properly certain parameters must be 

in place. 

Students should know:
•  how long the improvisation will last (5mins, 10mins). 

•  how to stop the improvisation for a moment to 
discuss things out of role. Have students choose a code 
word the class can use to stop the improvisation and 

then resume the action where it was left off. 
•  the setting of the improvisation. 

•  what happened just before the start of the 
improvisation.

what roles students are 
playing.

•

Directions:

in this exercise students and teacher will work to-
gether in role to actively investigate the situations 
provided. The intention is to create an experience 
that feels real; in order to do so, commitment to the 
exercise is crucial.

Situation #1: Pobby and Dingan are missing and the 
members of the community must figure out what to do.

Use the teacher-in-role method and, as The 
Judge, conduct an inquiry into the disappearance 
of Pobby and Dingan. Students will take on the 
roles of Ashmol, rex, Annie, and other charac-
ters from the play such as Sid the Grouch, Jack 
the Quack, line Dancer, uncle Jack, and Humph.
Ask the following questions: Where were they 

•

•
last seen? What could have happened to them? Who else could be involved in helping to find them? Why 
haven’t they found their way home? What are they going to do about trespassing rules/laws if they have to 
look beyond the Williamson’s land claim for Pobby and Dingan?
By the end of the time allotted for the improvisation, the group must come to a resolution of how to 
deal with this situation.

Situation #2: Pobby and Dingan are lost and can’t find their way back home. How does being invisible affect 
their journey and decisions? What special conditions must be met? 

This time with two students acting as Pobby and Dingan and other students acting as their advisors, stu-
dents must figure out a way to help Pobby and Dingan find their way back to Kellyanne.
Ask the following questions: Where are Pobby and Dingan (have students-in-role describe their sur-
roundings)? Who were they with last? Who can see them? Who can they ask for help? How will they get 
home?
By the end of the time allotted for the improvisation, the group must come to a resolution of how to 
deal with this situation.

Debrief

Were the groups able to come to a consensus on the resolution?
Did the groups communicate well? Why? Why not?
What was the easiest part of the improvisation? What was the most difficult?
Using the idea of metaphor, what is the connection between Pobby and Dingan and how the commu-
nity makes its living?

•

•

•

•

•
•
•
•
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Pobby and Dingan have gone missing and Kellyanne is distraught. 

Directions:

Divide students into groups and give each group a copy of the following excerpt from the play:

Different Ways to Tell the Story

Post−Show Unit Grades 8–11 

Kellyanne: They’re not there!
Rex: Calm down, sweetheart.
Kellyanne: You forgot all about them, didn’t you?
Rex: No princess. No. I just – I ...
Kellyanne: You lost them.
Rex: No I never. I would never --
Kellyanne: I don’t believe you.
Rex: They were with me when I came back, weren’t they, Ashmol?
Young Ashmol: No.
Kellyanne: Take me out to the claim right now.
Young Ashmol: Oh, grow up, girl.
* This excerpt appears with Paula Wing’s permission.

Encourage
students to explore the 

following elements of storytelling:
Point of View (how do they as 

the author feel/think regarding 
the plot?)
The Plot (the events in the story)
The Themes (ideas expressed by the 
point of view of characters and the 
plot of the story)
The Setting (how does the en-

vironment where the story 
takes place affect the plot 

and characters?)

•

•
•

•

Groups must find a way to include the excerpt into one of the 
following forms thus creating new ways to tell stories. 

Create:

A news report.
An oprah Winfrey-style talk show.
The front page of a newspaper.
An up to the minute Twitter report on the search for Pobby 
and Dingan.
A mock Facebook page for Pobby and Dingan – what do they 
look like? What groups would they belong to? 
(if students do not have access to computers they can create  
 a poster that is modeled after Facebook or Twitter)
A Graphic Novel
A Song (folk song, rap, dub poem)

once groups have had enough time to create their new stories, have 
each group present their work to the class.

1.
2.
3.
4.

5.

6.
7.

Determine how much time to give students based on your expectations for the final product.)
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Arts Impact: Making a difference in the lives of students

LKTYP is proud to have Great-West Life, London Life and Canada Life as lead sponsors for its Arts Impact 
program, which provides opportunities for schools in low-income areas of Toronto to participate in quality arts 
education. Arts impact’s goal is to deepen students’ understanding of theatre, allowing them to be inspired by the 
material presented on stage and to think in ways that challenge their own perceptions. 

Connections: Addressing the pattern of poverty

There is empirical evidence that children who live in poverty are at greater risk of dropping 
out of school. Studies have also proven that exposure to arts improves scholastic ability and 
attendance. Thanks to the generosity of CIBC World Markets Children’s Foundation, 
lKTyP can offer special subsidized tickets to qualifying schools.

Theatre is, for me, an art form that tells me something 
about myself or gets me thinking about the world in 
which I live. 
 
Whether going to the theatre as a reviewer or simply 
an audience member, i think that watching a play is an 
emotional experience and not just an intellectual one. 
i always let a show wash over me, letting it touch my 
feelings, and only later, after the show, do i try to analyze 
those feelings. 

That’s when i start to think about some of the basic 
questions you ask when you’re writing a review – what 
did i see (story, characters, themes); how did i respond 
to what i saw; what parts of the production (script, 
performances, direction, design and possibly other ele-
ments) made me feel and think what i did; why was i 
supposed to respond in that fashion? When you go to 
the theatre to review, take a few notes during a show if 
you feel comfortable doing so, but don’t spend your time 
writing the review during the show; you’ll miss what’s 
happening onstage.

Writing a review doesn’t mean providing a plot summary. 
That’s only part of the job; you have to discuss your 
reaction to what you saw and try to explore some of the 
reasons for that reaction.    

I don’t believe that there’s any such thing as a totally 
objective piece of criticism. We are all individuals, bring-
ing our own backgrounds, experiences and beliefs to a 
production. in some fashion, every one of us sitting in 
the theatre is a critic, no matter whether we’re writing a 
review or not; we all react to and form judgments about 
what we see on the stage. 

When i go to a production, i always keep in mind that 
the people involved in putting it on have worked long 
and hard – weeks, months, sometimes years – getting it 
onto the stage. even if i have problems with the result, 
it’s important to respect the efforts that went into the 
show. 

Jon Kaplan is senior theatre writer at NOW Mag-
azine, where he’s worked for the past 28 years.

A SHORT INTRODUCTION TO STUDENT REvIEWERS

Jon Kaplan’s “Writing a Review”



                    
                      
                        

Allen MacInnis
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LORRAINE KIMSA 
THEATRE FOR YOUNG PEOPLE
(formerly young Peoples Theatre) is the largest Theatre for young Audiences (TyA) company in 
Canada and a significant institution in the Canadian professional theatre community. over our 
43-year history we have produced many of the most important works that now form the canon 
of plays for young audiences in this country. At the heart of founder Susan Rubes’ idea for Young 
Peoples Theatre (yPT) was a belief that children deserve a theatre of their own – with resourc-
es and standards no lesser than those for adults. She believed – as we do today – that young 
people deserve good theatre because theatre is good for young people.

Lorraine Kimsa Theatre for Young People
165 Front Street east

Toronto, oN  M5A 3Z4
416 862-2222  |  lktyp.ca

Education and Participation Department
Karen Gilodo, educational Services Coordinator 

Thom Vernon, Director
416 363-5131 x230 or 254

kgilodo@lktyp.ca

Through the communal experience of the theatre we cre-
ate for them, children can receive indications of what is 
important, funny, trivial; positive, negative, wrong, right, 
rightish, wrongish; frightening, reassuring, empowering, 
unavoidable; familiar, new, eternal …. We strongly believe 
that even through the most playful of plays, we are speaking 
powerfully to children about the community and the world 
in which they live.

Therefore, at the centre of the artistic policy of lKTyP is 
a desire to have a positive and lasting impact on the emo-
tional, social, and intellectual development of young people. 
We want children to be imprinted with experiences that 
will increase their access to the world, in order for them 
to grow into the unique and wonderful people they were 
born to be. To do this, our programming is drawn from 
the world classics of children’s stories, from contemporary 
works, from the new plays we develop, and from produc-
tions showcasing the most innovative and accomplished 
theatre for young audiences by other Canadian and interna-
tional theatre companies.

SEASON PARTNERS

GOvERNMENT & FOUNDATION PARTNERS

EDUCATION PARTNERS

At lKTyP, because we are serious about child develop-
ment through theatre art, children can experience our 
work as either audience members or theatre creators. 
We extend the learning opportunities of our professional
productions through our substantial Education & Par-
ticipation Department. The Department’s services for 
teachers and students helps connect curriculum objectives 
and learning outcomes to the content of our professional 
productions; its Community Participation projects link our 
theatre skill with the educational aspirations of partners 
who are dedicated to the growth of young people; our 
interest-based Drama School offers young people the 
chance to engage deeply in the excitement of theatre art; 
and our Community volunteer programme offers every-
one who wants it, the opportunity to participate in the 
mission of LKTYP.  

LKTYP is not only a professional theatre for young audi-
ences but a vital community-based centre of arts education.

SEASON PARTNERS


